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Notes: 
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Title I Schoolwide/School Improvement Plan
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SWP Components

	*1.    A comprehensive needs assessment of the entire school that addresses all academic areas and other factors that may affect achievement.

	Response:  
A. We have developed our schoolwide plan with the participation of individuals who will carry out the comprehensive schoolwide/school improvement program plan.  Those persons involved were administrators, teachers, counselors, academic coaches, school council members, and leadership team members.  The ways they were involved were through the writing and revising process. They also planned and provided research based input and practices.   incomparable
B. We have used the following instruments, programs, procedures, or processes to obtain this information.  Brainstorming is one of the procedures used to assess the needs of the elementary school.  We use brainstorming during various meetings such as grade level and departmental, administrative, leadership team, and school council meetings.  Instruments and programs used at Ben Hill Elementary School are Student Growth Measures (SGM), Georgia Milestones, STAR Reading, STAR Math, Accelerated Reader, Accelerated Math, Common Assessments, Education Galaxy, and Voyager Learning.  Parent, staff, and administrator surveys are also conducted to gather data and feedback.   
C. We have taken into account the needs of migrant children, if any, by following all local policies and procedures to insure the needs of all migratory students.  We also have assistance from our Migrant Education coordinator.  
D. We have reflected current achievement data that will help the school understand the subjects and skills in which teaching and learning need to be improved.  For example, teachers gather and analyze classroom, common assessment and intervention data quarterly.  This data is analyzed in order to identify strengths and weaknesses which are used to drive instruction, create flexible groups and make the necessary changes according to the student needs.  
E. We have based our plan on information about all students in the school and identified students and groups of students who are not yet mastering the standards to demonstrate proficiency.  The groups include 
· Economically disadvantaged students . . . 

· Students from Major racial and ethnic groups . . . 

· Students with disabilities . . . 

· Students with limited English proficiency . . . 

Ben Hill Elementary School conducted a needs assessment that examined multiple areas of school performance. Academic performance was gauged on CCRPI indicators, and the Georgia Milestones. A possible correlation to academic performance was considered when discipline data was evaluated. Since parental involvement is highly regarded in terms of student success, the school considered the results of the system-wide Title I Parental Involvement Survey. In addition, the school’s implementation of standards-based teaching and learning was analyzed.

2015-2016 Georgia Milestones 
Highlighted subgroup scores indicate possible areas of weakness.

Third Grade

English Language Arts

% Beginning Learner

% Developing Learner

% Proficient

Learner

% Distinguished 

Learner

All Students

34
36

25
5
Black

50
28
19
3
Hispanic

21
47
32
0
White

22
41
30
8
Students with Disabilities

62
35
29
7
Math

% Beginning Learner
% Developing Learner
% Proficient Learner
% Distinguished Learner
All Students
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31
3
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19
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3
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6
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3
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38
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16
0
Social Studies

% Beginning Learner
% Developing Learner
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12
Students with Disabilities
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41
14
3
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% Beginning Learner
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All Students
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38
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5
Fourth Grade

English Language Arts

% Beginning Learner
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% Proficient Learner
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All Students
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33
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0
0
Math
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% Developing
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All Students
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1
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7
59
31
3
White

11
47
34
8
Students with Disabilities

78
22
0
0
Social Studies

% Beginning Learner
% Developing Learner
% Proficient  Learner
% Distinguished Learner
All Students

27
37
24
12
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40
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18
5
Hispanic

14
43
29
14
White

13
34
31
22
Students with Disabilities

78
13
4
4
Science

% Beginning Learner
% Developing Learner
% Proficient Learner
% Distinguished Learner
All Students

22
48
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4
Black

35
49
15
1
Hispanic

14
48
34
3
White

10
42
40
8
Students with Disabilities

70
17
13
0
Fifth Grade

English Language Arts

% Beginning Learner
% Developing
Learner
% Proficient

Learner
% Distinguished

Learner
All Students

27
44
27
1
Black

32
51
17
0
Hispanic

21
58
18
3
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25
28
44
3
Students with Disabilities

76
21
3
0
Math

% Beginning Learner
% Developing Learner
% Proficient Learner
% Distinguished Learner
All Students

29
48
20
3
Black

37
54
9
0
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27
39
30
3
White

21
44
29
6
Students with Disabilities

73
24
3
0
Social Studies

% Beginning Learner
% Developing Learner
% Proficient Learner
% Distinguished Learner
All Students

22
55
16
7
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28
65
7
0
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18
48
21
12
White

18
44
26
12
Students with Disabilities

70
27
3
0
Science

% Beginning Learner
% Developing Learner
% Proficient Learner
% Distinguished Learner
All Students

28
38
30
4
Black

39
45
15
0
Hispanic

15
42
36
6
White

18
26
47
9
Students with Disabilities

79
12
9
0
Discipline Data

Year

Grade Level

Number of Referrals

2014-2015
3-5
435
2015-2016
3-5
590
Parent Surveys

In FY 2015-2016 parents were asked to respond to the Georgia Parent Survey provided by the Georgia Department of Education.  The responses were ranked from strongly agree (1) to strongly disagree (4).  The overall averages ranged from 1 to 1.8.  According to the parent responses, their child felt they were treated with respect at school, students get along with one another, parents have the opportunity to be involved in decision making processes, and students knew what to do in case of school emergencies.  Also, the students felt successful at school and they liked school.  Another main area of the survey which received a high score was that student behaviors in the class did not interfere with the teacher’s ability to teach the class, which means classroom management was good overall.  
Parent Involvement Evaluation Surveys

Each year, surveys are compiled and analyzed in order to conduct a needs assessment for improving parent involvement.  The overall responses from various surveys indicated positive responses regarding the diligent work the teachers do, and the academic benefit of Math, ELA nights and Lunch and Learns. Parents continue to request additional parent workshops throughout the year as to how parents could effectively help their student with Math, and to find additional ways to better communicate with parents other than the use of agendas. Teachers expanded their communication through the use of technology by emailing and texting parents in addition to the agendas.  
F. The data has helped us reach conclusions regarding achievement or other related data.

· The major strengths we found in our program were reading skills and vocabulary and number and operations.
(Be specific.  Example:  Not just Reading – Indicate Fluency, Comprehension, etc.)

· The major needs we discovered were earth and life science, measurement and data analysis, geometry, and government and civics.
· The needs we will address are the targeted domains within all academic content areas.
· The specific academic needs of those students that are to be addressed in the schoolwide program plan will be our African American students and Students with Disabilities.
· The ROOTCAUSE/s that we discovered for each of the needs were lack of knowledge for fundamental and basic skills, and reading comprehension.  

(How did you get in this situation?  What are some causes?)
G. The measurable goals/benchmarks we have established to address the needs were the following goals.
All students in grades 3-5 will make one year’s growth in Math and Reading as measured by individual student performance.


	*2.    Schoolwide reform strategies that are scientifically researched based, directly tied to the comprehensive needs assessment and academic standards.

	Response:  
In order to accomplish goals established after analyzing needs assessment data, the administration and Title I stakeholders of Ben Hill Elementary School developed reform strategies that meet the following Title I criteria:
1. Provide opportunities for all children in the school to meet or exceed Georgia’s proficient and advanced levels of student performance on the state mandated curriculum, Common Core Georgia Performance Standards, which are assessed on the Georgia Milestones.
2. Are based upon effective means of raising student achievement

3. Use effective instructional methods that increase the quality and amount of learning time

4. Address the needs of all children, particularly target populations

5. Address how the school will determine if such needs have been met and are consistent with the improvement plans approved under Educate America Act (2000) which seeks to establish frameworks in which to identify world-class academic standards, to measure student progress, and to provide the support that students may need to meet the standards




	2(a).   Schoolwide reform strategies that provide opportunities for all children in the school to meet or exceed Georgia’s proficient and advanced levels of student performance.

	A. Response:  The ways in which we will address the needs of all children in the school particularly the needs of students furthest away from demonstrating proficiency related to the State’s academic content and student academic achievement standards are . . . (Strategies to be used.)
· Georgia Milestones reminders will be posted on the school’s marquee.
· Lunch and Learns provided to describe aspects of the new assessment and expectations.
· A school-wide newsletter will be sent home with Georgia Milestones tips and reminders.
· A calling post will be utilized to stress the importance of Georgia Milestones participation.
· The school website and the local access TV Channel 7 will be used to advertise the Georgia Milestones.
· Use of Technology

· The school has three computer labs and two laptop labs were added to accommodate testing requirements. Lab 1 is an activity lab where all students not on RTI intervention tiers and use FAST Math for three weeks for additional math practice, which is also accessible in the regular classroom setting. Everyone will focus on Literacy during their intervention block.  Each student will be given instruction on their reading level using close reading strategies and guided reading practices.  The students served in this lab also receive Typing Agent training which is an introduction to keyboarding skills, introductions to computer basics, and computer etiquette. 

· Lab 2 is an intervention lab for students placed on RTI Tiers 2 and above. Education Galaxy is the program of choice for remediating math and reading difficulties. 

· 21st century technology is utilized in all classrooms. Teachers and students have access to computers, scanners, student response devices to increase their engagement, and Promethean Boards. The media center has document cameras that can be checked out. Each class has iPads and laptops which will be used to enhance instruction with technology.  This will bring the learning to life.  It will also provide more hands on learning experiences with a variety of interactive materials and applications.  iPads in the classroom will transform how teachers teach and students learn.  
· Computer Assisted Instruction (Software)
· Fast Math is used to build fluency with multiplication facts. This program is used in Lab 3.

· Accelerated Reader is used to enhance the love of reading.  It also evaluates reading comprehension and vocabulary.  Along with STAR reading tests, students are assessed and tested at a level to improve reading and comprehension based on the student’s individualized instructional levels.  It is also a tool to monitor students’ Lexile levels in order for teachers to help them grow as readers.
· Star Reading is a diagnostic tool that allows students to find books on their reading level.  They check out and read Accelerated Reader books in order to enhance the love of reading.
· Star Math is another diagnostic tool that is utilized to pinpoint areas of weakness in math. 
· Accelerated Math is a valuable tool for differentiation since it places students at their ability level regardless of their grade.  
· Education Galaxy is a web-based program which is used to provide computer assisted instruction at all Tiers.  There is an Intervention component called Lift-off which is used for more target assisted instruction to address student weaknesses in different content areas.  The program also incorporates scaffolding lessons and game activities to make learning fun and meaningful.


	2(b).   Are based upon effective means of raising student achievement.

	B. Response: Following (or in our appendices) are examples of the SCIENTIFICALLY BASED RESEARCH supporting our effective methods and instructional practices or strategies. .   (Cite Research to support selected strategies.)

Mrs. Angela Davis, a former high school English teacher and academic coach is now a writing consultant for all of the English Language Arts teachers in grades Kindergarten through fifth grade for Ben Hill County schools.  The district decided there was a need for a writing initiative based on our writing scores in grades five and eight.  Since the primary school is our foundation, Mrs. Davis began writing units in grades Kindergarten through fifth grade.  Mrs. Davis utilized the research of Mike Schmoker, Ralph Fletcher, JoAnn Portalupi, and Lucy Calkins in order to create a writing plan, mini lessons, units for each genre organized in a timely fashion, and to compile resources for the academic coaches and teachers she is training. 

Mrs. Davis understands that vertical planning is necessary for students to succeed from one grade level to the next and has created units that build continuously each year and from genre to genre.  Third and fifth grade teachers taught writing extensively due to the expectations of the writing portfolios and tests due in the spring; therefore, fourth grade teachers needed to understand the urgency of writing throughout the course of the year.  The scores indicated a need for a planned purpose for writing. Since Mrs. Davis taught writing for numerous years, the staff has embraced her as an expert in this area.  Because of this, they have shared writing samples, ideas, and asked for advice.  Mrs. Davis and the academic coaches have observed the teachers teaching the writing units and observing the students’ works.  The students are making gains in their writing which will help improve their scores.
Students from the primary and elementary school shared stories with classes from both schools.  This was a very enlightening experience for everyone involved because it exemplified what students are capable of doing at every grade level.
Writing Reflections (Calkins, 2007 and Fletcher, 2005) is a strategy that will be used to train teachers how to “think about” and evaluate students’ writing samples when paired with specific criteria.  Writing Reflections occur monthly during a grade level meeting. Teachers bring a different sampling of their students’ writing portfolio each time. The following questions guide the reflections, and the responses initiate any changes that need to occur in order for all to grow in the area of writing.

1. Using writing portfolios, what kind of growth and progress has occurred since last month’s reflection?

2. What specific new skills and strategies are students now incorporating in their writing?

3. Based on your reflections on student portfolios and discussions what are the plans for continued growth in students’ writing?

4. Any concerns or questions with regard to student writing?

5. Would anyone be willing to have other teachers observe them during their writing block time? If so, please list the volunteers.

6. Would anyone like to observe some other teachers during their writing block times? If so, please list who is interested.

Positive Behavior Intervention and Support (PBIS) is a systems change method that promotes positive behaviors in students. Strategies are developed that manage student behavior in classroom settings and outside of classroom settings. It is an all-encompassing system of behavior management where all parties involved are on board, so that behavior management is not produced in a piecemeal way. Instead, all students in a school are accountable with support to behave in ways that positively affect them personally, academically, socially, and from a health perspective. PBIS is designed to positively affect not only the students’ behavior, but the students’ quality of life. The three systems of support that are part of PBIS are Primary (School wide), Secondary (Classroom), and Tertiary (Individual). Programs are behaviorally-based on practices that research has shown to be effective (Horner, 2004 and Bradshaw, et al. 2006).

Ben Hill Elementary strives to improve student academics and behavior by ensuring all students have the most effective instructional and behavioral practices and interventions possible. PBIS provides an operational framework for achieving this goal. PBIS is NOT a curriculum, intervention, or practice, but IS a decision-making framework that guides selection, integration, and implementation of the best evidenced-based academic and behavioral practices for improving important academic and behavior outcomes for all students.

In general, PBIS emphasizes four integrated elements: (1) data for decision making, (2) measurable outcomes supported and evaluated by data, (3) practices with evidence that these outcomes are achievable, and (4) systems that efficiently and effectively support implementation of these practices.

These four elements are guided by six important principles:

1. Develop a continuum of scientifically based behavior and academic interventions and supports

2. Use data to make decisions and solve problems

3. Arrange the environment to prevent the development and occurrence of problem behavior

4. Teaching and encouraging students to be proactive regarding social skills and behaviors

5. Implement evidence-based behavioral practices with fidelity and accountability

6. Screen universally and monitor student performance and progress continuously

An adjunct to improving behavior is through teaching and modeling character traits that are positive and socially appropriate. Each quarter teachers are asked to submit the names of three students who display outstanding character traits in accordance with PBIS. These students would have been respectful, responsible, cooperative, and ready to learn. They are then recognized and given a tote bag from Irwin EMC, and their name and picture is featured in the local paper, The Herald Leader. One student is selected each month to be recognized to receive a certificate and a megaphone or a water bottle depending on gender.

A Character Word of the Week is featured throughout the year. Each week a new character word (trait) is defined during the morning announcements. Each morning, the character word is repeated to help students remember the character trait they are responsible for on a daily basis.  These words are drawn from the thirty character education words set forth by the State of Georgia.




	2(c).   Use effective instructional methods that increase the quality and amount of 
learning time.

	C. Response:  We will increase the amount and quality of learning time by . . . (Before/After school, summer school, team teaching)
· Use of Personnel and Scheduling

· An Academic Coach works with teachers in all content areas to design standards-based lessons, implement best instructional practices, and analyze assessment data.

· Four reading and math remediation teachers provide intervention services for RTI students on Tier 2 and above.

· The instructional day utilizes co-taught classes for special education and EIP.  Co-taught classes allow for a reduction to student-teacher ratio.    
· Safety Nets
· BHES will provide a series of safety nets that will identify students’ difficulties in a timely manner and provide research-based interventions so that students will meet and exceed standards on the Georgia Milestones in reading and math.
· Response to Intervention is the primary safety net at BHES for students who struggle in math and/or reading. This model is used to address the needs of all children by providing a tiered guide to identify and implement necessary interventions and progress monitoring. Four highly-qualified and high performing Intervention Specialists provide instruction for various intervention tiers.
· Intervention/Acceleration Block is scheduled so that teachers can provide remediation and/or acceleration for targeted groups of students not mastering identified skills and/or with students who have mastered the skills and are in need of learning acceleration activities.  Tier 2, Tier 3 and Quest students are served during this block of time daily.
· Summer School Program is mandatory for students in grades 3 and 5 who failed the state assessment in Reading and/or Math. Due to the new implementation of the Georgia Milestones, grades 3 and 5 will use the final report card to determine promotion and retention.  During summer school, they receive remediation on specific standards/domains which they failed to master.  Students in 4th grade are allowed to come to the classes based on final report cards as well as availability and academic need.  
· Early Intervention Program (EIP) will be based on decisions from the Georgia Department of Education EIP rubrics, final report card grades, and STAR Reading and Math results.  This process will be used due to the fact the new state assessment, Georgia Milestones, will not be received until fall of the next school year. 

· Inclusion Co-Teaching Classrooms provide Student with Disabilities the opportunity to attend regular education classes to ensure they have equitable access to the Georgia Performance Standards curriculum.



	2(d).   Address the needs of all children, particularly targeted populations, and address how the school will determine if such needs have been met and 
are consistent with improvement plans approved under the Elementary and Secondary Education Act of 1965 (ESEA).

	Response:  
Assessment Of and For Learning: Grade level teams, administrators, and academic coaches analyze a variety of assessment data frequently. The data is used to guide instructional planning for differentiated instruction, revise existing CCGPS and GSE units/lesson plans, reevaluate pacing guides, examine barriers to academic success, and create and/or revise assessment questions to reflect relevance and rigor and a deeper level of knowledge and thinking


	2(e).   Must include documentation to support that any educational field trip used as an instructional strategy is aligned to the comprehensive needs assessment found in the schoolwide plan and must be connected to the support of assisting students to achieve proficiency or advanced status in relation to the State Academic content standards.  Documentation must be provided during the budget approval process. Required based on FY12 US ED monitoring.

	Response:  
Field trips taken at Ben Hill Elementary school are related to the instruction and aligned to the state standards.  Accommodations are provided so all students are included in the field trips.


	*3.    Instruction by highly qualified professional staff.

	Response: 
An effort is made to hire certified, Highly Qualified teachers at all schools in the system. All certified teaching staff and paraprofessionals at Ben Hill Elementary School are 100% highly qualified. However, the past critical shortage of math and science teachers makes it necessary to use alternative preparation programs to obtain certification. Title IIA funds are used to pay for courses associated with participation in the GA TAPP or for services of the consultant assigned to the GA TAPP candidates. 


	*3(a).    Strategies to attract highly qualified teachers to high-needs schools.

	A. Response:  We will provide instruction by highly qualified teachers who meet the standards established by the state of Georgia.  (Use HiQ Report and school staff roster.  Indicate how certification deficiencies are being addressed.)

The Ben Hill County School System posts vacancies on the Teach Georgia website (www.teachgeorgia.org) and on the system webpage (www.ben-hill.k12.ga.us). Job vacancies are posted in the local newspaper, The Herald-Leader. Job flyers are sent through email attachments to colleges and universities across the southern United States. They are also emailed to career offices of technical colleges and the Department of Labor sites. Monster Trax is utilized to post vacancies on its site for historically black colleges and universities. Central Office administration, school principals and other staff members attend nearby recruitment/career fairs at Valdosta State University, Albany State University, Georgia Southwestern State University and others.
To recruit HIQ teachers, modest signing bonuses for science, math, and special education teachers are offered. Once hired, all new teachers are paired with an experienced buddy teacher who has been trained in mentoring. Peer observations and collaborative planning sessions between the mentor and novice teachers are regularly scheduled. Periodic collaborative sessions are held with the mentor and the principal to assess progress of the beginning teacher.

A two or three-day teacher orientation is conducted for all new teachers to the system prior to pre-planning week. During this orientation, teachers are trained in best practices and in the Teacher Keys Effectiveness System (TKES).  They are oriented to the community, and local banks present their educator benefit packages at luncheon meetings. Representatives from professional organizations discuss their offering for educators. The orientation ends with site specific orientation where the new teachers are introduced to their mentors and building level expectations are established.

There is an exit survey given to each staff member who resigns to determine why they leave the district. The exit survey results are analyzed and used as part of the needs assessment. Exit conferences are held at the request of the employee or employer.

Other factors that attract highly qualified teachers to BHES are a supportive administrative staff, a safe learning and working environment, well disciplined students, classes with adequate textbooks and other instructional supplies, and 21st century technology to support teaching and learning. The staff works as a Professional Learning community where they focus on the learning, analyze the data to drive instruction have collaborative teams that share a sense of “family” camaraderie. Professional learning is offered onsite and is job-embedded and relevant to teachers’ assignments. The overall climate of the school is professional and collegial.  




	*4.    Professional development for staff to enable all children in the school

	Response:  
A. We have included teachers, principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff in our staff development that addresses the root causes of our identified needs.  We have a data retreat professional learning session during the summer to gather, disaggregate, and analyze data to identify the root causes and how to address them.  The data is narrowed down to the subgroup and the domain so we can have a more focused target for intervening to meet the needs of the identify student and academic area.  
Ben Hill Elementary School understands the importance of quality professional development that improves teacher content knowledge and pedagogy as well as increases student achievement. Student achievement data on state assessments, various surveys, and input from the leadership and grade-level teams all contribute to the needs assessment to accurately reflect the most appropriate professional development.
B. We have aligned professional development with the State’s academic content and student academic achievement standards.  
Ben Hill Elementary School’s professional development activities are aligned with the state’s academic content standards and with student achievement standards. High impact, research-based professional development activities are implemented with the expectation that they will have substantial, measurable, and positive impact on academic achievement.
C. We have devoted sufficient resources to carry out effectively the professional development activities that address the root causes of academic problems.  For example . . . (money, time, resources, instructional coaches)
The faculty and staff have numerous opportunities for continued professional learning for both enhancement and remediation throughout the year. The district/school and Coastal Plains RESA provide various classes and workshops. The following is a representative sample of professional learning currently offered by Coastal Plains Georgia RESA: 
· Professional Learning Communities

· GaETC for training in Instructional Technology tools and how to utilize the tools

· Gifted In-field Endorsement

· Teacher’s Science Camp: Grades 3-5

· Best Instructional Practices for Primary and Elementary Teachers

· Building Mathematical Knowledge in K-8 Classrooms:

· Numbers and Operations

· Measurement/Geometry/Data

· Algebra and Patterns

· Instructional Strategies for English Language Learners

· Reading in the Content Area

· Writing in the Content Area

· Explicit Reading Instruction for Struggling Readers

The Ben Hill County School System offers teachers, paraprofessionals, and administrators opportunities to attend conferences, workshops, and seminars throughout the year. 

· Math and special education teachers work with the academic coach who will provide guidance on incorporating math standards and how to plan instructional lessons and assessment questions that will require a depth of knowledge reflecting rigor and relevance. 
· English Language Arts and special education teachers also work with the academic coach who will provide guidance on incorporating ELA standards and how to plan instructional lessons and assessment questions that will require a depth of knowledge reflecting rigor and relevance. 
· Teachers in core academic areas (including Social Studies and Science) refine units. Units are expected to reflect standards-based instructional practices, clear understanding of the standards, use of the language of the standard in presentations and assignments, pacing guides congruent with content area frameworks, revised assessment questions and performance tasks requiring a deeper level of thought processing, and embedded rigor and relevance. 
· All teachers are involved in Professional Learning Communities where they focus on the learning, analyze assessment data and collaborate with others.

· All teachers are involved in Teacher Keys Evaluation System updates.
· All staff members involved in ongoing Professional Learning for standards-based classrooms.

· Technology training will be ongoing throughout the year.
· PBIS updates, implementation and follow through.
D. We have included teachers in professional development activities regarding the use of academic assessments to enable them to provide information on, and to improve, the achievement of individual students and the overall instructional program.  The faculty and staff at Ben Hill Elementary School have participated in Performance Matters training, State Longitudinal Data System (SLDS), and other technology training.  These programs are used to develop, gather, and analyze data.  The Renaissance Learning STAR Reading, STAR Math programs will also be used to gather data to identify strengths and weaknesses for Math and Reading achievement.  Teachers will also be trained using the various components of Renaissance Learning.

	


	*5.    Strategies to increase parental involvement.

	Response:  
A. We have involved parents in the planning, review, and improvement of the comprehensive school-wide program plan by providing parents the opportunity to play an active role in the educational process of their child while enrolled at the school.  The school has identified six focal areas for achieving its goal. Those areas are: (1) communication, (2) parenting, (3) student learning, (4) volunteering, (5) decision-making and advocacy, and (6) collaborating with the community.
Communication

Communication between home and the school should be regular, two-way, and meaningful. The school utilizes various forms of communication throughout the year to assure this happens. Collaborative compacts are signed at the beginning of the school year between the student, parent, and teacher which define goals, expectations, and shared responsibilities of each partner for student learning. School calendars, newsletters, lunch menus, and sundry parent notices are sent to homes via traditional means (e.g., printed copies) as well as through the automated calling system to inform parents about upcoming school events. Student agendas, parent/teacher conferences, phone calls, and emails provide dual communications about student academic performance and behavior. The School Council, PTO, and varied meetings between school personnel and parents are used to further solidify effective and efficient communication. Parent-teacher conferences are required to be held first and third quarter and any other time needed to keep the lines of communication open about student strengths and weaknesses. 
Parents indicated through the Title I Parent Involvement Surveys that home-school communication was an area of concern. Although the school attempts to provide timely information to parents as mentioned above, the staff has committed to trying other venues for communicating. Events at the school will be advertised in the weekly newspaper, on the local access TV channel used for broadcasting local happenings, and on the school marquee. The school PTO is also using Facebook as a communication tool.

Parenting Skills

Parenting skills are promoted and supported within the school through a variety of resources. The system-wide parent involvement coordinator will assist with parent involvement needs throughout the year.  Parenting resources available at the school provide ideas to assist parents in becoming active educational participants and effective role models. Resources that are available are parenting pamphlets, (available in Spanish), books, videos, and magazines for checkout through the counselor or the media specialist.   Throughout the year, Lunch and Learns and Parent Nights are held in order to help parents understand the new Common Core standards, the importance of their child developing study skills, completing homework, and adequately preparing for state mandated testing. Various topical issues are highlighted such as “Education and the ADHD Child” and safety, abuse,  bullying awareness and using parent portal, a web-based system that provides the parent a way to monitor their child’s academic progress and to communicate with the teacher and counselor if needed.
Student Learning

Student learning is a top priority for both the school and parents. Research clearly supports the critical role of parents in the development of a child’s education. Therefore, the school diligently seeks parental assistance at home in order to help students accomplish their learning goals.  Parents are urged to assist students with test preparation, academic skills building, and homework. When parents assist with student learning, they have the opportunity to share in the learning process with their child and to follow up on events that happen at the school and in the classroom. Many resources are provided for parents through the school website and Internet.

Volunteering

Parents are always welcome at BHES. Parental volunteering shows students that the parent is interested in their education and sends a positive message that they consider school a worthwhile cause. By interacting with teachers, administrators, and other parents on a regular basis, parents gain a firsthand understanding of their child’s daily activities.  Additionally, volunteers serve as public relations agents for the school by sharing with the community the good things the school is doing, as well as troubleshooting misconceptions or misunderstandings that may be prevalent. Volunteers are needed at scheduled events such as: Read-In Day, Cultural Arts Day, Field Day, Book Fair, Donuts for Dads, Muffins for Moms, and Grandparent’s Day. The school system’s mission is “Investing in Futures By Building—





    Relationships

  


    among Our





    Citizens




    Kids




    and
    Schools

Parent Involvement Surveys in the past indicated that parents were very pleased with Open House and Parent Night events. Grandparents Day activities will be revised to reflect suggestions.  Instead of just eating lunch with grandchildren, grandparents will be invited to read to groups of students, practice basic math skills or vocabulary words with selected students, or participate in an arts and craft activity. The Parent Night events will allow parents to be involved in various informative workshops to help meet the needs of their children.
Decision-Making and Advocacy

Another priority for increasing parental involvement in the school is to structure a process whereby parents are directly involved in decision-making and advocacy. Because parents are full partners in the educational issues that affect children and families, the School Council, PTO, parent involvement planning, parent conferencing, and parental surveys are used to facilitate discussions and school-related decisions.

 Collaborating With Community

School-community partnerships interconnect many resources and strategies to enhance Ben Hill County communities that support all children and their families. The partnerships with local community agencies and businesses have yielded many benefits for both the school and the community in general. For example: sharing resources, collaborative fund raising, volunteer assistance, information sharing, recognition and public relations, shared responsibility for planning, implementing, and evaluating programs and services, and building a greater, and a more cohesive sense of community. Some of the school’s current partners in education are Communities-in-Schools, Colony Bank, Community Bank, Bank of America, Subway, Fitzgerald Utilities, Irwin EMC, Wendy’s, Zaxby’s, Pizza Hut, the Sheriff’s Department, Bank of America and Wiregrass Technical College.    
B. We have developed a parent involvement policy included in our appendices that

· includes strategies to increase parental involvement (such as family literacy services)
· describes how the school will provide individual student academic assessment results, including a interpretation of those results

· makes the comprehensive schoolwide program plan available to the LEA, parents, and the public (internet, newspaper, newsletters)

· compacts required – include with policy

· Parent Involvement checklist included




	*6.    Plans for assisting preschool children in the transition from early childhood programs to local elementary school programs.

	Response:  
A. Following are our plans for assisting preschool children in the transition from early childhood programs.  Also included are transition plans for students entering middle school or high school and entering form private schools plus students entering our school throughout the school year.
At the elementary school, we prepare for two transitions.  We plan for the transition to third grade from second grade and the transition to sixth grade from fifth grade.  Each transition requires the student to attend a new school, which must have student and parent support to make a smooth transition.

Meeting the needs of the whole child is essential within the learning environment. The administrative team, along with other faculty and staff members, collaborates to plan for assisting students and their families as they transition from one school to another within the school system. Of the three grade levels at BHES (3rd, 4th, and 5th), two of the grades are transitional grades.  Strategies are in place to help create a smooth shift from 2nd to 3rd grade and from 5th to 6th grade.  BHES counselors work together with teachers and counselors at the primary and middle schools to arrange walk-through school tours and orientations for students and parents.  
A parent orientation is held after school hours for parents of upcoming third grade students. Administrators, counselors, and teachers meet with these parents to provide needed information to make the transition from one school to another a success. An annual Open House is held prior to the first day of school to inform parents of the school’s Title I School-Wide Program and to provide parents the opportunity to visit with their child’s teacher for the first time.  First Day of School assemblies are held to welcome new students and assist them with their acclimation to a new school.


	*7.    Measures to include teachers in the decisions regarding the use of assessment to provide information on, and to improve, the performance of individual students and the overall instructional program.

	Response: 
A. The ways that we include teachers in decisions regarding use of academic assessment are as through multiple venues. Multiple venues are used within the school to allow teachers the opportunity to contribute to the decision-making process for various areas such as assessment, curriculum, instruction, parent involvement, and student achievement.

Identified members of the staff are assigned to be representatives or Teacher Leaders of the Leadership Team. Each grade level is represented on the team. Representatives work closely with administrators to discuss issues affecting student achievement and school performance. They collaboratively work to find viable, effective solutions.

The Leadership Team meets monthly to discuss grade level and departmental issues that are reflected in the performance of students and teachers. These teams also review and gather input from their representative areas about the school’s mission, vision, and beliefs which affect the climate and culture of the school.

Annually the school-wide Title I program and the school improvement plan which are congruent with each other are reviewed and revised to reflect data-driven goals and objectives designed to increase student achievement and provide opportunities for all children to meet or exceed Georgia’s proficient and advanced levels of student performance.

Leadership team members thoroughly review a host of data that reflect academic achievement and school process functioning. Primary data that is considered is end-of-quarter Thinkgate data, state assessment data, SLO data, and school report card findings.   A top priority of these members is to maintain open dialogue and reflective input from those they represent.  Grade level teams analyze quarterly Thinkgate assessment data by exploring several areas.  Members perform an item analysis of the tests to determine the validity of questions, the depth of rigor and relevance embedded in questions, and the equitability of standards/elements tested. Comparisons are also made between class groups and teachers to determine if the curriculum needs adjustment (re-teaching/accelerating) and how to make appropriate instructional plans for students.
The PBIS Team which consists of administrators, teachers, and a counselor evaluates the effectiveness of the program by determining if the school has maintained program fidelity during implementation. The team also analyzes data and determines rewards for students and teachers who have few or no absences within a dedicated time frame.

In addition, teachers attend grade level meetings to stay abreast of specific student needs, parental concerns, professional development trainings and updates, revision of CCGPS units, and implementation of instructional frameworks from the GADOE.




	*8.    Coordination and integration of Federal, State, and local services and programs.

	Response:  
A. This component requires a description of how the school will implement the programs listed above, a description of how Title I resources and other resources will be coordinated to support student achievement goals in the school improvement plan, and a listing of all state and federal programs consolidated in the school-wide plan.

The Title I plan is developed in coordination with other programs, including those under the School-To-Work Opportunities Act of 1994, the Carl D. Perkins Vocational and Applied Technology Act, and National and Community Service Act of 1990.


	8(a).  List of State and local educational agency programs and other federal programs that will be included.

	Response:  
Ben Hill County School System integrates federal, state, and local services and programs. Federal Title programs include: Title I--Part A, Title I Part A—ARRA, Title I—Part C, Title II--Part A, Title VI--Part B, and funds for Immigrant, ELL, and Safe and Drug Free Schools. Title I School Improvement and School Improvement—AARA funds are accepted for Fitzgerald High School.


	8(b).  Description of how resources from Title I and other sources will be used.

	Response:  
QBE (Quality Basic Education) funds are used to fund programs and staff as required by the QBE statute (e.g., salaries, management and operations, professional learning, transportation). SPLOST (Special Purpose Local Option Sales Tax) funds are used to supplement QBE funds to buy supplies and textbooks, as well as provide funding for renovating schools.

In the Ben Hill School System, Title I funds are used in a supplementary manner to provide intensive academic support services for interventions in order to improve student achievement in meeting state and federal standards in math and language arts. Monies are used to hire additional teachers in order to reduce class size, purchase supplementary instructional supplies for classrooms, leveled readers for the media center, and technology equipment and software. In addition, parent involvement activities and an academic coach are funded through Title I.


	8(c).  Plan developed in coordination with other programs, including those under the School-to-Work Opportunities Act of 1994, the Carl D. Perkins Vocational and Applied Technology Act, and National and Community Service Act of 1990.

	Response:  
We have incorporated an intervention period within our master schedule to provide extra academic support and learning activities for struggling and/or at-risk students.  The extra support is designed to help the students reach a level of proficiency to master academic skills.  Those students who already display proficiency are challenged to reach higher levels to exceed the standards.  Regular progress monitoring is built into the schedule to identify strong and weak areas and address accordingly.


	*9.    Activities to ensure that students who experience difficulty mastering standards shall be provided with effective, timely assistance, which shall include:  

	Response:  
A. We are providing activities to ensure that students who experience difficulty mastering proficient or advanced levels of academic achievement standards shall be provided with effective, timely additional assistance.  Ben Hill Elementary School recognizes the urgency in responding to students who experience difficulty mastering standards. Student progress is reviewed on an ongoing basis so that students’ academic programs may be revised as needed. Providing additional assistance enables struggling students to meet Georgia’s content standards and student performance standards.


	9(a).  Measures to ensure that student weaknesses are identified on a timely basis.

	Response:   
Identifying students’ difficulties in a timely manner:

The process that is currently being implemented to identify students experiencing difficulty mastering state standards is The Pyramid of Interventions Model provided by the Georgia Department of Education.  This model is used to address the needs of all children by providing a tiered guide to identify and implement necessary interventions for students whether they are experiencing difficulty mastering the state standards or needing to be accelerated to exceed state standards.  

In order to assess and provide interventions accordingly, the school uses several tools to progress monitor students. Each grade level has common assessments in core subjects. Academy of Reading and Math, a computer assisted learning program, enables us to give benchmark math and reading tests to students at the beginning, middle and end of each school year, and it allows teachers to create assignments for their students to complete on the computer.  Our Tier 2 intervention students take an Academy of Reading and/or Math placement Test which creates an Individual Learning Path for them. It is used to assess, analyze, and progress monitor our students in the areas of reading fluency, comprehension, and math skill fluency. All students take locally mandated Thinkgate tests at the end of each quarter to reflect how well they have mastered standards/elements taught during the grading period.

The data is used to inform instructional decision-making and program implementation. Teachers meet frequently in collaborative teams to outline effective, research-based instructional strategies to use with students based on their identified needs. Instructional time is maximized and ultimately increased because the teacher’s instructional methodology is based on evidence determined from frequent formative student assessment.  Areas of strength and weakness are precisely identified and the movement between tiers, the design of more intensive interventions, and scheduling of further frequent assessment is done effectively and expediently. Tier 3 also used CRCT data and SLO data for third graders.



	9(b). Periodic training for teachers in the identification of weaknesses and appropriate assistance for identified weaknesses.

	Response:  
Periodic training for teachers in the identification of difficulties and appropriate assistance for identified difficulties:

Teachers at Ben Hill Elementary School participate in professional learning and job-embedded activities that teach and reinforce strategies and interventions to help students who are struggling.
Differentiated instructional strategies will be a focus for our school this year.
Intervention teachers (tier 2 and 3), and administrators participate in quarterly discussions about RTI students in order to monitor their progress.  These meeting serve as a “checks and balances” to ensure struggling students’ needs are being met in a timely and efficient manner.  

Thinkgate testing results help teachers identify specific areas of learning deficits for individual students and the overall instructional program.  Personnel are able to analyze trends and identify possible patterns and barriers that may impede the learning process. 
An evaluation of each teacher’s record of their students’ academic progress is used to determine professional growth/enhancement opportunities for the teacher. This process further ensures that a highly qualified and trained professional staff member is delivering instruction.


	9c).   Teacher-parent conferences that detail what the school will do to help the student, what the parents can do to help the student, and additional assistance available to the student at the school or n the community.

	Response:  
Teacher-parent conferences that detail what the school will do to help the student:

The staff at BHES seeks to inform and reassure parents they are doing many things to help students. Some priority areas are as follows:

· Best practices for standard based teaching will be consistently and pervasively used in all classrooms.
· All students will be taught a viable curriculum, the Common Core Georgia Performance Standards.
· A safe, bully-free environment will be maintained at all times which will be conducive to teaching and learning.
· Frequent progress monitoring will occur, and prompt intervention strategies will be implemented based on data.
· All school personnel welcome parents and will gladly meet with them to discuss issues relating to their child’s education.
Teacher-parent conferences that detail what the parent can do to help the student:

The administration and instructional staff realize they cannot educate children without the active, on-going involvement of parents. Invaluable parental support is manifested when parents willingly resolve to assist the school by doing the following:

· Review weekly folders which contain student work, assessment information, and notes from teachers. 

· Monitor academic and behavioral progress closely by paying special attention to homework assignments, progress reports, and report cards.

· Encourage children to read at home for a minimum of thirty minutes per day.

· Send children to school regularly, on time, for the entire day, and schedule appointments after school when possible.

· Access the Open Door policy at Ben Hill Elementary and frequently communicate with the school.

· Become actively involved in school events (e.g., Open House, Lunch and Learns, Parent Nights).

· Attend requested parent-teacher conferences.

· Consider becoming a volunteer or a mentor.

Teacher-parent conferences that detail additional assistance available to the student at the school or in the community:

Teacher-parent conferences are mandatory for the first and third nine weeks in order to identify the strengths and weaknesses of the child. The school seeks to inform parents about supplementary programs that may be of value to them. Two programs the school is currently involved in are the Communities-in-Schools and CHAMPS.

The local Communities-in-Schools (CIS) is a grant funded program which allows volunteers to read to and with struggling readers. Volunteers assist students with the Accelerated Reading program which is designed to promote the enjoyment of reading. Other literacy activities help increase the student’s oral reading fluency, which has a direct impact on comprehension of text.

The Ben Hill County Sheriff’s Department partners with the school to provide fifth grade students opportunity to participate in the CHAMPS (Choosing Healthy Activities and Methods to Promote Safety) program. The program is set up as a “mini camp” which consists of two days.  A resource officer from the Sheriff’s department comes once a week to teach a variety of lessons: 

· How to handle peer pressure

· Drug and alcohol awareness

· Gangs and violence

· Boating and swimming safety

· Home alone safety

· Choices and consequences involved in decision-making




	10.    Description of how individual student assessment results and interpretation will be provided to parents.

	Response:  
Ongoing assessment of student achievement and communication of assessment results are available to parents through many means. Ben Hill Elementary School teachers use a variety of assessment tools and techniques: classroom performance, standardized and teacher constructed tests, Thinkgate end-of-quarter exams, and computer-based instructional programs in determining student progress toward meeting Georgia Performance Standards.

Teachers provide parents with individual student assessment data from classroom instruction through progress reports and report cards. Progress reports are sent home every four weeks, and report cards go home every nine weeks. Parent conferences are held with teachers and counselors throughout the year to discuss academic progression. The student’s strengths and weaknesses which are reflected on assessments and end-of-quarter exams and are discussed and enrichment and/or remedial interventions are identified. Furthermore, teachers communicate frequently and directly with parents via telephone calls, newsletters, notes sent home, student agendas, and emails as they monitor students’ progress. Parents can stay up-to-date on their child’s grades and attendance by accessing the parent portal, which is online access to student grades which is a service furnished by the system.

Parents are apprised on their child’s performance on the state assessment which is mandated by the state. The Georgia Milestones, given in the spring, indicates the degree to which a student does not meet, meets, or exceeds standards for academic performance on the Common Core Georgia Performance Standards. Building level, classroom, and individual student reports are received from the GADOE. Teachers and counselors send individual student reports home with a brochure explaining how to interpret the scores and what they mean in terms of the child’s academic achievement. If parents need further assistance in understanding score reports, the principal, counselors, and teachers are available for conferences.


	11.    Provisions for the collection and disaggregation of data on the achievement and assessment results of students.

	Response:  
Ben Hill Elementary School has a well established procedure for collecting and disaggregating data on the achievement and assessment results of students. Data is used to inform and drive the instructional program.

Every quarter an end-of-quarter assessment is given using Thinkgate. A Data analysis is provided and results are disaggregated by teachers in order to identify common areas of strength and weakness throughout the curriculum and grade levels. Instructional/curricular corrections can be implemented to provide additional remediation or enrichment for students.

Intervention data is collected and disaggregated from Academy of Reading and Math, and STAR Reading and Math.  It is used as progress monitoring to determine the appropriate tier of intervention (Pyramid of Intervention) for struggling students.  This data determines the possible development of more intensive instruction with increased progress monitoring for some students as they advance from tier one to tiers two through four.

Discipline and attendance data are collected through the PBIS program and analyzed. Research supports the fact that students learn more effectively when they are in a structured learning environment and attend school regularly. 

In order to prepare for an upcoming school year, the district hosts a summer Data Retreat. Each school sends a data team composed of administrators, counselors, academic coaches, and teachers. After several intensive days of disaggregating various data sources, schools develop an individual school plan that reflects their identified needs. Administrators share the plan and update faculty on focus areas for the upcoming school year.  The school-wide, data-based improvement plan clearly articulates priority areas, and SMART goals are established which will enable the school to measure the academic progress of their students and the effectiveness of their plan.


	12.    Provisions to ensure that disaggregated assessment results for each category are valid and reliable.

	Response:   
The state mandated assessments are valid and reliable in order to ensure the disaggregated assessment results for each category of state mandated assessments.  Necessary preparation is taken to collect and maintain school data.  The academic coach, counselors, and principal are responsible for collecting, compiling, and maintaining classroom assessment data for disaggregation and discussion. An assessment verification process is conducted for GADOE to match test results to student records. 

The assistant principal and the counselor share joint responsibility for school level testing. They meet with all faculty and staff members to explain state testing regulations, protocols to be used during test administrations, and strict test security guidelines. Teachers must sign an attendance roster to verify they have received current testing information, as well as sign documentation they are aware of necessary modifications for Students with Disabilities and students with 504 plans.  


	13.    Provisions for public reporting of disaggregated data.

	Response:   
Disaggregated test data is reported to the public in accordance with state guidelines. The Georgia Department of Education (website: www.doe.k12.ga.us) and the Governor’s Office of Student Achievement (website: www.gaosa.org) publish Report Card data for the school and the system.

Summative school data is made available to the public in a number of other ways. Data analyses are presented by school administrators and the Ben Hill District Test Coordinator during Board of Education meetings. Public Board meeting reports are published in the local newspaper, The Herald-Leader, with explanations of disaggregated data. Additional forums such as the School Council, PTO, parent workshops, and Open House are utilized for providing information about school data. If further discussion is needed, parents and other stakeholders can contact the school for individual conferences.


	14.    Plan developed during a one-year period, unless LEA, after considering the recommendation of its technical assistance providers, determines that less time is needed to develop and implement the schoolwide program.

	Response:   
Ben Hill County Elementary School is a School-Wide Title I school, and this plan serves to review and update requirements for continued School-Wide status.


	15.    Plan developed with the involvement of the community to be served and individuals who will carry out the plan including teachers, principals, other school staff, and pupil service personnel, parents and students (if secondary).

	Response:   
Ben Hill Elementary School develops and submits an annual comprehensive School-Wide program plan.  Revisiting and revising the plan is an ongoing process each year. All components set forth in Section 1114 of NCLB are addressed according to the needs of the school and are carefully evaluated each year. Technical assistance is provided from the LEA, GADOE, and from an external Title I consulting firm, Educational Management Solutions, to develop and implement any revisions and/or on-going features of the School-Wide plan.

The development of the plan involves input from different stakeholders. The members of the School Council provide contributions from the community. The contents of the plan are implemented by those within the school. The school-based Leadership Team composed of the principal, assistant principal, academic coach, counselors, and other staff members are responsible for this specific aspect. Each member of the Leadership Team disseminates the plan to the grade level teams in order to ensure understanding of and fidelity to the plan. After stakeholders have had an opportunity to review and approve the final School-Wide plan, copies are provided to members of the Leadership Team, School Council, and the Board of Education.  Copies are also available in the school’s office for parent and public perusal. 

The School-Wide plan for FY 2012-2013 was initially revised after the system’s data retreat. Parents had the opportunity to offer input and suggestions. Parental ideas were incorporated into the plan, and final copies of the plan were then made available to parents and the public.  


	16.    Plan available to the LEA, parents, and the public.

	Response:   
A copy of the Ben Hill Elementary School Title I School-Wide Plan is readily available for parents and stakeholders upon request. Copies are provided to the School Council and the Ben Hill County Board of Education. Copies are available for preview in the principal’s office and in the offices of the district’s Superintendent and Title I Director. The system’s technology infrastructure has the capability of posting the plan on the district’s and/or school’s websites. In addition, the local newspaper, The Herald-Leader, is utilized to publish pertinent information about the school and its many programs.


	17.    Plan translated to the extent feasible, into any language that a significant percentage of 
the parents of participating students in the school speak as their primary language.

	Response:  
Ben Hill Elementary School will ensure, to the extent possible, that information related to school and parent programs, meetings, and activities will be sent to the home in the language spoken in the home.  The school system employs a foreign language teacher who is bilingual and is able to translate documents and conversations during meetings with parents. The Southern Pines Migrant Education Agency, upon request, will provide Spanish speaking interpreters for migrant families. If interpreters are needed for languages other than Spanish, school personnel search community resources. Moreover, the TransAct program, provided to school systems by the Georgia Department of Education, is available for translation purposes. 


	18.    Plan is subject to the school improvement provisions of Section 1116.

	Response:   
Ben Hill Elementary School will abide by the requirements of the School Improvement provisions of Title I Section 1116. The Title I Director and other system level personnel make every effort to provide the school with the necessary information and assistance in making school improvement.
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