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Social Emotional Engagement: Knowledge and Skills (SEE-KS) 
Creating a supportive learning environment for all learners  The Agenda

8:00am - 9:45am         The “Why” & “What” of SEE-KS 
9:45pm  - 10:00am      Break 
10:00am - 11:45am      The “How” - Teacher to Teacher Mentorship 
11:45am - 12:00pm     Discussion and Q & A 

▪ Our definition of school success has been broadened to 
include a whole child focus and a recognition that students 
need to be “ready to learn.” 

▪ We must understand why some children may or may not be 
compelled to actively engage in the classroom.  

▪ At the heart of engagement is relationships.

 
“Why” are we implementing SEE-KS, a 

universal approach?

Social engagement provides the “fuel" 
for learning

▪Falling in love with 
the social world
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Seeking out social 
connections with words

Succeeding in  
a range of  
social settings

The “Why” of Social Emotional Engagement 
Engagement & Relationships = Learning 

Chevallier, et. al. (2012).  The social motivation theory of autism. Trends in Cognitive Sciences., Vol. 16, No. 4 

▪As children with differences in this neurochemistry mature, 
their “brain architecture is forming.”  

▪Neuroimaging has shown that children with with specific 
social and emotional learning differences (such as autism) 
may process social stimuli in regions typically used to 
process images and sounds that are non-social. 

▪This can make predictions of actions, intentions, and 
emotions more inefficient and intellectualized.  

Research in social neuroscience provides us 
with a clearer path

The neurology of social engagement 
Child with both interpersonal and genetic “advantages” for social engagement

Shultz, et. al. (2000, April).  Archives in General Psychiatry, Vol. 57, 331 – 340.

The neurology of social engagement 
Child with autism or related social emotional learning difference

Shultz, et. al. (2000, April).  Archives in General Psychiatry, Vol. 57, 331 – 340.
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Social Orienting 
“attending and responding”

Social Liking 
“increased initiations and 

active seeking”

Social Maintaining 
“reputation management or 

fitting in”

Chevallier, et. al. (2012).  The social motivation theory of autism. Trends in Cognitive Sciences., Vol. 16, No. 4 

oxytocin, 
opioids, and 
dopamine

oxytocin, 
opioids, and 
dopamine

The science of neurodevelopment reminds us that  
we are “brain architects” who can “fuel” the brain

 
Our Goal – Social Engagement!

3 elements of active 
engagement 

 

▪What is Universal Design for Learning (UDL)? 
▪ How is it related to SEE-KS?

Section B: Access 
INDEPENDENCE

Section A: Engage 
INVESTMENT

Section C: Express 
INITIATION

Finding the “Fuel” for Learning through 
a Universal Design for Learning 

Spontaneous 
nonverbal 

communication
Before 
Words 

Combining 
peoples’ names, 
verbs, and nouns 

to share 
intentions

Emerging 
language 

Building self-
efficacy and 

social 
conventions

Conversational

Engagement

SEE-KS ensures that we have the strategies that are universal regardless 
of developmental level

The SEE-KS Quick Reference

SEE-KS ensures that we have the strategies that are universal regardless 
of developmental level
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Appreciative Inquiry = Engagement for Teachers

Mentorship is not about what’s wrong…  
it’s about what’s next. 

-Eric Sandberg, Ph.D

In appreciative inquiry, we focus on what’s working and 
collaborating to brainstorm ideas for increasing 

opportunities for engagement. 

 
The “How” of SEE-KS Mentorship 

How do we “fuel” our teachers?

Sustainable Professional Learning 
Our teachers are the “fuel” for our students’ learning… Are we “fueling” them?

 
Teacher to Teacher Mentorship through Appreciative 

Inquiry

I noticed how 
effective it was 
to….?

I wonder if there are 
opportunities to 
increase initiation…

 
Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Version – 2019 - 2020) 

  

Copyright© SEE-KS – Rubin, E., Townsend, J. & Vittori, L. (2018). Permission granted for use of materials for educational purposes.  

①  District / School:      Date:       
     Educator(s):  Mentor / Observer(s):     
 

② Subject / Lesson:  
Goal(s)/Target(s): 

③ What’s Working 
(What do you notice the educator(s) using?)  

 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the educator(s) wishes to explore) 

 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when… 
1.  Students have access to supports that allow them to 
predict the sequence and steps within activities. 
 

2.  Students have the tools to stay actively engaged and 
persist in tasks (e.g., written “to do” lists, alternative 

seating, choices of materials, access to peer collaboration, 

reminders of how to stay alert or chill-out). 
 

3.  Student interests have been considered to stimulate 
motivation for learning (e.g., hands-on materials, whole-

body movement, real-life application, humor, and 

competition). 
 

  

B.   Independence can be enhanced when…   
1.  Students have access to information presented in 
different ways (e.g., written “to do” lists / checklists, 

graphics, photos, multiple media, role-play / teacher 

modeling / peer modeling, manipulatives, and real-life 

materials), 
 

2.  Student have access to a range of tools for learning 
cognitive and academic concepts (e.g., real life materials, 

manipulatives, visuals, multiple media). 
 

3.  Social expectations are presented in multiple ways 
(e.g., providing visuals to clarify expectations for vocal 

volume, proximity to others, conversational timing, and 

turn-taking). 
 

  

C.  Initiation can be enhanced when… 
1.  Students are given opportunities to seek engagement 
with others with access to a range of tools. 

 

2.  Students have frequent opportunities for initiating in 
everyday activities (e.g., turn & talks, access to hands-on 

materials/visuals during large group, and opportunity for 

small group collaboration). 
 

3.  Students have different options for showing what they 
know and what to say (e.g., eliciting responses through 

gestures, written responses, visuals, technology, and/or 

access to real-life materials). 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 

 
The “How” of SEE-KS Mentorship 

How do we “fuel” our teachers?

 
In summary, we can help create positive learning 

environments to…

Increase investment by fostering engagement in multiple 
ways. 

Increase independence by providing information in 
multiple ways. 

Increase initiation by fostering multiple means of action 
and expression.

To learn more

To learn more about the Educational Outreach Program 
at the Marcus Autism Center and Social Emotional 
Engagement (SEE-KS), contact:  
emily@CommXRoads.com 

To access freely accessible materials:  

www.SEE-KS.com 
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Copyright – SEE-KS (2018). Rubin, E., Townsend, J. & Vittori, L. Permission granted for use of materials for educational purposes. 

 
Social Engagement Ladder (Whole Group) 

District / Site:        School Year:     
Educator(s):       Coach / Observer(s):     
Activity / Segment / Time:      Communication Stage:  
Date: 
 
 
 
 
 
 
4 
 
 
 
 
 
3 
 
 
 
 
 
2 
 
 
 
 
 
1 
 
 
 
 
 
 
0 

 
Indicate # or Names of 
Students 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Criterion 

 
 
 

4 Fully engaged.  SEE-KS coaches should tally the number of students 
who are: a. spontaneously initiating a high frequency (through 
nonverbal or verbal means), b. demonstrating independence in 
engaging with targeted materials, and c. highly emotionally 
invested (as evidenced by frequent expression of shared positive 
emotion).  
 

3 Mostly engaged. SEE-KS coaches should tally the number of 
students who are: a. spontaneously initiating a mild to moderate 
frequency (through nonverbal or verbal means), b. demonstrating 
some independence in engaging with targeted materials, and c. 
emotionally invested (as evidence by occasional expression of 
shared positive emotion). 
 

2 Partially engaged. SEE-KS coaches should tally the number of 
students who are: a. predominantly responsive to teacher or peers’ 
bids for interaction (through nonverbal or verbal means), b. 
following teacher or peer directions to engage with targeted 
materials, and only seldomly share positive emotion. 

 
1 Emerging/Fleeting.  SEE-KS coaches should tally the number of 

students who are: a. only intermittently responsive to teacher or 
peers’ bids for interaction (through nonverbal or verbal means) and 
show no initiation, b. are reliant on following teacher or peer 
directions to engage with targeted materials, and do not share 
positive emotion. 
 

0 No focus. SEE-KS coaches should tally the number of students who 
are: a. do not respond to teacher or peers’ bids for interaction 
(through nonverbal or verbal means) and show no initiation, b. are 
not yet following teacher or peer directions to engage with 
targeted materials, and are not yet sharing emotion. 
 
 

For additional information about student engagement, please visit:  http://complexld.ssatrust.org.uk/project-resources/how-to-use-it.html 
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SEE-KS – Rubin, E., Townsend, J. & Vittori, L. (2018).  Permission granted for use of materials for educational purposes. 

	

 
Mentorship Framework – Quick Reference 

6 Step Process 
 

The Appreciative Inquiry Philosophy 
 

The SEE-KS program has adopted the philosophy of appreciative inquiry to guide our mentorship.  This philosophy is based 
on the premise that a collective discussion of “what’s working” in a classroom lesson fosters an ability to imagine “what 
could be” and a collective development of an action plan for “next steps.”  This process reduces the need for an “expert” 
model of consultation that is based upon more coercive or persuasive mechanisms for planned change and rather focuses 
on the positive psychology to enhance learning. The following guidelines are offered to foster a productive and emotionally 
regulating peer-to-peer teacher mentorship session: 
 

① Identify your role and the process of appreciative inquiry.  In this step, remind those involved that 
the observation is focused on appreciating what is already working to foster investment, 
independence, and initiation (the three “I’s” of engagement) and then inquiring which of these “I’s 
the educator(s) see as possible opportunities. 

 

②  Let the educator(s) being mentored start the conversation.  Before observing the lesson and 
recording “what’s working,” be sure to provide an opportunity for the educator(s) to start the 
conversation.  Questions can be asked such as: 

 
o What were your goals/learning targets? 
o What strategies do you feel have been effective, and  
o Where do you see opportunities for enhancing engagement…would it be…investment, 

independence or initiation? 
 

Be sure to recast what you learn! 
“So what I hear you saying is…your goals were… what you thought was working was… and you are interested in exploring how 
investment/independence/initiation might be enhanced.” 

 

③ Discuss ‘what’s working.”  Using notes gathered on the SEE-KS Mentorship Checklist, share what 
has been noticed.  The phrase, “I noticed that the students had access to _______ and this appeared 
to enhance…investment/independence/initiation” can be used in lieu of phrases that include words 
of praise which are more “evaluative” in nature.   

 

④  Inquire which “I” of engagement the educator[s) would like to explore.  Inquire whether the 
educator feels there are opportunities to increase emotional investment… increase 
independence…or increase initiation…”  If there is uncertainty, it is often helpful to ask what do you 
hope for…dream for with your learners?” 

 

⑤  Research & collaboration to discuss possible ‘next steps’ (10 minutes).  Review the relevant section 
in the SEE-KS Quick Reference Tool then allow wait time to ensure that the educator(s) can lead the 
“next steps” discussion…” Do you have a sense of where you might go or would you like to 
collaborate.” Questions to stimulate collaboration might include, “I noticed how effective it was 
when…. how might this look during [this part] of the lesson…” or “I wonder if….”  

 

⑥  Identify an action plan of next steps and who is responsible for that action.  This step provides an 
opportunity to “check in” to ensure whether next steps are realistic, resources are available (e.g., 
“Can you make it fast?  Can you make it last?”). 

 

SEE-KS Coaching Guidelines:  ① ② ③ ④ ⑤ ⑥  
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Social Emotional Engagement - Knowledge & Skills (SEE-KS) 

Essential Universal Design for Learning Supports – Mentorship Form (Lite Version, 01/2020) 
  

Copyright© SEE-KS – Rubin, E., Townsend, J. & Vittori, L. (2018). Permission granted for use of materials for educational purposes.  

①  District / School:      Date:       
     Educator(s):  Mentor / Observer(s):     
 

② Subject / Segment:  
Goal/Target of the Lesson:  

② What is working (educator 
perspective) 

④ Opportunity to enhance: 
 

Investment / Independence / Initiation 
 

(circle one that the educator(s) wishes to explore) 
 

 ⑤ Possible Next Steps 
(generated during collaborative discussion) 

 
A.  Investment can be enhanced when…  ③ What is working (observation)  
 
1.  Student interests have been considered to stimulate 
motivation for learning (e.g., real-life application, hands-
on materials, whole-body movement / role-play, humor, 
and competition). 
 

2.  Students have the tools to stay actively engaged and 
persist in tasks (e.g., predictable routines, written “to do” 
lists / agendas, responsive staff, alternative seating, 
choices of materials, access to peers, reminders or tools 
for staying alert and/or chilling-out). 

  

B.   Independence can be enhanced when…   
 
1.  Students have access to information presented in 
different ways (e.g., written “to do” lists / checklists, 
graphics, photos, multiple media, role-play / teacher 
modeling / peer modeling, manipulatives, and real-life 
materials)? 
 
 

2.  Are social expectations are presented in multiple ways 
(e.g., providing visuals to clarify expectations for vocal 
volume, proximity to others, conversational timing, and 
turn-taking)? 

  

C.  Initiation can be enhanced when… 
 
 

1.  Students have different options for showing what they 
know and what to say (e.g., eliciting responses through 
gestures, written responses, visuals, technology, and/or 
access to real-life materials). 
 

2.  Students have frequent opportunities for initiating in 
everyday activities (e.g., turn & talks, access to hands-on 
materials/visuals during large group, and opportunity for 
small group collaboration)? 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 
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2.  Students have the tools to stay actively engaged and 
persist in tasks (e.g., predictable routines, written “to do” 
lists / agendas, responsive staff, alternative seating, 
choices of materials, access to peers, reminders or tools 
for staying alert and/or chilling-out). 

  

B.   Independence can be enhanced when…   
 
1.  Students have access to information presented in 
different ways (e.g., written “to do” lists / checklists, 
graphics, photos, multiple media, role-play / teacher 
modeling / peer modeling, manipulatives, and real-life 
materials)? 
 
 

2.  Are social expectations are presented in multiple ways 
(e.g., providing visuals to clarify expectations for vocal 
volume, proximity to others, conversational timing, and 
turn-taking)? 

  

C.  Initiation can be enhanced when… 
 
 

1.  Students have different options for showing what they 
know and what to say (e.g., eliciting responses through 
gestures, written responses, visuals, technology, and/or 
access to real-life materials). 
 

2.  Students have frequent opportunities for initiating in 
everyday activities (e.g., turn & talks, access to hands-on 
materials/visuals during large group, and opportunity for 
small group collaboration)? 
 

  

⑥ Action Plan for Next Step(s):        SEE-KS Mentorship Steps:  ① ② ③ ④ ⑤ ⑥ 
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