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Section 1: Performance of Students

The focus of the Gadsden County Instructional Evaluation System is on student growth and
achievement outcomes and administrative observation/evaluation. Student growth and
achievement outcomes will be measured by assessment data, while administrative
observation/evaluation will be measured using the district’s currently approved model, Marzano
Teacher Evaluation Model, the Art of Science of Teaching Evaluation Framework, previously the
Florida State Model of Evaluation System. Fifty percent (50%) will be based on student growth and
achievement outcomes, forty-five percent (45%) will be attributed to administrative
observation/evaluation which includes the deliberate practice plan score of five percent (5%).
Within the first week of school and or an employee’s employment, the Gadsden County Instructional
Evaluation System will be explain to all instructional personnel as well as administrators. Copies will
be made available on the schools’ and district’s websites.

Instructional Evaluation 100%

100

50

= Administrative Observation/Instructional Practice, 45%
m Deliberate Practice, 5%

Student Growth and Achievement

All instructional personnel, including newly hired classroom teachers, evaluations will be based on
the performance of students criterion as outlined in s. 1012.34(3)(a)l. F.S. along with an
explanation of the scoring method, including how calculated and combined [Rule 6A-5.030(2)(a)1,,
F.A.C] and [Rule 6A-5.030(2)(a)2. F.A.C.]. Additionally, the district shall provide confirmation of
student performance data for at least three years, including the current year and the two years
immediately preceding the current year, when available. If less than the three most recent years of
data are available, those years for which data are available will be used. If more than three years of
student performance data are used, the data representing those years will be specified. [Rule 6A-
5.030(2)(a)3. F.A.C.



Gadsden County will accept the state determined VAM score of each teacher. This score will be a
1-4 score, indicated by U to HE. The chart below demonstrates how this score will be converted to
points for the summative evaluation score:

Student Performance Measure Cut Scores:

VAM Score Conversion Categorical Score = Points
4 Highly Effective 4
3 Effective 3
2 Needs 2
Improvement/Developing
1 Unsatisfactory 1
Non-VAM Score Conversion Categorical Score = Points

(this will be used for
assessments that don’t have a
conversion chart listed within

the document)
76 - 100% growth,
achievement, or proficiency on Highly Effective 4
any non-VAM assessment
51 -75% growth,
achievement, or proficiency on Effective 3
any non-VAM assessment
26 - 50% growth,
achievement, or proficiency on
any non-VAM assessment
0 - 25% growth, achievement,
or proficiency on any non- Unsatisfactory 1
VAM assessment

Needs
Improvement/Developing

Concerning instructional personnel of students for courses assessed by statewide, standardized
assessments under s. 1008.22, F.S., VAM results will comprise at least one-half of their evaluations.
[Rule 6A-5.030(2)(a)4., F.A.C.]. However, for the first evaluation of the newly hired and for both
evaluations of all non-VAM instructional personnel (those who are not classroom teachers and
classroom teachers of students for courses not assessed by statewide, standardized assessments), the
district will allow the site based principal to determine the student performance measure for use for
performing the non-VAM calculation for scoring their evaluations pursuant to Rule 6A-5.030(2)(a)5.,
F.A.C. and Rule 6A-5.030(2)(a)6., F.A.C.



Plan for Student Performance Measures

Student Performance Measure:

All instructional personnel will include student performance data for at least three years,
including the current year and the two years immediately preceding the current year, when
available. If less than the three most recent years of data are available, those years for which data
are available will be used. [Rule 6A-5.030(2) (a) 3. F.A.C]]

For classroom teachers of students for courses assessed by statewide, standardized assessments
under s. 1008.22, F.S., VAM results will comprise one-half of the evaluation Rule 6A-
5.030(2)(a)4., F.A.C.].

All classroom teachers of students for courses not assessed by statewide, will be provided
standardized assessments, the district-determined student performance measure(s) [Rule 6A-
5.030(2) (a) 5. F.A.C.].

All instructional personnel who are not classroom teachers will be provided the district-
determined student performance measure(s) [Rule 6A-5.030(2) (a) 6. F.A.C.].

All instructional personnel will have the opportunity to review their class rosters for accuracy and
to correct any mistakes [Rule 6A-5.030(2) (f) 1. F.A.C.]

Percentage Associated
. . Performance Measure(s) for . . .
Teaching Assignment . with Final Summative
Evaluation Purposes .
Evaluation
Florida VPK Assessment or 50%
Pre-Kindergarten (PK) Teaching Strategies GOLD
(administered 3 times each)
Kindergarten (K) i-Ready Diagnostic Assessment 50%
First Grade (1) i-Ready Diagnostic Assessment >0%
50%
Second Grade (2) i-Ready Diagnostic Assessment
Third Grade (3) FSA Mathematics/ELA 50%
Fourth Grade (4) FSA Mathematics/ELA (VAM) >0%
: FSA Mathematics/ELA; FCAT 50%
Fifth Grade (5) Science NGSSS
Other (K-5), including non- 50%
classroom instructional FSA Mathematics/ELA or district
personnel (for example, assessment as it pertains to
media specialist, reading instructional assignment
coach, art, etc.)
FSA Mathematics, FSAA, IEP 50%
Math Courses (6-8) learning targets, Algebra 1 EOC or
Geometry EOC assessments




Science Courses (8) FCAT Science NGSSS 50%
English/Language FSA ELA, Florida Comprehensive 50%
Arts/Reading Courses (6-8) English Language Learning

Assessment (CELLA), FSAA, IEP

learning targets
Other (6-8), including non- FSA Mathematics/ELA or district 50%
classroom instructional assessment as it pertains to
personnel (for example, instructional assignment
media specialist, reading
coach, art, etc.)
Civics Civics EOC 50%
English 1 FSA ELA, FSAA 50%
English 2 FSA ELA, FSAA 50%
English 3 District Assessment 50%
English 4 District Assessment 50%
AP English Comp AP Examination
Algebra 1; Algebra 1 Algebra 1 EOC 50%
Honors; Algebra 1B
Geometry; Geometry Geometry EOC 50%
Honors
Biology 1; Biology 1 Biology EOC 50%
Honors; Biology
Technology; Biology 1 Pre-
IB; Integrated Science 3;
Integrated Science 3
Honors
United States History United States History EOC 50%
ROTC District Assessment 50%
Other (9-12), including FSA Mathematics/ELA or district 50%
non-classroom assessment as it pertains to
instructional personnel (for instructional assignment
example, media specialist,
reading coach, art, etc.)
District Non-Classroom FSA Mathematics/ELA or district 50%

Instructional Personnel

assessments as it pertains to
instructional assignment




Section 2: Instructional Practice - District Evaluation Frameworks

Research Base and Validation Studies on the Marzano Evaluation Model

The Gadsden County School District currently uses The Marzano Evaluation Model as their
evaluation model. The Marzano Evaluation Model is based on a number of previous, related works
that include: What Works in Schools (Marzano, 2003), Classroom Instruction that Works (Marzano,
Pickering, & Pollock, 2001), Classroom Management that Works (Marzano, Pickering, & Marzano,
2003), Classroom Assessment and Grading that Work (Marzano, 2006), The Art and Science of
Teaching (Marzano, 2007), Effective Supervision: Supporting the Art and Science of Teaching
(Marzano, Frontier, & Livingston, 2011). Each of these works was generated from a synthesis of the
research and theory. Thus the mode can be considered an aggregation of the research on those
elements that have traditionally been shown to correlate with student academic achievement. The
model includes four domains:

Domain 1: Classroom Strategies and Behaviors
Domain 2: Preparing and Planning

Domain 3: Reflecting on Teaching
Domain 4: Collegiality and Professionalism

The district uses all four domains include 60 elements: 41 in Domain 1, 8 elements in Domain 2, 5
elements in Domain 3 and 6 elements in Domain 4. The specifics of each domain are listed in Figure
1: 2014 Marzano Teacher Evaluation Model Learning Map (2014 Robert ]. Marzano, Learning
Sciences International) and Figure 2: Marzano Protocol (2014 Robert ]. Marzano, Learning Sciences
International), which addresses the nine design questions, including examples of teacher and student
evidence, the scale, and reflection questions. To reference a detailed discussion of these elements see
Effective Supervision: Supporting the Art and Science of Teaching (Marzano, Frontier, & Livingston,
2011).



Figure 1: 2014 Marzano Teacher Evaluation Model Learning Map

2014 Marzano Teacher Evaluation Model

Learning Map

Learfiifig Sciences

Domain 1: Classroom Strategies and Behaviors
Domain 1is based on the Art and Science of Teaching Framework and identifies the 41 elements or instructional categories that happen in the classroom. The 41 instructional
categories are organized into 9 Design Questions (DQs) and further grouped into 3 Lesson Segments to define the Observation and Feedback Protocol,

Lesson Segment

Involving Routine Events

Lesson Segment
Addressing Content

4 A

DQL: Communicating

Learning Goals and Feedback

1. Providing Rigorous Learning
Goals and Performance
Scales (Rubrics)

2. Tracking Student Progress

\3. Celebrating Success /

( DQ: Establishing

Rules and Procedures

4, Establishing Classroom
Routines

5. Organizing the Physical

Layout of the Classroom
\_" /

Note: DQ refers to Design Question in
the Marzano Art and Science of
Teaching Framework. The 9 DQs
organize the 41 elements in Domain 1.

The final Design Question, DQ10:
Developing Effective Lessons Organized
into a Cohesive Unit, is contained in
Domain 2: Planning and Preparing.

\

602: Helping Students Interact with
New Knowledge
6. Identifying Critical Content
7. Organizing Students ta Interact with New
Content
8. Previewing New Content
9. Chunking Content into “Digestible Bites”
10. Helping Students Process New Content
11, Helping Students Elaborate on New Content
12, Helping Students Record and Represent

L

Knowledge
QS. Helping Students Reflect on Leaming

ﬂJQS: Helping Students Practice and Deepen \

New Knowledge

14, Reviewing Content

15, Organizing Students to Practice and Deepen
Knowledge

16, Using Homework

17, Helping Students Examine Similarities and
Differences

18, Helping Students Examine Their Reasoning

19, Helping Students Practice Skills, Strategles, and
Processes

QO‘ Helping Students Revise Knowledge

J

(DQ4: Helping Students Generate and Test Hypotheses\

21. Organizing Students for Cognitively Complex Tasks

12, Engaging Students in Cognitively Complex Tasks
Invalving Hypothesis Generation and Testing

23. Providing Resources and Guidance for Cognitively

ARZANO
ENTERMZ

\ Complex Tasks ),

©2014 Robert . Marzano. Can only be digitized in iObservation.
iObservation is a registered trademark of Learning Sciences International®

L

Ny
LearningScienceslnternational

LEARNING AND PERFORMANCE MANAGEMENT

Lesson Segment

Enacted on the Spot

DQ5: Engaging Students

24, Noticing When Students are Not Engaged

25, Using Academic Games

26. Managing Response Rates

27. Using Physical Movement

28, Maintaining a Lively Pace

29, Demonstrating Intensity and Enthusiasm

30. Using Friendly Controversy

31, Providing Opportunities for Students to Talk about
Themselves

Ql Presenting Unusual or Intriguing Information

J

( DQ7: Recognizing Adherence to Rules and Procedures

33, Demonstrating “Withitness”

34. Applying Consequences for Lack of Adherence to Rules
and Procedures

\ 35. Acknowledging Adherence to Rules and Procedures

y,

( DQB: Establishing and Maintaining Effective Relationships \

with Students

36, Understanding Students’ Interests and Backgrounds

37, Using Verhal and Nonverbal Behaviars that Indicate
Affection for Students

\38‘ Displaying Objectivity and Control )

DQY: Communicating High Expectations for All Students

39. Demonstrating Value and Respect for Low Expectancy
Students

40. Asking Questions of Low Expectancy Students

41, Prohing Incorrect Answers with Low Expectancy Students

\ J

877.411.7114 | MarzanoCenter.com
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Planning and Preparing Reflecting on Teaching Collegiality and Professionalism
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and Units 50, Ident fying Areas of Pedagogical 55, Promoting Positive Interactions
42, Effective Saffolding of Strength and Weakness with Colleagues
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43, Lessons within Units Indlvidual Lessons and Units about Students and Parents
44, Attention to Established 52, Evaluating the Effectiveness of
\ Content Standards y, Specific Pedagogical Strategies
\ and Behaviors j
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47, Needs of English Language Development Plan Promating District and Schaol
\ Learners y Development
59, Adhering to District and School
" b i A Rulesand Proced
Planning and Preparing for the ules and Procedures
Needs of Students Receiving Special 60, Participating in District and
= Education School Initiatives
48, Needs of Students Receiving
\ Special Education
( Planning and Preparing for the
Neads of Students Wha Lack
=== Support for Schooling
49 Needs of Students Wha Lack
Suppart for Schoalin
\ pp Ing Y,
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Figure 2: Marzano Protocol
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Marzano Protocol: Lesson Segment Involving Routine Events

Design Question #1: What will | do to establish and communicate learning goals, track student

progress, and celebrate success?

1. Providing Rigorous Learning Goals and Performance Scales (Rubrics)

The teacher provides rigorous leaming goals and/or targets, both of which are embedded in a performance scale that includes
application of knowledge.

aqaooaoaaon

Example Teacher Evidence
Teacher has a learning goal and/or target posted for student reference
The leaming goal or target clearly identifies knowledge or processes aligned to the rigor of required standards
Teacher makes reference to the leaming goal or target throughout the lesson
Teacher has a scale that builds a progression of knowledge from simple to complex
Teacher relates classroom activities to the scale throughout the lesson
Teacher has goals or targets at the appropriate level of rigor
Performance scales include application of knowledge

Example Student Evidence
3 Students can explain the leaming goal or target for the lesson
O Students can explain how their current activities relate to the leaming goal or target

O Students can explain the levels of performance, from simple to complex, in the scale
O Student artifacts demonstrate students know the leaming goal or target
O student artifacts demonstrate students can identify a progression of knowledge

Scale
Not Using Beginning Developing Applying Innovating
Providing Strategy was Uses strategy Provides rigorous Provides rigorous Adapts and creates
rigorous learning | called for but incorrectly or learning goals and | learming goals and new strategies for
goals and not exhibited. with parts performance scales | performance scales | unique student needs
performance missing. or rubrics that or rubrics and and situations.
scales (rubrics) describe levels of maenitors the extent
performance. to which students
understand the
leaming goal andior
targets and levels of
performance.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Providing How can you How can you In addition to How might you adapt | What are you
rigorous learning | begin to provide a providing a rigorous | and create new leaming about your
goals and incorporate rigorous learning goal strategies for students as you
performance some aspects | leaming goal accompanied by a | providing rigorous adapt and create
scales (rubrics) of this strategy | accompanied by | performance scale | leaming goals and/or | new strategies?
into your a performance or rubric that targets and
instruction? scale or rubric describes levels of | performance scales
that describes performance, how | or rubrics that
levels of can you monitor the | address unique
performance? extent to which student needs and
students situations?
understand the
learning goal
and/or targets and
the levels of
performance?

10
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2. Tracking Student Progress
The teacher facilitates tracking of student progress on one or more learning goals and/or targets using a formative approach fo

assessment.

learning goal

Example Teacher Evidence
3 Teacher helps students frack their individual progress on the leaming goal or target
3 Teacher uses formal and informal means to assign scores to students on the scale or rubric depicting student status on the

3O Teacher uses formative data to chart progress of individual and entire class progress on the learning goal

Example Student Evidence
3O Students can describe their status relative to the leaming goal using the scale or rubric
3 Students systematically update their status on the learning goal
3O Students take some responsibility for providing evidence in reference to their progress on the scale
3 Artifacts and data support that students are making progress toward a leaming goal

Scale
Not Using Beginning Developing Applying Innovating
Tracking Strategy was Uses strategy Facilitates Facilitates Adapts and creates
student called for but not | incorrectly or with | tracking of tracking of student | new strategies for
progress exhibited. parts missing. student progress | progress towards | unigue student
towards leaming | learning goals needs and
goals and/or andfor targets situations.
targets using a using a formative
formative approach fo
approach to assessment and
assessment. monitors the
extent to which
students
understand their
level of
performance.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Tracking How can you How can you In addition to How might you What are you
student begin to facilitate tracking | facilitating adapt and create | learning about your
progress incorporate some | of student tracking of new strategies for | students as you
aspects of this progress using a student progress | facilitating tracking | adapt and create
strategy into your | formative using a formative | of student new strategies?
instruction? approach to approach to progress using a
assessment? assessment, how | formative
can you menitor | approach to
the extent to assessment that
which students address unique
understand their | student needs and
level of situations?
performance?

11
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3. Celebrating Success
The teacher provides students with recognition of their current status and their knowledge gain relative to the learning goal or
target.

Example Teacher Evidence
O Teacher acknowledges students who have achieved a certain score on the scale or rubric
O Teacher acknowledges students who have made gains in their knowledge and skill relative to the learning goal
O Teacher acknowledges and celebrates the final status and progress of the entire class
O Teacher uses a variety of ways to celebrate success
+  Show of hands
+  Certification of success
+  Parent notification
* Round of applause
+  Academic praise

Example Student Evidence

O Students show signs of pride regarding their accomplishments in the class

O Students take some responsibility for celebrating their individual status and that of the whole class
O Student surveys indicate they want to continue making progress

Scale
Not Using Beginning Developing Applying Innovating
Celebrating Strategy was Uses strategy Provides students Provides students Adapts and creates
success called for but incorrectly or with recognition of with recognition of new strategies for
not exhibited. with parts their current status their current status unique student
missing. and their knowledge and their knowledge needs and
gain relative to the gain relative to the situations.
learming goal. leaming goal and
monitors the extent to
which students are
motivated to enhance
their status.

Reflection Questions

Not Using Beginning Developing Applying Innovating
Celebrating How can you How can you In addition to How might you adapt What are you
success begin to provide providing students and create new learning about your
incorporate students with with recognition of strategies for providing | students as you
some aspects recognition of their current status students with adapt and create
of this strategy their current and their knowledge recognition of their new strategies?
into your status and their | gain relative to the current status and their
instruction? knowledge learning goal, how knowledge gain
gain relative to | can you monitor the relative to the learning
the leaming extent to which goal that address
goal? students are unique student needs
motivated to enhance | and situations?
their status?

Student Interviews

Student Questions:
+  What learning goal did today’s lesson focus on?
+  How well are you doing on that learning goal?
*  Describe the different levels you can be at on the leaming goal or target.

12
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Design Question #6: What will | do to establish and maintain classroom rules and procedures?

4. Establishing Classroom Routines

The feacher establishes expectations regarding rules and procedures that facilitate students working individually, in groups,
and as a whole class.

aqaoaoaaaa

Example Teacher Evidence
Teacher involves students in designing classroom routines and procedures
Teacher actively teaches student self-regulation strategies

Teacher uses classroom meetings to review and process rules and procedures
Teacher reminds students of rules and procedures
Teacher asks students to restate or explain rules and procedures

Teacher provides cues or signals when a rule or procedure should be used
Teacher focuses on procedures for students working individually or in small groups

Example Student Evidence
O Students follow clear routines during class

O Students describe established rules and procedures

O Students describe the classroom as an orderly place

O Students recognize cues and signals by the teacher

O Students regulate their behavior while working individually
O Students regulate their behavior while working in groups

Scale
Not Using Beginning Developing Applying Innovating
Establishing Strategy was Uses strategy Establishes Establishes Adapts and
classroom called for but not | incomectly or with expectations expectations creates new
routines exhibited. parts missing. regarding rules and | regarding rules strategies for
procedures. and procedures unique student
and monitors the needs and
extent to which situations.
students
understand rules
and procedures.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Establishing How can you How can you In addition to How might you What are you
classroom begin to establish establishing adapt and create learing about
routines incorporate some | expectations expectations strategies for your students as
aspects of this regarding rules and | regarding rules and | establishing you adapt and
strategy into your | procedures? procedures, how expectations, create new
instruction? can you monitor the | rules, and strategies?
extent to which procedures that
students address unique
understand the student needs and
rules and situations?
procedures?

13
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5. Organizing the Physical Layout of the Classroom

The teacher organizes the physical layout of the classroom to facilitate movement and support leaming.

Example Teacher Evidence
3 The physical layout of the classroom has clear traffic patterns
3 The physical layout of the classroom is designed to support long-termm projects by individual students or groups of students
3 The physical layout of the classroom provides easy access to materials and centers
3 The classroom is decorated in a way that enhances student leaming
*  Bulletin boards relate to current content (e.g., word walls)
*  Student work is displayed

Example Student Evidence

3 Students move easily about the classroom
3 Individual students or groups of students have easy access to materials that make use of long-term projects
3 Students make use of materials and leaming centers
3 Students can easily focus on instruction
3 Students can easily access technology
3 Transition time is minimized due to layout of classroom
Scale
Not Using EBeginning Developing Applying Innovating
Organizing the Strategy was Uses strategy Organizes the Organizes the Adapts and
physical layout called for but incomrectly or with | physical layout of physical layout of the | creates new
of the not exhibited. parts missing. the classroom to classroom to facilitate | strategies for
facilitate movement | movement and unique student
classroom and support support learning and | needs and
leaming. monitors the extent to | situations.
which students have
easy access fo
materials in an
environment that
supports leaming.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Organizing the How can you How can you In addition to How might you adapt | What are you
physical layout | beginto organize the organizing the and create new learning about
of the incorporate physical layout of | physical layout of strategies for your students as

classroom

some aspects of
this strategy into
your
instruction?

the classroom to
facilitate
movement and
support leaming?

the classroom to
facilitate movement
and support
leaming, how can
you maonitor that
students have easy
access to materials
in an envircnment
that supports
leaming?

organizing the
physical layout of the

classroom to facilitate

movement and
support learning that
address unique
student needs and
situations?

you adapt and
create new
strategies?

Student Interviews

Student Questions:
+  What are the regular rules and procedures you are expected to follow in class?
+  How well do you do at following the rules and procedures and why?

14
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Marzano Protocol: Lesson Segment Addressing Content

Design Question #2: What will | do to help students effectively interact with new knowledge?

6. ldentifying Critical Content
The teacher continuously identifies accurate critical content during a lesson or part of a lesson that porirays a clear

progression of information that leads to deeper understanding of the content.

Example Teacher Evidence
O Teacher highlights critical content that portrays a clear progression of information related to standards or goals
O Teacher identifies differences between the critical and non-critical content
O Teacher continuously calls students’ attention to accurate critical content
O Teacher integrates cross-curricular connections to critical content

Example Student Evidence
O Students can describe the level of importance of the critical content addressed in class

O Students can identify the critical content addressed in class

O sStudents can explain the difference between critical and non-critical content
O Formative data show students attend to the critical content (e g, questioning, artifacts)
O Students can explain the progression of critical content

Scale
Not Using Beginning Developing Applying Innovating
Identifying Strategy was Uses strategy Signals to Signals to Adapts and
critical content called for but not incorrectly or with | students critical students critical creates new
exhibited. parts missing. versus non-critical | versus non-critical | strategies for
content and content and unique student
porirays a clear porirays a clear needs and
progression of progression of situations.
information. information and
monitors the
extent to which
students are
attending to critical
Versus non-critical
content.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Identifying How can you How can you In addition to How might you What are you
critical content begin to signal to students signaling to adapt and create leaming about your
incorporate some | critical versus non- | students critical new strategies for | students as you
aspects of this critical content and | versus non- identifying critical adapt and create
strategy into your | portray a clear critical content content that new strategies?
instruction? progression of and portraying a address unique
information? clear progression | student needs and
of information, situations?
how might you
monitor the
extent to which
students attend to
critical content?

15
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7. Organizing Students to Interact with New Content

The teacher organizes students into appropriate groups to facilitate the processing of new content.

content

Example Teacher Evidence
3 Teacher has established routines for student grouping and student interaction for the expressed purpose of processing new

3 Teacher provides guidance on one or more conative skills
+  Becoming aware of the power of interpretations
«  Avoiding negative thinking
+  Taking various perspectives
+ Interacting responsibly
+  Handling controversy and conflict resolution
3 Teacher organizes students into ad hoc groups for the lesson
3 Teacher provides guidance on one or more cognitive skills appropriate for the lesson

Example Student Evidence

content

this strategy into
your instruction?

small groups to
facilitate the
processing of
new content?

small groups to
facilitate the
processing of
new content,
how can you
maonitor the
extent to which
Qroups process?

for organizing
students to
interact with new
content that
address unique
student needs
and situations?

3 Students move and work within groups with an organized purpose
3 Students have an awareness of the power of interpretations
3 Students avoid negative thinking
O Students take various perspectives
3 Students interact responsibly
3 Students appear to know how o handle controversy and conflict resolution
3 Students actively ask and answer questions about the content
3 Students add their perspectives to discussions
O Students attend to the cognitive skill(s)
Scale
Not Using Beginning Developing Applying Innovating
Organizing Strategy was Uses strategy Organizes Organizes Adapts and creates
students to called for but not incorrectly or students into students into new strategies for
interact with new exhibited. with parts appropriate appropriate unigue student
content missing. groups to groups to needs and situations.
facilitate the facilitate the
processing of processing of
new content. new content and
monitors the
extent to which
groups process.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Organizing How can you begin | How can you In addition to How might you What are you
students to to incorporate organize organizing adapt and create | leaming about your
interact with new | some aspects of students into students into new strategies students as you

adapt and create new
strategies?

16
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8. Previewing New Content
The teacher engages students in previewing activities that require students to access prior knowledge and analyze new
content.

Example Teacher Evidence
O Teacher facilitates identification of the basic relationship between prior ideas and new content
O Teacher uses preview questions before reading
0O Teacher uses K-W-L strategy or variation of it
0O Teacher provides an advanced organizer
+  Qutline
=  Graphic organizer
Teacher has students brainstorm
Teacher uses anticipation guide

aaQao

Teacher uses motivational hook/launching activity
»  Anecdote
*  Short multimedia selection
+  Simulation/demonstration
»  Manipulatives

O Teacher uses digital resources to help students make linkages

O Teacher uses strategies associated with a flipped classroom

Example Student Evidence
O Students can identify basic relationships between prior content and upcoming content
3 Students can explain linkages with prior knowledge
O Students make predictions about upcoming content
ad
a
a

Students can provide a purpose for what they are about to leam
Students cognitively engage in previewing activities
Students can explain how prior standards or goals link to the new content

Scale
Mot Using Beginning Developing Applying Innovating
Previewing Strategy was Uses strategy Engages students in | Engages students in Adapts and creates
new content called for but not | incorrectly or with | previewing activities | previewing activities new strategies for
exhibited. parts missing. that require students | that require students unique student
to access prior to access prior needs and
knowledge and knowledge and situations.
analyze new analyze new content
caontent. and monitors the
extent to which
students access prior
knowledge and
analyze new content.
Reflection Questions
Mot Using Beginning Developing Applying Innovating
Previewing How can you How can you In addition to How might you adapt | What are you
new content begin to engage students | engaging students in | and create new leaming about your
incorporate in previewing previewing activities strategies for students as you
some aspects of | activities that that require students | previewing new adapt and create
this strategy into | require them to to access prior content that address new strategies?
your instruction? | access prior knowledge and unique student needs
knowledge and analyze new content, | and situations?
analyze new how can you also
content? monitor the extent to
which students are
accessing prior
knowledge and
analyze new content?
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9. Chunking Content into “Digestible Bites”
Based on student evidence, the teacher breaks the content into small chunks (i.e., digestible bites) of information that can be

easily processed by students to generate a clear conclusion.

Example Teacher Evidence
3 During a verbal presentation, the teacher stops at strategic points

3 While utilizing multi-media, the teacher stops at strategic points

3 While providing a demonstration, the teacher stops at strategic points

3 While students are reading information or stories orally as a class, the teacher stops at strategic points

3 Teacher uses appropriate questioning to determine if content chunks are appropriate
3 Teacher uses formative data to break content into appropriate chunks

Example Student Evidence
3 Students can explain why the teacher is stopping at various paints
3 Students appear to know what is expected of them when the teacher stops at strategic points
3 Students can explain clear conclusions about chunks of content

Scale
Not Using Beginning Developing Applying Innovating
Chunking Strategy was Uses strategy Breaks input Breaks input Adapts and
content into called for but not incorrectly or with | experiences into experiences into creates new
“digestible bites” | exhibited. parts missing. small chunks small chunks strategies for
based on student | based on student unigue student
needs. needs and needs and
monitors the situations.
extent to which
chunks are
appropriate.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Chunking How can you How can you In addition to How might you What are you
content into begin to break input breaking input adapt and create learning about
“digestible bites” | incorporate some | experiences into experiences into new strategies for | your students as
aspects of this small chunks small chunks chunking content you adapt and

strategy into your
instruction?

based on student
needs?

based on student
needs, how can
you also monitor

into digestible
bites that address
unique student

the extent to which | needs and
chunks are situations?
appropriate?

create new
sirategies?
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10. Helping Students Process New Content
The teacher systematically engages student groups in processing and generating conclusions about new content.

Example Teacher Evidence
3O Teacher employs formal group processing strategies
«  Jigsaw
*  Reciprocal teaching
*  Concept attainment
3O Teacher uses informal strategies to engage group members in actively processing
*  Predictions
*  Associations

+  Paraphrasing
*  Verbal summarizing
+  Questioning

3O Teacher facilitates group members in generating conclusions

Example Student Evidence
O Students can explain what they have just learned
O Students volunteer predictions
3 Students voluntarily ask clarification guestions
3O Groups are actively discussing the content

*  Group members ask each other and answer questions about the information

+  Group members make predictions about what they expect next
3 Students generate conclusions about the new content
O Students can verbally summarize or restate the new information

Scale
Not Using Beginning Developing Applying Innovating
Helping students | Strategy was Uses strategy Engages student Engages student Adapts and
process new called for but not | incorrectly or with | groups in groups in creates new
content exhibited. parts missing. processing new processing new strategies for
content to generate | content to generate | unique student
conclusions. conclusions and needs and
monitors the extent | situations.
to which the
processing
enhances student
understanding.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping students | How can you How can you In addition to How might you What are you
process new begin to engage student engaging student adapt and create learning about
content incorporate some | groups in groups in new strategies for your students as
aspects of this processing new processing new processing new you adapt and
strategy into your | content? content, how can content that create new
instruction? you monitor the address unigue strategies?
extent to which the | student needs and
processing situations?
enhances student
understanding?
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11. Helping Students Elaborate on New Content

The teacher asks questions that require inferences about the new content but also requires students to provide evidence for

their inferences.

Example Teacher Evidence
3 Teacher asks questions that require students to make elaborative inferences about the content
3 Teacher asks students to provide evidences for their inferences
O Teacher presents situations or problems that involve students analyzing how one idea relates to ideas that were not

explicitly taught

Example Student Evidence
3 Students volunteer answers to inferential questions
3 Students provide evidence for their inferences

O Student artifacts demonstrate students can make elaborative inferences
3 Students can identify basic relationships between ideas and how one idea relates to others

Scale
Not Using Beginning Developing Applying Innovating
Helping students | Strategy was Uses sirategy Engages students | Engages students | Adapts and
elaborate on new | called for but not incormectly or with in answering in answering creates new
content exhibited. parts missing. inferential inferential strategies for
questions and questions and unigue student
providing evidence | providing evidence | needs and
for their for their inferences | situations.
inferences. and monitors the
extent to which
students elaborate
and provide
evidence on what
was explicitly
taught.
Reflection Questions
Not Using EBeginning Developing Applying Innovating
Helping students | How can you How can you In addition to How might you What are you
elaborate on new | beginto engage students engaging students | adapt and create leaming about
content incorporate some | in answering in answering new strategies for | your students as
aspects of this inferential inferential elaborating on you adapt and
strategy into your | questions and questions and new content that create new
instruction? providing evidence | providing evidence | address unique sirategies?

for their
inferences?

for their
inferences, how
can you monitor
the extent to which
students elaborate
and provide
evidence on what
was explicitly
taught?

student needs and
situations?
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12. Helping Students Record and Represent Knowledge

varety of types of models that organize and summarize the important content.

The teacher engages students in activities that require recording and representing knowledge emphasizing creation of a

Example Teacher Evidence
O Teacher asks students to summarize the information they have learned

+  Graphic organizers

*  Pictures
+  Pictographs
+  Flow charts

+  Mathematical
«  Visual
«  Linguistic (e.g., mnemaonics)
O Teacher facilitates generating and manipulating images of new content

3 Teacher asks students to generate notes that identify critical information in the content
O Teacher asks students to create nonlinguistic representations for new content

O Teacher asks students to represent new knowledge through various types of models

Example Student Evidence

O Student summaries and notes include critical content

O Student nonlinguistic representations include critical content

3 Student models and other artifacts represent critical content

O Students can explain main points of the lesson

O Student explanations of mental images represent critical content

Scale
Not Using Beginning Developing Applying Innovating
Helping Strategy was Uses strategy Engages students in Engages students in | Adapts and
students record | called for but incomectly or activities that help activities that help creates new
and represent not exhibited. with parts them record and them record and sfrategies for
knowledge missing. represent their represent their unigue student
knowledge in knowledge in needs and
understanding of understanding of situations.
important content important content
using a variety of using a variety of
models. maodels and monitors
the extent to which
students organize
and summarize the
important content.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping How can you How can you In addition to How might you adapt | What are you
students record | beginto engage engaging students in and create new learning about
and represent incorporate students in activities that help strategies for your students as
knowledge some aspects of | activities that them record and recording and you adapt and
this strategy into | help them represent their representing create new
your record and knowledge in knowledge that sirategies?
instruction? represent their understanding of address unique
knowledge in important content student needs and
understanding using a variety of situations?
of important models, how can you
contentusing a | monitor the extent fo
variety of which students
models? organize and
summarize important
content?
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13. Helping Students Reflect on Learning

The teacher engages students in activities that help them reflect on their learning and the lgarming process.

agoaoaoaag

Example Teacher Evidence
Teacher asks students to state or record what they are clear about and what they are confused about
Teacher asks students to state or record how hard they tried
Teacher asks students to state or record what they might have done to enhance their learning
Teacher utilizes reflection activities to cultivate a growth mindset
Teacher utilizes reflection activities to cultivate resiliency
Teacher utilizes reflection activities to avoid negative thinking
Teacher utilizes reflection activities to examine logic of learning and the leaming process

Example Student Evidence

you monitor the
extent to which
students self-
assess their
understanding and
effort?

3 Students can explain what they are clear about and what they are confused about
3 Students can describe how hard they tried
3 Students can explain what they could have done to enhance their leamning
3 Student actions and reflections display a growth mindset
3 Student actions and reflections display resiliency
3 Student actions and reflections avoid negative thinking
3 Student reflections involve examining logic of learning and the leaming process
Scale
Not Using Beginning Developing Applying Innovating
Helping students | Strategy was Uses strategy Engages students Engages students | Adapts and
reflect on called for but not incorrectly or with | in reflecting on their | in reflecting on creates new
learning exhibited. parts missing. own leaming and their own learning | strategies for
the leamning and the learning unique student
process. process and needs and
monitors the situations.
extent to which
students self-
assess their
understanding and
effort.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping students | How can you How can you In addition to How might you What are you
reflect on begin to engage students | engaging students | adapt and create leaming about your
learning incorporate some | in reflecting on in reflecting on new strategies for | students as you
aspects of this their own learning | their own leaming reflecting on adapt and create
strategy into your | and the leaming and the leamning learning that new strategies?
instruction? process? process, how can address unique

student needs and
situations?

Student Interviews

Student Questions:
*  Why is the information that you are leaming today important?
+  How do you know what things are most important to pay attention to?
*  What are the main points of this lesson?
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Design Question #3: What will | do to help students practice and deepen new knowledge?

14. Reviewing Content

The teacher engages students in a brief review of content that highlights the cumulative nature of the content.

Example Teacher Evidence

one idea relates to another
»  Summary

»  Demonstration
»  Brief practice test or exercise
»  Warm-up activity

3 Teacher begins the lesson with a brief review of content
3 Teacher systematically emphasizes the cumulative nature of the confent
3 Teacher uses specific strategies to help students identify basic relationships between ideas and consciously analyze how

+  Problem that must be solved using previous information
+  Questions that require a review of content

Example Student Evidence
another
+  Arfifacts

»  Pretests
»  Warm-up activities

O Students can articulate the cumulative nature of the content
O Student responses to class activities indicate that they recall previous content

O Students identify basic relationships between current and prior ideas and consciously analyze how one idea relates to

Scale
Not Using Beginning Developing Applying Innovating
Reviewing Strategy was Uses strateqy Engages students | Engages students in | Adapts and creates
content called for but not | incomectly or in a brief review a brief review that new strategies for
exhibited. with parts that highlights the | highlights the unique student
missing. cumulative nature | cumulative nature of | needs and
of the content. the content and situations.
monitors the extent
to which students
can recall critical
content.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Reviewing How can you How can you In addition to How might you What are you
content begin to engage engaging students | adapt and create leaming about your
incorporate some | studentsina in a brief review new strategies for students as you
aspects of this brief review of that highlights the | reviewing confent adapt and create
strategy into your | content that cumulative nature | that address unique | new strategies?
instruction? highlights the of the content, how | student needs and
cumulative can you monitor the | situations?
nature of the extent to which
content? students can recall
critical content?
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15. Organizing Students to Practice and Deepen Knowledge

The teacher organizes and guides grouping in ways that appropriately facilitate practicing and deepening knowledge.

- Avoiding

Example Teacher Evidence
0O Teacher organizes students into groups with the expressed idea of deepening their knowledge of content
0O Teacher organizes students into groups with the expressed idea of practicing a skill, strategy, or process
0O Teacher provides guidance regarding group interactions
O Teacher provides guidance on one or more conative skills
«  Becoming aware of the power of interpretations

negative thinking

= Taking various perspectives

» Interacting responsibly

»  Handling controversy and conflict resolution
O Teacher provides guidance on one or mere cognitive skills appropriate for the lesson

Example Student Evidence
O Students explain how the group work supports their learming
O While in groups, students interact in explicit ways to deepen their knowledge of informational content or practice a skill,
strategy, or process

»  Students actively ask and answer questions about the content

+  Students add their perspective to discussions

group work extends
their leamning?

student needs and
situations?

O Students move and work within groups with an organized purpose
O Students have an awareness of the power of interpretations
O Students avoid negative thinking
O Students take various perspectives
O Students interact responsibly
O Students appear to know how to handle controversy and conflict resolution
O Students attend to the cognitive skill(s)
Scale
Not Using Beginning Developing Applying Innovating
Organizing Strategy was Uses strategy Organizes students | Organizes students | Adapts and
students to called for but not | incomectly or with | into groups that into groups that creates new
practice and exhibited. parts missing. appropriately appropriately strategies for
deepen facilitate pracficing facilitate practicing unique student
knowledge and deepening and deepening needs and
knowledge. knowledge and situations.
monitors the extent
to which the group
work extends their
leaming.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Organizing How can you How can you In addition to How might you What are you
students to begin to organize organizing students | adapt and create leaming about
practice and incorporate some | students into into groups to new strategies for your students as
deepen aspects of this groups to practice and deepen | organizing students | you adapt and
knowledge strategy into your | practice and knowledge, how can | to practice and create new
instruction? deepen you also monitor the | deepen knowledge strategies?
knowledge? extent to which the that address unique
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16. Using Homework
The teacher designs homework activities that allow students to access and analyze content to deepen knowledge or practice a
skill, strategy, or process.

Example Teacher Evidence
O Teacher utilizes strategies associated with a flipped classroom
3 Teacher communicates a clear purpose and gives directions for homework

3 Teacher extends an activity that was begun in class to provide students with more time
3O Teacher utilizes homework assignments that allow students to practice skills, strategies, and processes and/or deepen

knowledge independently
3 Teacher utilizes homework assignments that allow students to access and analyze content independently

Example Student Evidence
3 Students can describe how the homework assignment will deepen their understanding of informational content or help

them practice a skill, strategy, or process
O Students ask clarifying questions about homework that help them understand its purpose

Scale
Not Using Beginning Developing Applying Innovating
Using Strategy was Uses strategy Assigns homework When appropriate (as | Adapts and creates
homework called for but incorrectly or that is designed to opposed to routinely), | new strategies for
not exhibited. | with parts deepen knowledge of | assigns homework unique student
missing. content or practicea | that is designed to needs and
skill, strategy, or deepen knowledge of | situations.
process. content or practice a
skill, strategy, or
process and monitors
the extent to which
homework extends
student leaming.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Using How can you How can you In addition fo How might you adapt | What are you
homework begin to assign assigning homework | and create new learning about your
incorporate homework that | that is designed to strategies for students as you
some aspects | is designed fo deepen knowledge of | assigning homework | adapt and create
of this strategy | deepen content or practicea | that address unique new strategies?
into your knowledge of skill, strategy, or student needs and
instruction? content or process, how can you | situations?
practice a skill, | also monitor the
strategy, or extent to which the
process? homework extends
student leaming?
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17. Helping Students Examine Similarities and Differences

When presenting content, the teacher helps students deepen their knowledge by examining similarities and differences.

Example Teacher Evidence
O Teacher engages students in activities that require students to examine similarities and differences
+  Comparison activities
*  Classifying activities
« Analogy activities
«  Metaphor activities
« ldentifying basic relationships between ideas that deepen knowledge
+  Generating and manipulating mental images that deepen knowledge
3 Teacher asks students to summarize what they have learned from the activity
O Teacher asks students to linguistically and non-linguistically represent similarities and differences
3O Teacher asks students to explain how the activity has added fo their understanding
3O Teacher asks students to draw conclusions after the examination of similarities and differences
O Teacher facilitates the use of digital resources to find credible and relevant information to support examination of
similarities and differences

Example Student Evidence
3O Students can create analogies and/or metaphors that reflect their depth of understanding

3 Student comparison and classification activities reflect their depth of understanding

3 Student artifacts indicate that student knowledge has been extended as a result of the activity
O Student responses indicate that they have deepened their understanding
O Students can present evidence to support their explanation of similarities and differences
3O Students navigate digital resources to find credible and relevant information to support similarities and differences

are deepening
their knowledge?

Scale
Not Using Beginning Developing Applying Innovating
Helping students | Strategy was called | Uses sirategy Engages students | Engages Adapts and creates
examine for but not incorrectly or with | in activities that students in new strategies for
similarities and exhibited. parts missing. require them to activities that unigue student
differences examine require them to needs and
similarities and examine situations.
differences similarities and
related to content. | differences
related to content
and monitors the
extent to which it
deepens student
understanding.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping students | How can you begin | How can you In addition to How might you What are you
examine to incorporate engage students | engaging students | adapt and create | leaming about your
similarities and some aspects of in activities that in examining new strategies students as you
differences this strategy into require them to similarities and for examining adapt and create
your instruction? examine differences similarities and new strategies?
similarities and related to content, | differences that
differences how can you address unigue
related to monitor the extent | student needs
content? to which students | and situations?

26




LearningSchences

ARZANO
ENTER>MZ

TEACHER & LEADER EVALL

ATION

LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

18. Helping Students Examine Their Reasoning

The teacher helps students produce and defend claims by examining their own reasoning or the logic of presented
information, processes, and procedures.

reasoning

reasoning

o aoaa

Example Teacher Evidence
O Teacher asks students to examine and analyze information for emors or informal fallacies in content or in their own

reasoning
*  Faulty logic
+  Aftacks

*  Weak reference
+  Misinformation
O Teacher asks students to examine and analyze the strength of support presented for a claim in content or in their own

+  Statement of a clear claim

»  Evidence for the claim presented

*  Qualifiers presented showing exceptions fo the claim
Teacher asks students to examine logic of errors in procedural knowledge
Teacher asks students to analyze ermrors to identify more efficient ways to execute processes
Teacher facilitates the use of digital sources to find credible and relevant information to support examination of errors in

Teacher involves students in taking various perspectives by identifying the reasoning behind multiple perspectives

Example Student Evidence
O Students can describe errors or informal fallacies in content
3 Students can explain the overall structure of an argument presented to support a claim

O Student artifacts indicate students can identify errors in reasoning or make and support a claim
O Students navigate digital resources to find credible and relevant information to support examination of errors in reasoning
O Student artifacts indicate students take various perspectives by identifying the reasoning behind multiple perspectives

Scale
Not Using Beginning Developing Applying Innovating
Helping Strategy was Uses strategy Engages students in | Engages students in | Adapts and creates
students called for but incorrectly or activities that require | activities that require | new strategies for
examine their not exhibited. with parts them to examine them to examine and | unique student needs
reasoning missing. and defend their defend their own and situations.
OWn reasoning or reasoning or the logic
the logic of of information as
information as presented to them
presented to them. and monitors the
extent to which it
deepens student
understanding.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping How can you How can you In addition to How might you adapt | What are you leaming
students begin to engage engaging students in | and create new about your students
examine their incorporate students in examining and strategies for helping | as you adapt and
reasoning some aspects | activities that defending theirown | students examine create new
of this strategy | require themto | reasoning or the their own reasoning strategies?
into your examine and logic of information or the logic of
instruction? defend their as presented to information
own reasoning them, how can you presented to them
or the logic of monitor the extent to | that address unigue
information as which students are student needs and
presented to deepening their situations?
them? knowledge?
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19. Helping Students Practice Skills, Strategies, and Processes
When the content involves a skill, strategy, or process, the teacher engages students in practice activities that help them
develop fluency and altemnative ways of execufing procedures.

Example Teacher Evidence
3 Teacher engages students in massed and distributed practice activities that are appropriate to their cument ability to
execute a skill, strategy, or process
+  Guided practice if students cannot perform the skill, strategy, or process independently
+ Independent practice if students can perform the skill, strategy, or process independently
3 Teacher guides students to generate and manipulate mental models for skills, strategies, and processes
3 Teacher employs “worked examples”
3 Teacher provides opportunity for practice immediately prior to assessing skills, strategies, and processes
3 Teacher models the skill, strategy, or process

Example Student Evidence

3 Students perform the skill, strategy, or process with increased confidence
3 Students perform the skill, strategy, or process with increased competence
3 Student artifacts or formative data show fluency and accuracy is increasing
3 Students can explain mental models

Scale

Not Using Beginning Developing Applying Innovating
Helping Strategy was Uses strategy When content When content Adapts and creates
students called for but incomectly or involves a skill, involves a skill, new strategies for
practice skills, not exhibited. with parts strategy, or strategy, or process, | unique student
strategies, and missing. process, engages | engages studentsin - | needs and
processes students in practice | practice activities and | situations.

activities. monitors the extent to

which it increases
fluency or deepens
understanding.

Reflection Questions

Not Using Beginning Developing Applying Innovating
Helping How can you How can you In addition to How might you adapt | What are you
students begin to engage students | engaging students | and create new leaming about your
practice sKills, incorporate in practice in practice strategies for helping | students as you
strategies, and | some aspects | activities when activities, how can | students practice that | adapt and create
processes of this strategy | content involves | you monitor the increase fluency and | new strategies?
into your a skill, strateqy, | extent to which the | address unique
instruction? or process? practice is student needs and
increasing student | situations?
fluency or
deepening
understanding?
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20. Helping Students Revise Knowledge

The teacher engages students in revision of previous knowledge by comecting emors and misconceptions as well as adding

new information.

Example Teacher Evidence

O Teacher asks students to examine previous entries in their digital or traditional academic notebooks or notes to comrect
errors and misconceptions as well as add new information
Teacher engages the whole class in an examination of how the current lesson changed perceptions and understandings of
previous content

a
3 Teacher has students explain how their understanding has changed
3 Teacher guides students to identify alternative ways to execute procedures

Example Student Evidence
3 Students make corrections andfor additions to information previously recorded about content
O Students can explain previous emors or misconceptions they had about content
3 Students demonstrate a growth mindset by self-correcting errors as knowledge is revised
3 Student revisions demonstrate alternative ways to execute procedures

Scale

Not Using Beginning Developing Applying Innovating
Helping students | Strategy was Uses strategy Engages students Engages students | Adapts and
revise knowledge | called for but not | incorrectly or with | in revising their in revising their creates new

exhibited. parts missing. knowledge of knowledge of strategies for
previous content by | previous content unique student
comecting emrors by correcting needs and
and errors and situations.
misconceptions. misconceptions
and monitors the
extent to which
these revisions
deepen their
understanding.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Helping students | How can you How can you In addition to How might you What are you
revise knowledge | beginto engage students engaging students adapt and create leaming about
incorporate some | in the revision of in revising previous | new strategies for | your students as
aspects of this previous content content by revising you adapt and
strategy into your | by correcting comecting emrors knowledge of create new
instruction? ermors and and content that strategies?

misconceptions?

misconceptions,
how can you
monitor the extent
to which these
revisions deepen
student
understanding?

address unique
student needs and
situations?

Student Interviews

Student Questions

+  How did this lesson add to your understanding of the content?
+  What changes did you make in your understanding of the content as a result of the lesson?
+  What do you still need to understand betfter?
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Design Question #4: What will | do to help students generate and test hypotheses about new

knowledge?

21. Organizing Students for Cognitively Complex Tasks
The teacher appropriately organizes and guides groups to work on short- and long-term complex tasks that require them to
generate and test hypotheses.
Example Teacher Evidence
O Teacher establishes the need to generate and test hypotheses for short- or long-term tasks
O Teacher organizes students into groups for the expressed purpose of problem solving, decision making, experimenting, or
investigating
O Teacher provides guidance on one or more conative skills
*  Becoming aware of the power of interpretations
+  Awvoiding negative thinking
«  Taking various perspectives
+  Interacting responsibly
+ Handling controversy and conflict resolution
O Teacher provides guidance on one or more cognitive skills appropriate for the lesson
Example Student Evidence
0O Students describe the importance of generating and testing hypotheses about content
3 Students explain how groups support their learning
O Students use group activities to help them generate and test hypotheses
O While in groups, students interact in explicit ways to generate and test hypotheses
*  Students actively ask and answer questions about the content
+  Students add their perspectives to discussions
O Students move and work within groups with an organized purpose
O Students have an awareness of the power of interpretations
3 Students avoid negative thinking
3 Students take various perspectives
O Students interact responsibly
3 Students appear to know how to handle controversy and conflict resolution
O Students aftend to the cognitive skill(s)
Scale
Not Using Beginning Developing Applying Innovating
Organizing Strategy was | Uses strategy | Organizes students Organizes students into | Adapts and
students for called for but | incorrectly or into groups to facilitate | groups to facilitate creates new
cognitively not exhibited. | with parts working on cognitively | working on cognitively strategies for
complex tasks missing. complex tasks. complex tasks and unique student
monitors the extent to needs and
which group work situations.
results in students
engaging in cognitively
complex tasks.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Organizing How can you How can you In addition to How might you adapt What are you
students for beqgin to organize organizing students in | and create new leaming about
cognitively incorporate students in groups for cognitively strategies for organizing | your students as
complex tasks | some aspects | groups to complex tasks, how students to engage in you adapt and
of this facilitate can you monitor the cognitively complex create new
strategy into working on extent to which group tasks that address strategies?
your cognitively work results in unique student needs
instruction? complex students engaging in and situations?
tasks? cognitively complex
tasks?
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22. Engaging Students in Cognitively Complex Tasks Involving Hypothesis Generation and

Testing

The teacher engages students in short- and long-term complex tasks that require them to generate and test hypotheses and
analyze their own thinking.

Example Teacher Evidence

O Teacher engages students with an explicit decision making, problem solving, experimental inquiry, or investigation task that

reguires them to
*  Generate conclusions
+ |dentify common logical errors
*  Present and support claims

+  Mavigate digital resources

O Teacher facilitates students in generating their own individual or group tasks that require them to generate and test

hypotheses

Generate conclusions
+  |dentify common logical errors
+  Present and support claims

+  Mavigate digital resources

Example Student Evidence
O Students participate in tasks that require them to generate and test hypotheses
O Students can explain the hypothesis they are testing
O Students can explain whether their hypothesis was confirmed or disconfirmed and support their explanation

O Student artifacts indicate that while engaged in decision making, problem solving, experimental inquiry, or investigation,

students can

*  Generate conclusions
+  |dentify common logical errors
*  Present and support claims

+  MNavigate digital resources

+  |dentify how one idea relates to others

Scale
Not Using Beginning Developing Applying Innovating
Engaging Strategy was Uses strategy Engages students in Engages students in Adapts and
students in called for but incorrectly or cognitively complex cognitively complex tasks | creates new
cognitively not exhibited. with parts tasks requiring requiring hypothesis strategies for
complex tasks missing. hypothesis generation generation and testing unique student
involving and testing and analysis | and analysis of their own | needs and
hypothesis of their own thinking. thinking and monitors the | situations.
generation extent to which students
and testing are generating and
testing hypotheses and
analyzing their own
thinking.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Engaging How can you | How canyou In addition to engaging How might you adapt What are you
students in beqgin to engage students in cognitively and create new leamning about
cognitively incorporate students in complex tasks involving | strategies for engaging your students
complex tasks | some aspects | cognitively hypothesis generation students in cognitively as you adapt
involving of this complex tasks and testing and analysis | complex tasks involving and create new
hypothesis strategy into invalving of their own thinking, hypothesis generation strategies?
generation your hypothesis how can you monitor and testing that address
and testing instruction? generation and | the extent to which unique student needs
testing and students are generating | and situations?
analysis of their | and testing hypotheses
own thinking? and analyzing their own
thinking?
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23. Providing Resources and Guidance for Cognitively Complex Tasks

The teacher acts as resource provider and guide as students engage in short- and long-term complex tasks.

Example Teacher Evidence
3 Teacher makes himself’/herself available to students who need guidance or resources
+  Circulates around the room
*  Provides easy access to himseli’herself
3 Teacher interacts with students during the class to determine their needs for hypothesis generation and testing tasks
3 Teacher volunteers resources and guidance as needed by the entire class, groups of students, or individual students

+  Digital

+  Technical
*  Human

«  Matenal

Example Student Evidence

3 Students seek out the teacher for advice and guidance regarding hypothesis generation and testing tasks

O Students can explain how the teacher provides assistance and guidance in hypothesis generation and testing tasks

3 Students can give specific examples of how their teacher provides assistance and resources that helped them in
cognitively complex tasks

Scale

Not Using

Beginning

Developing

Applying

Innovating

Providing
resources and

Strategy was
called for but not

Uses strategy
incormrectly or

Acts as a guide and
resource provider

Acts as a guide and
resource provider

Adapts and creates
new strategies for

complex tasks?

extent to which
students request
and use guidance
and resources?

unigue student
needs and
situations?

guidance for exhibited. with parts as students engage | as students engage | unique student
cognitively missing. in cognitively in cognitively needs and
complex tasks complex tasks. complex tasks and | situations.
monitors the extent
to which students
request and use
guidance and
resources.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Providing How can you How can you In addition to acting | How might you What are you
resources and begin to act as a guide as a guide and adapt and create leaming about your
guidance for incorporate some | and resource resource provider new strategies for students as you
cognitively aspects of this provider as as students engage | providing resources | adapt and create
complex tasks strategy into your | students in cognitively and guidance for new strategies?
instruction? engage in complex tasks, how | cognitively complex
cognitively can you menitor the | tasks that address

Student Interviews

Student Questions:
*  How did this lesson help you apply or use what you have leamed?
+  What change has this lesson made in your understanding of the content?
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Marzano Protocol: Lesson Segment Enacted on the Spot

Design Question #5: What will | do to engage students?

24. Noticing When Students are Not Engaged

action.

The teacher scans the room and notices when students are not paying attention or not cognitively engaged and takes overt

Example Teacher Evidence
3 Teacher notices when specific students or groups of students are not paying attention or not cognitively engaged
3 Teacher notices when the energy level in the room is low or students are not participating
O Teacher takes action or uses specific strategies to re-engage students

Example Student Evidence
3 Students appear aware of the fact that the teacher is noticing their level of engagement
O Students increase their level of engagement when the teacher uses engagement strategies
3 Students explain that the teacher expects high levels of engagement
3 Students report that the teacher notices when students are not engaged

Scale
Not Using Beginning Developing Applying Innovating
Noticing when Strategy was Uses strategy Scans the room Scans the room Adapts and creates
students are not | called for but not | incomectly or with | and notices when and notices when new strategies for
engaged exhibited. parts missing. students are not students are nof unique student
engaged and fakes | engaged and takes | needs and
action. action and monitors | situations.
the extent to which
students re-
engage.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Noticing when How can you How can you In addition to How might you What are you
students are not | begin to scan the room, scanning the room, | adapt and create leaming about your
engaged incorporate some | notice when noticing when new strategies for | students as you
aspects of this students are not | students are not noticing when adapt and create
strategy into your | engaged, and engaged, and students are not new strategies?
instruction? then take action | taking action, how | engaged that
o engage can you monitor the | address unique
students? extent to which student needs and
students re- situations?
engage?
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25. Using Academic Games
The teacher uses academic games to cognitively engage or re-engage students.

Example Teacher Evidence
3 Teacher uses academic games that focus on or reinforce important concepts
O Teacher uses academic games that create generalizations or test principles
O Teacher uses structured, inconsequential competition games such as Jeopardy and Family Feud
O Teacher develops impromptu games such as making a game out of which answer might be comect for a given question
O Teacher uses friendly competition along with classroom games
3 Teacher develops conative skills during academic games
»  Taking various perspectives
* Interacting responsibly
»  Handling controversy and conflict

Example Student Evidence

O Students engage in the games with some enthusiasm

O Students can explain how the games keep their interest and help them leamn or remember content
O Students appear to take various perspectives when engaged in academic games

3 Students interact responsibly during academic games

3 Students handle controversy and conflict during academic games

Scale
Not Using Beginning Developing Applying Innovating
Using Strategy was Uses strategy Uses academic Uses academic games | Adapts and creates
academic called for but incormrectly or games to maintain fo maintain student new sirategies for
games not exhibited. with parts student engagement. | engagement and unique student
missing. monitors the extent to | needs and
which these activities | situations.
enhance student
engagement.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Using How can you How can you In addition to using How might you adapt | What are you
academic begin to use academic academic games fo and create new leaming about your
games incorporate games to maintain student strategies for using students as you
some aspects of | maintain engagement, how academic games to adapt and create
this strategy into | student can you monitor the | maintain student new strategies?
your engagement? extent to which these | engagement that
instruction? activities enhance address unigue
student student needs and
engagement? situations?
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26. Managing Response Rates
The teacher uses response rate technigues to maintain student engagement through questioning processes.

Example Teacher Evidence
O Teacher uses appropriate wait time
O Teacher uses a variety of activities that require all students to respond
*+  Response cards
*  Students use hand signals to respond to questions
*  Choral response
O Teacher uses technology to keep track of student responses
O Teacher uses response chaining
O Teacher increases response rates by requinng students to back up responses with evidence

Example Student Evidence

O Multiple students, or the entire class, respond to questions posed by the teacher

O Students can describe their thinking about specific questions posed by the teacher

O Students engage or re-engage in response to teacher's use of questioning techniques

Scale
Not Using Eeginning Developing Applying Innovating
Managing Strategy was Uses strategy Uses response rate | Uses response rate Adapts and creates
response rates | called for but incorrectly or with | techniques to techniques to new strategies for
not exhibited. parts missing. maintain student maintain student unique student
engagement engagement through | needs and
through questioning situations.
questioning processes and
processes. monitors the extent to

which these activities
enhance student

engagement.
Reflection Questions
Not Using Eeginning Developing Applying Innovating
Managing How can you How can you use | In addition to using | How might you adapt | What are you
response rates | begin fo response rate response rate and create new learning about your
incorporate techniques to technigues to strategies for students as you
some aspects of | maintain student | maintain student managing response adapt and create
this strategy into | engagement engagement in rates to maintain new strategies?
your through questions, how can | student engagement
instruction? questioning you monitor the in questions that
processes? extent to which address unigue
these activities student needs and
enhance student sifuations?

engagement?
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27. Using Physical Movement
The teacher uses physical movement to maintain student engagement in content.

Example Teacher Evidence
O Teacher facilitates movement to leamning stations or to work with other students
3O Teacher has students move after brief chunks of content engagement
O Teacher has students stand up and stretch or do related activities when their energy is low
3 Teacher uses activities that require students to physically move to respond to questions
+  \ote with your feet
+ (o tothe part of the room that represents the answer you agree with
O Teacher has students physically act out or model content to increase energy and engagement
3O Teacher uses give-one-get-one activities that require students to move about the room

Example Student Evidence
3O Student behavior shows physical movement strategies increase cognitive engagement
O Students engage in the physical activities designed by the teacher
3O Students can explain how the physical movement keeps their interest and helps them leamn

Scale
Not Using Beginning Developing Applying Innovating
Using physical | Strategy was Uses strategy Uses physical Uses physical Adapts and creates
movement called for but not | incorrectly or with | movement to movement to new strategies for
exhibited. parts missing. maintain student maintain student unigue student
engagement. engagement and needs and
monitors the extent | situations.
to which these
activities enhance
student
engagement.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Using physical | How can you How can you use | In addition fo using | How might you What are you
movement begin to physical physical movement | adapt and create leaming about your
incorporate some | movement to fo maintain student | new strategies students as you
aspects of this maintain student | engagement, how using physical adapt and create
strategy into your | engagement? can you menitor the | movement to new strategies?
instruction? extent to which maintain student
these activities engagement that
enhance student address unique
engagement? student needs and
situations?
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28. Maintaining a Lively Pace
The teacher uses pacing techniques o maintain student engagement in content.

Example Teacher Evidence
3O Teacher balances a lively pace with the need for adequate time to respond to specific activities and assignments
3 Teacher employs crisp transitions from one activity to another

3 Teacher alters pace appropriately (i.e., speeds up and slows down)

Example Student Evidence
3O Students stay engaged when the pace of the class is not too fast or too slow
3 Students quickly adapt to transitions and re-engage when a new activity is begun
3 Students describe the pace of the class as not too fast or not too slow

Scale
Not Using Beginning Developing Applying Innovating
Maintaining a Strategy was Uses strategy Uses pacing Uses pacing Adapts and creates
lively pace called for but not | incomectly or with | techniques fo techniques to new strategies for
exhibited. parts missing. maintain student | maintain student | unique student
engagement. engagementand | needs and
monitors the situations.
extent to which
these acfivities
enhance student
engagement.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Maintaining a How can you How can you use | In addition to How might you What are you
lively pace begin to pacing techniques | pacing techniques | adaptand create | leaming about your
incorporate some | to maintain to maintain new strategies for | students as you
aspects of this student student maintaining a adapt and create
strategy into your | engagement? engagement, how | lively pace that new strategies?
instruction? can you monitor address unique
the extent to student needs and
which these situations?
activities enhance
student
engagement?
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29. Demonstrating Intensity and Enthusiasm

ways.

The teacher demonstrates intensity and enthusiasm for content by sharing a deep level of content knowledge in a variety of

Example Teacher Evidence
3 Teacher enthusiastically demonstrates depth of content knowledge
3O Teacher demonstrates importance of content by relating it to authentic, real-world situations
O Teacher describes personal experiences that relate to the content
O Teacher signals excitement for content by

+  Physical gestures

+  Voice tone

+  Dramatization of information
O Teacher strategically adjusts his/her energy level in response to student engagement

Example Student Evidence
3O Students say that the teacher “likes the content” and “likes teaching”
O Student attention levels or cognitive engagement increase when the teacher demonstrates enthusiasm and intensity for the

content
Scale
Mot Using Beginning Developing Applying Innovating
Demeonstrating | Strategy was Uses strategy Demonstrates Demonstrates Adapts and creates
intensity and called for but not | incomrectly or with | intensity and intensity and new strategies for
enthusiasm exhibited. parts missing. enthusiasm by enthusiasm by unique student
sharing a deep sharing a deep needs and
level of content level of content situations.
knowledge in a knowledge in a
variety of ways. variety of ways and
monitors the extent
to which these
activities enhance
student
engagement.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Demeonstrating How can you How can you In addition to How might you What are you
intensity and begin to demaonstrate demonstrating adapt and create learning about your
enthusiasm incorporate some | intensity and intensity and new strategies for students as you
aspects of this enthusiasm by enthusiasm by demonstrating adapt and create
strategy into your | sharing a deep sharing a deep intensity and new strategies?
instruction? level of content in | level of content enthusiasm for the
a variety of knowledge in a content that
ways? variety of ways, address unique
how can you student needs and
monitor the extent | situations?
fo which these
activities enhance
student
engagement?
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30. Using Friendly Controversy

The teacher uses friendly controversy techniques to maintain student engagement in content.

Example Teacher Evidence
O Teacher structures mini-debates about the content
O Teacher structures activities that require students to provide evidence for their positions in a friendly controversy
O Teacher has students reveal sources of evidence to support their positions
O Teacher has students examine multiple perspectives and opinions about the content
O Teacher elicits different opinions on content from members of the class
O Teacher develops conative skills during friendly controversy

+  Taking various perspectives

* Interacting responsibly

* Handling controversy and conflict

Example Student Evidence
0O Students engage or re-engage in friendly controversy activities with enhanced engagement

O Students describe friendly controversy activities as “stimulating,” “fun,” and “engaging”

O Students explain how a friendly controversy activity helped them better understand the content
O Students appear to take various perspectives while engaged in friendly controversy

O Students interact responsibly during friendly controversy
O Students appropriately handle controversy and conflict while engaged in friendly controversy

Scale
Not Using Beginning Developing Applying Innovating
Using friendly Strategy was Uses strategy Uses friendly Uses friendly Adapts and creates
controversy called for but incorrectly or controversy controversy new strategies for
not exhibited. with parts techniques to techniques to unigue student
missing. maintain student maintain student needs and
engagement. engagement and situations.
monitors the extent
1o which these
activities enhance
student
engagement.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Using friendly How can you How can you In addition to using | How might you What are you
controversy begin to use friendly friendly controversy | adapt and create learning about your
incorporate confroversy technigues to new strategies for students as you
some aspects | techniques to maintain student using friendly adapt and create
of this strategy | maintain engagement, how controversy o new strategies?
into your student can you monitor the | maintain student
instruction? engagement? extent to which engagement that
these activities address unique
enhance student student needs and
engagement? situations?
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31. Providing Opportunities for Students to Talk about Themselves

The teacher provides students with opportunities fo relate content being presented in class to their personal interests.

Example Teacher Evidence

O Teacher is aware of student interests and makes connections between these interests and class content

O Teacher structures activities that ask students to make connections between the content and their personal interests

O Teacher appears encouraging and interested when students are explaining how content relates to their personal interests
O Teacher highlights student use of specific cognitive skills (e.g., identifying basic relationships, generating conclusions, and

identifying common logical errors) and conative skills (e g., becoming aware of the power of interpretations) when students
are explaining how content relates to their personal interests

Example Student Evidence

O Students engage in activities that require them to make connections between their personal interests and the content

O Students explain how making connections between content and their personal interests engages them and helps them
better understand the content

Scale
Not Using Beginning Developing Applying Innovating
Providing Strategy was Uses strategy Provides students | Provides students | Adapts and
opportunities for | called for but incomectly or with | with opportunities | with opportunitiesto | creates new
students to talk | notexhibited. | parts missing. to relate what is relate what is being | strategies for
2bout being addressed in | addressed in class | unique student
themselves class to their to their personal needs and
personal interests. | interests and situations.
monitors the extent
to which these
activities enhance
student
engagement.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Providing How can you How can you In addition to How might you What are you
opportunities for | beginto provide students | providing students | adapt and create learning about
ctudents to talk | Incorporate with opportunities | with opportunities | new strategies for | your students as
about some aspects of | to relate whatis | forelate whatis | providing students | you adapt and
this strategy into | being addressed | being addressed in | with opportunities to | create new
themselves your instruction? | in class to their | class to their relate what is being | strategies?
personal personal interests, | addressed in class
interests? how can you to their personal
monitor the extent | interests that
to which these address unique
activities enhance | student needs and
student situations?
engagement?
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32. Presenting Unusual or Intriguing Information
The teacher uses unusual or intriguing and relevant information about the content to enhance cognitive engagement.

Example Teacher Evidence

3 Teacher systematically provides interesting facts and details about the content

O Teacher encourages students to identify interesting information about the content

3 Teacher engages students in activities like “Believe it or not” about the content

A Teacher uses guest speakers and various digital resources (e.g., media clips) to provide unusual information about the

content

Example Student Evidence
O Student attention increases when unusual information is presented about the content

3 Students explain how the unusual information makes them more interested in the content
3 Students explain how the unusual information deepens their understanding of the content

Scale
Not Using Beginning Developing Applying Innovating
Presenting Strategy was Uses strategy Uses unusual or Uses unusual or Adapts and
unusual or called for but not incorrectly or with | intriguing and intriguing and creates new
intriguing exhibited. parts missing. relevant relevant strategies for
information information about | information about | unique student
the content. the content and needs and
monitors the situations.
extent to which
these activities
enhance student
engagement.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Presenting How can you How can you use In addition to How might you What are you
unusual or begin to unusual or using unusual or adapt and create learning about
intriguing incorporate some | intriguing and intriguing and new strategies for | your students as
information aspects of this relevant relevant using unusual or you adapt and
strategy into your | information about | information about | intriguing and create new
instruction? the content? the content, how relevant strategies?
can you monitor information about
the extent to the content that
which these address unigue
activities enhance | student needs and
student situations?
engagement?

Student Interviews

Student Questions:
+  How engaged were you in this lesson?
+  What are some things that keep your attention?
+  What are some things that make you bored?
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Design Question #7: What will | do to recognize and acknowledge adherence or lack of

adherence to rules and procedures?

33. Demonstrating “Withitness”

The teacher uses behaviors associated with “withitness” to maintain adherence to rules and procedures.

Example Teacher Evidence
O Teacher physically occupies all quadrants of the room

O Teacher scans the entire room, making eye contact with all students
O Teacher recognizes potential sources of disruption and deals with them immediately
O Teacher proactively addresses inflammatory situations

Example Student Evidence
0 Students recognize that the teacher is aware of their behavior
O Students interact responsibly
O Students describe the teacher as “aware of what is going on” or “has eyes on the back of his/her head”

Scale
Not Using Beginning Developing Applying Innovating
Demonstrating | Strategy was | Uses strategy Uses behaviors Uses behaviors Adapts and creates
“withitness” called for but incorrectly or with | associated with associated with new strategies for
not exhibited. | parts missing. “withitness " “withitness” and unigue student needs
monitors the extent | and situations.
to which it affects
student behavior.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Demonstrating | How can you How can you use | In addition to using | How might you What are you
“withitness” begin to behaviors behaviors adapt and create leaming about your
incorporate associated with | associated with new strategies for students as you
some aspects | “withitness"? “withitness,” how using behaviors adapt and create
of this strategy can you monitor the | associated with new strategies?
info your extent to which it “withitness” that
insfruction? affects student address unique
behavior? student needs and
situations?
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34. Applying Consequences for Lack of Adherence to Rules and Procedures
The teacher consistently and fairly applies consequences for not following rules and procedures.

Example Teacher Evidence
O Teacher reminds students of seli-regulation strategies
O Teacher provides nonverbal signals when student behavior is not appropriate
*  Eye contact
*  Proximity
*  Tapon the desk
*  Shaking head "no”
3 Teacher provides verbal signals when student behavior is not appropriate
*  Tells students fo stop
*  Tells students that their behavior is in violation of a rule or procedure
O Teacher uses group contingency consequences when appropriate (i.e., whole group must demonsirate a specific behavior)
O Teacher involves the home when appropriate (i.e., makes a call home to parents to help extinguish inappropriate behavior)

O Teacher uses direct cost consequences when appropriate (e.g., student must fix something he/she has broken)

Example Student Evidence
O Students demonstrate use of self-requlation strategies
O Students cease inappropriate behavior when signaled by the teacher
O Students accept consequences as part of the way class is conducted
O Students describe the teacher as fair in application of rules

Scale
Not Using Beginning Developing Applying Innovating
Applying Strategy was Uses strategy Consistently and Consistently and Adapts and
consequences called for but not | incomectly or with | fairly applies fairly applies creates new
for lack of exhibited. parts missing. consequences for | consequences for strategies for
adherence to not following rules | not following rules unique student
rules and and procedures. and procedures and | needs and
procedures monitors the extent | situations.
to which rules and
procedures are
followed.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Applying How can you How can you In addition to How might you What are you
consequences begin fo consistently and consistently and adapt and create learning about
for lack of incorporate fairty apply fairly applying new strategies for your students as
adherence to some aspects of | consequences for | conseguences for | consistently and you adapt and
rules and this strategy into | not following rules | not following rules | fairly applying create new
procedures your instruction? | and procedures? | and procedures, consequences for strategies?
how can you not following rules
monitor the extent | and procedures that
to which rules and | address unique
procedures are student needs and
followed? situations?
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35. Acknowledging Adherence to Rules and Procedures

The teacher consistently and fairly acknowledges adherence to rules and procedures.

«  Smile

Example Teacher Evidence
3 Teacher acknowledges when students use self-regulation strategies
3 Teacher provides nonverbal signals that a rule or procedure has been followed

*  Nod of head

+  “High five”
3 Teacher gives verbal cues that a rule or procedure has been followed

+  Thanks students for following a rule or procedure

+  Describes student behaviors that adhere to a rule or procedure
3 Teacher notifies the home when a rule or procedure has been followed
3 Teacher uses tangible recognition when a rule or procedure has been followed

+  Certificate of merit

*  Token economies

Example Student Evidence
3 Students self-monitor and cease inappropriate behavior after receiving acknowledgement from the teacher

O Student verbal and nonverbal behaviors indicate appreciation of the teacher acknowledging their positive behavior
3 Students describe the teacher as appreciative of their good behavior
3 Students say that the teacher fairly and consistently acknowledges adherence to rules and procedures
O The number of students adhering to rules and procedures increases

actions affect
student behavior?

address unique
student needs and
situations?

Scale
Not Using Beginning Developing Applying Innovating
Acknowledging | Strategy was Uses strategy Consistently and Consistently and fairly | Adapts and creates
adherence to called for but incorrectly or fairly acknowledges | acknowledges new strategies for
rules and not exhibited. with parts adherence to rules adherence to rules unique student
procedures missing. and procedures. and procedures and needs and
monitors the extent to | situations.
which actions affect
student behavior.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Acknowledging | How can you How can you In addition to How might you adapt | What are you
adherence to begin to consistently and | consistently and and create new leaming about your
rules and incorporate fairly faifly acknowledging | strategies for students as you
procedures some aspects | acknowledge adherence to rules consistently and fairly | adapt and create
of this strategy | adherence fo and procedures, acknowledging new strategies?
into your rules and how can you monitor | adherence to rules
instruction? procedures? the extent to which and procedures that

Student Interviews

Student Questions:
+  How well did you follow classroom rules and procedures during this lesson?
+  What are some things that helped you follow the rules and procedures?
+  What are some things that didn’t help you follow the rules and procedures?
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Design Question #8: What will | do to establish and maintain effective relationships with

students?

36. Understanding Students’ Interests and Backgrounds

The teacher uses students’ interests and backgrounds to produce a climate of acceptance and community.

Example Teacher Evidence

O Teacher relates content-specific knowledge to personal aspects of students’ lives

O Teacher has side discussions with students about events in their lives

0O Teacher has discussions with students about topics in which they are interested
O Teacher builds student interests into lessons
O Teacher uses discussion of students’ personal interests to highlight or reinforce conative skills (e.q., cultivating a growth

mindset)

Example Student Evidence
O Students describe the teacher as someone who knows them and/or is inferested in them

O Students respond when the teacher demonstrates understanding of their interests and backgrounds
O Student verbal and nonverbal behaviors indicate they feel accepted by their feacher

O Students can describe how their personal interests connect to specific conative skills (2.g., cultivating a growth mindset)

Scale
Not Using Beginning Developing Applying Innovating
Understanding Strategy was Uses strategy Uses students’ Uses students’ Adapts and
students’ called for butnot | incorrectly or with | interests and interests and creates new
interests and exhibited. parts missing. backgrounds backgrounds strategies for
backgrounds during interactions | during interactions | unique student
with students. with students and | needs and
monitors the situations.
climate of
acceptance and
community in the
classroom.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Understanding How can you How canyouuse | In addition to How might you What are you
students’ begin to students’ interests | using students’ adapt and create | leamning about
interests and incorporate some | and backgrounds | interests and new strategies your students as
backgrounds aspects of this during interactions | backgrounds and techniques for | you adapt and
strategy into your | with students? during interactions | using students’ create new
instruction? with students, how | interests and strategies?
can you monitor backgrounds
the climate of during interactions
acceptance and with students that
community in the | address unique
classroom? student needs and
situations?
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37. Using Verbal and Nonverbal Behaviors that Indicate Affection for Students

The teacher uses verbal and nonverbal behaviors that demonstrate and foster respect for student thinking and initiative.

Example Teacher Evidence

0O Teacher compliments students regarding academic and personal accomplishments
0O Teacher compliments students regarding academic and personal accomplishments relative to their initiative
0O Teacher engages in informal conversations with students that are not related to academics

O Teacher uses humor with students when appropriate

O Teacher smiles and nods to students when appropriate

0O Teacher uses “high five'-type signals when appropriate
Paton shoulder

+  Thumbs up
*  “High five"
+  Fist bump

*+  Silent applause
0O Teacher encourages students to share their thinking and perspectives

Example Student Evidence

O Students describe the teacher as someone who cares for them

0O Students respond positively to verbal interactions with the teacher

0O Students respond positively to nonverbal interactions with the teacher
0O Students readily share their perspectives and thinking with the teacher

Scale
Not Using Beginning Developing Applying Innovating
Using verbal and | Strategy was Uses sirategy Uses verbal and Uses verbal and Adapts and
nonverbal called for but incorrectly or with | nonverbal behaviors | nonverbal behaviors | creates new
behaviors that not exhibited. parts missing. that demonstrate that demonstrate sirategies for
indicate affection and foster respect and foster respect unique student
for students for student thinking for student thinking needs and
and initiative. and initiative and situations.
monitors the quality
of relationships in
the classroom.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Using verbal and | How can you How can you use | In addition to using How might you What are you
nonverbal begin to verbal and verbal and adapt and create leaming about
behaviors that incorporate nonverbal nonverbal behaviors | new strategies for your students as
indicate affection | some aspects of | behaviors that that demonstrate using verbal and you adapt and
for students this strategy into | demonstrate and | and foster respect nonverbal behaviors | create new
your instruction? | foster respect for | for student thinking that demonstrate strategies?
student thinking and initiative, how and foster respect
and initiative? can you menitor the | for student thinking
quality of and initiative that
relationships in the address unique
classroom? student needs and
situations?
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38. Displaying Objectivity and Control

The teacher behaves in an objective and controlled manner to demonstrate a commitment to students and academic rigor.

Example Teacher Evidence
3 Teacher does not exhibit extremes in positive or negative emotions

O Teacher does not allow distractions to change the focus on academic rigor
3 Teacher addresses inflammatory issues and events in a calm and controlled manner
O Teacher interacts with all students in the same calm and controlled fashion
3 Teacher does not demonstrate personal offense at student misbehavior

Example Student Evidence
O Students describe the teacher as not becoming distracted by interruptions in the class
O Students are seftled by the teachers calm demeanor
O Students describe the teacher as in control of himself/herself and in control of the class
O Students say that the teacher does not hold grudges or take things personally

on the classroom
climate?

that address unique
student needs and
situations?

Scale
Not Using Beginning Developing Applying Innovating
Displaying Strategy was Uses strategy Behaves in an Behaves in an Adapts and
objectivity and called for but not | incorrectly or with | objective and objective and creates new
control exhibited. parts missing. confrolled manner. | controlled manner strategies for
and monitors the unigue student
effect on the needs and
classroom climate. situations.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Displaying How can you How can you In addition to How might you What are you
objectivity and begin to behave in an behaving in an adapt and create learning about
control incorporate some | objective and objective and new sirategies for your students as
aspects of this controlled controlled manner, | behaving in an you adapt and
strategy into your | manner? how can you objective and create new
instruction? monitor the effects | controlled manner strategies?

Student Interviews

Student Questions:
*  How accepted and welcomed did you feel in class today?
»  What are some things that made you feel accepted and welcomed?
»  What are some things that did not make you feel accepted and welcomed?
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Design Question #9: What will | do to communicate high expectations for all students?

39. Demonstrating Value and Respect for Low Expectancy Students

content.

The teacher exhibits behaviors that demonstrate value and respect for low expectancy students’ thinking regarding the

*  Smiles

Example Teacher Evidence
3 The teacher provides low expectancy students with nonverbal indications that they are valued and respected
*  Makes eye contact

+  Makes appropriate physical contact
O The teacher provides low expectancy students with verbal indications that they are valued and respected
*  Playful dialogue

*  Addressing students in a manner they view as respectful
O Teacher does not allow negative comments about low expectancy students
O When asked, the teacher can identify students for whom there have been low expectations and the various ways in which
these students have been treated differently from high expectancy students
O The teacher provides students with strategies to avoid negative thinking about one’s thoughts and actions

Example Student Evidence
O Students say that the teacher cares for all students
O Students treat each other with respect

O Students avoid negative thinking about their thoughts and actions

Scale
Not Using Beginning Developing Applying Innovating
Demonstrating | Strategy was Uses strategy Exhibits behaviors | Exhibits behaviors | Adapts and creates
value and called for but not | incomectly or with | that demonstrate that demonstrate new strategies for
respect for low | exhibited. parts missing. value and respect value and respect unique student
expectancy for low expectancy | for low expectancy | needs and
students students’ thinking students’ thinking situations.
regarding the regarding the
content. content and
monitors the impact
on low expectancy
students.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Demonstrating How can you How can you In addition to How might you What are you
value and begin to exhibit behaviors | exhibiting adapt and create learning about your
respect for low | incorporate some | that demonsirate | behaviors that new strategies for students as you
expectancy aspects of this value and respect | demonstrate value | behaviors that adapt and create
students strategy into your | for low and respect for low | demonstrate value | new strategies?
instruction? expectancy expectancy and respect for low
students’ thinking | students” thinking expectancy
regarding the regarding the students that
content? content, how can address unique
you monitor the student needs and
impact? situations?
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40. Asking Questions of Low Expectancy Students

The teacher asks questions of low expectancy students with the same frequency and depth as with high expectancy students.

Example Teacher Evidence

3 Teacher makes sure low expectancy students are asked questions at the same rate as high expectancy students

3 Teacher makes sure low expectancy students are asked complex questions that require conclusions at the same rate as
high expectancy students

Example Student Evidence
3 Students say that the teacher expects everyone to participate
3 Students say that the teacher asks difficult questions of every student

Scale
Not Using Beginning Developing Applying Innovating
Asking Strategy was Uses strategy Asks questions of Asks questions of | Adapts and
questions of low | called for but not | incomectly or with | low expectancy low expectancy creates new
expectancy exhibited. parts missing. students with the students with the | strategies for
students same frequency and | same frequency unique student
depth as with high and depth as with | needs and
expectancy high expectancy situations.
students. students and
monitors the
quality of
participation of low
expectancy
students.
Reflection Questions
Not Using Beginning Developing Applying Innovating
Asking How can you How can you ask | In addition fo asking | How might you What are you
questions of low | begin to questions of low questions of low adapt and create | leamning about
expectancy incorporate some | expectancy expectancy students | new strategies for | your students as
students aspects of this students with the | with the same asking questions | you adapt and
strategy into your | same frequency frequency and depth | of low expectancy | create new
instruction? and depth as with | as with high students that sirategies?
high expectancy expectancy address unigue
students? students, how can student needs and

you monitor the
quality of
participation?

situations?
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41. Prohing Incorrect Answers with Low Expectancy Students
The teacher probes incorrect answers of low expectancy students by requiring them to provide evidence for their conclusions
and examine the sources of their evidence.

Example Teacher Evidence

3 Teacher rephrases questions for low expectancy students when they provide an incorrect answer

3 Teacher probes low expectancy students to provide evidence of their conclusions

3 Teacher asks low expectancy students to examine the sources of their evidence

3 When low expectancy students demonstrate frustration, the teacher allows them to collect their thoughts but goes back to
them at a later point in time

3 Teacher asks low expectancy students to further explain their answers when they are incomect

Example Student Evidence

3 Students say that the teacher won't “let you off the hook™

3 Students say that the teacher “won't give up on you”

3 Students say that the teacher helps them think about and analyze their incorrect answers

3 Student artifacts show the teacher holds all students to the same level of expectancy for drawing conclusions and providing
sources of evidence

Scale
Not Using Beginning Developing Applying Innovating

Probing Strategy was Uses strategy Probes incorrect Probes incorrect Adapts and creates
incorrect called for but incorrectly or answers of low answers of low new strategies for
answers with not exhibited. with parts expectancy expectancy students in | unigue student
low expectancy missing. students in the the same manner as needs and
students same manner as high expectancy situations.

high expectancy students and monitors

students. the level and quality of

responses of low
expectancy students.

Reflection Questions

Not Using Beginning Developing Applying Innovating
Probing How can you How can you In addition to How might you adapt What are you
incorrect begin to probe incorrect | probing incomect and create new leaming about your
answers with incorporate answers of low | answers of low strategies for probing students as you
low expectancy | some aspects of | expectancy expectancy incorrect answers of adapt and create
students this strategy into | students in the students in the low expectancy new strategies?
your same manner same manner as students that address
instruction? as high high expectancy unique student needs
expectancy students, how can | and situations?
students? you monitar the
level and quality of
responses?

Student Interviews

Student Questions:
*  How does your teacher demonstrate that he/she cares about and respects you?
* How does your teacher communicate that everyone is expected to participate and answer difficult questions?
* What are some ways that your teacher helps you answer questions successfully?
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Overview of the Gadsden County Instructional Evaluation System

While the purpose of the Gadsden County Instructional Evaluation System is to increase student
learning growth by improving the quality of instructional, administrative and supervisory services
in the public schools of the state per Florida Statute 1012.34, the system is also intended to be a
positive, growth-oriented process that strengthens instructional knowledge and skills among
instructional personnel. It is designed to accurately reflect the performance of instructional
personnel in relationship to the performance gains of the students assigned to them. The evaluation
system includes both formative and summative aspects. The formative aspect of the model promotes
professional growth through teacher self-assessment, walkthroughs, goal setting and professional
reflection. The summative aspect of the model uses classroom observations (both formal and
informal), teacher conferences with the supervising administrator, and the attainment of
achievement gains. The objective of the formative aspect is to improve professional practice. This is
best achieved when learners take ownership of their learning goals that are established through
thoughtful self-assessment, personal reflection on teaching practices, and specific feedback based
upon standards of teaching practice. The objective of the summative aspect is to provide a
comprehensive assessment of a professional educator’s practice which validates professional growth
and competence, provides public assurance of teaching effectiveness, and provides evidence-based
judgments about professional practice.

Marzano Evaluation Rubric for Professional Practices integrates these foundational skills within a
multi-tiered system of support. Itis structured around five domains, sets of practice standards within
each domain, and indicators that differentiate four levels of performance for each practice (Highly
Effective, Effective, Needs Improvement/Developing, and Unsatisfactory). The domains build on each
other, with direct links to create a causal chain that results in increased learning and performance of
all students. Scales are used to specify varying levels of performance within each domain (see Table
1).

Scales represent the continuum of teaching behavior and can be used to document growth over
time as well as providing formative and summative feedback.

Table 1. Marzano Scales of Performance

Innovating (4) Applying (3) Developing (2) Beginning(1) Not Using (0)
The teacher is a Within lessons the The teacher scaffolds | The teacher attempts The teacher makes
recognized leader teacher organizes the information but to perform this activity no attempt to
in helping others content in such a the relationship but does not actually perform this
with this activity. way that each new between the complete or follow activity.

piece clearly builds evidences is not made | through with these

on the previous clear. attempts.

piece.

Evaluation Process

The evaluation process begins with “sources of evidence” (Tables 2-7).

Sources of Evidence
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Table 2. Domain 1 Sources of Evidence

Domain 1: Classroom Strategies & Behaviors

* Formal Observation(s)—pre/post
e Informal, Announced Observation
¢ Informal UnannouncedObservation
« Walkthroughs

¢ Video of ClassroomPractice

e Artifacts

Table 3. Domain 2 Sources of Evidence

Domain 2: Planning and Preparing

< Planning Conference orPre-conference
< Artifacts-lessons plans, organizers, etc.

Table 4. Domain 3 Sources of Evidence

Domain 3: Reflecting on Teaching

e Self-assessment

¢ Reflection conference
¢ Conferences

e Discussions

e Artifacts

Table 5. Domain 4 Sources of Evidence

Domain 4: Collegiality & Professionalism

» Conferences

» Discussions

» Artifacts

* Lesson Study Agenda

* Deliberate Practice Plan

» Participation in District and School Meetings
« Parent and StudentSurveys

Table 6. Observation and Survey Instruments

Location in

Observation Instruments Document
Domain 1: Overall Classroom Strategies and Behavior From Appendix D
Domain 2: Planning Conference Structured Interview Appendix E
Lesson Segments Involving Routine Events
Domain 2: Planning Conference Structured Interview Appendix F
Lesson Segments Addressing Content
Domain 2: Planning Conference Structured Interview Appendix G

Enacting on the Spot
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Domain 3: Planning Conference Structured Interview
Reflecting on Teaching

Appendix H

Domain 4: Planning Conference Structured Interview Appendix I
Collegiality and Professionalism
Climate Survey for Parents/Guardians Appendix ]
Climate Survey for Students (grades K-5) Appendix K
Climate Survey for Students (grades 6-12) Appendix L
Table 7. Evaluation Instruments
Location in

Evaluation Instruments Document
Gadsden County Annual Evaluation Report for Category I Teachers: 1-3 Years of Appendix M
Service---Instructional Practice Score
Gadsden County Annual Evaluation Report for Category Il Teachers: 4 or more Appendix N

Years of Service---Instructional Practice Score

Table 8: Scoring Worksheets

Location in

Scoring Worksheets Document
Category I Status Score Worksheet (excel spreadsheet used for calculating the Appendix P
status and deliberate practice scores for the administrative
observation/evaluation percentage of the final score)
Category II Status Score Worksheet (excel spreadsheet used for calculating the Appendix Q
status and deliberate practice scores for the administrative
observation/evaluation percentage of the final score)
Gadsden County School District Instructional Appendix R
Summative Evaluation for Classroom Teachers
Gadsden County School District Instructional Appendix S

Summative Evaluation for Non-Classroom Teachers

Connection to Florida Educator Accomplished Practices

Gadsden School District strives to improve student academic performance by identifying
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specific strategies and practices that are aligned to the Florida Educator Accomplished
Practices (FEAP), and by rewarding instructional personnel both for using these practices and
for successfully raising student achievement. The operating premise is that all instructional
personnel can increase their expertise from year to year, thereby producing cumulative gains
in student achievement from year to year. The operating strategy is a rigorous, transparent,
and fair evaluation system that differentiates effectiveness with data on student growth and
achievement outcomes includes timely constructive feedback. Each domain of the Marzano
Teacher Evaluation Model has been aligned in a crosswalk format for each Florida Educator
Accomplished Practices in accordance with [Rule 6A-5.030(2)(b)3., F.A.C.]., ensuring the
appropriateness of the Marzano model for measuring FEAP.
(www.marzanoevaluation.com/files/FEAPs Crosswalk Marzano.pdf)

Observation and evaluation instrument(s) for all classroom teachers and non-classroom
instructional personnel include indicators based on each of the Educator Accomplished Practices
[Rule 6A-5.030(2)(b)4., F.A.C.] and [Rule 6A-5.030(2)(b)5., F.A.C].

54


http://www.marzanoevaluation.com/files/FEAPs_Crosswalk_Marzano.pdf

Alignment to the Florida Educator Accomplished Practices (FEAP)
and Gadsden County Teacher Evaluation Indicators (Marzano)

Rubric: RE: Routine Events; C: Content; EOS: Enacted on the Spot

1. Instructional Design and Lesson Planning
Applying concepts from human development and learning theories, the effective educator

consistently:

FEAPs

Marzano

a. Aligns instruction with state-
adopted standards at the
appropriate level of rigor

Domain 1: Classroom Strategies and Behaviors

RE 1 Providing clear learning goals and scales

C 1 Identifying critical information

Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within
lessons

2.1.2 Planning and preparing for lessons within units that
progress toward a deep understanding and transfer of content

2.1.3 Planning and preparing for appropriate attention to
established contentstandards

2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons

2.2.2 Planning for the use of available technology

b. Sequences lessons and concepts
to ensure coherence and required
prior knowledge

Domain 1: Classroom Strategies and Behaviors

RE 1 Providing clear learning goals and Scales
RE 2 Tracking student progress
RE 3 Celebrating success

Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within
lessons

2.1.2 Planning and preparing for lessons within units that
progress toward a deep understanding and transfer of content

2.1.3 Planning and preparing for appropriate attention to established
content standards

c. Designs instruction for students
to achieve mastery

Domain 1: Classroom Strategies and Behaviors

C 10 Organizing students to practice and deepen knowledge
C 16 Organizing students for cognitively complex tasks
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Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within

lessons

2.1.2 Planning and preparing for lessons within units that
progress toward a deep understanding and transfer of content

2.1.3 Planning and preparing for appropriate attention to established
contentstandards

2.3.1 Planning and preparing for the needs of English language
learners

2.3.2 Planning and preparing for the needs of students receiving
special education

2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling

d. Selects appropriate formative
assessments to monitor learning

Domain 1: Classroom Strategies and Behaviors

RE 1 Providing clear learning goals and Scales
RE 2 Tracking student progress

e. Uses diagnostic student data
to plan lessons

Domain 1: Classroom Strategies and Behaviors

RE 1 Providing clear learning goals and Scales
RE 2 Tracking student progress

RE 3 Celebrating success

C 11 Homework

EOS 16 Demonstrating value and respect for low expectancy
students

EOS 17 Asking questions of low expectancy students

Domain 2: Planning & Preparing

2.3.1 Planning and preparing for the needs of English language
learners

2.3.2 Planning and preparing for the needs of students receiving
special education

2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling

f. Develops learning experiences
that require students to
demonstrate a variety of applicable
skills and competencies

Domain 1: Classroom Strategies and Behaviors

C 2 Organizing students to interact with new knowledge

C 10 Organizing students to practice and deepen knowledge
C 12 Examining similarities and differences

C 13 Examining errors in reasoning

C 14 Practicing skills, strategies, and processes

C 15 Revising knowledge

C 16 Organizing students for cognitively complex tasks
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Domain 2: Planning & Preparing

e 2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons

®  2.2.2 Planning for the use of available technology

e 2.3.1 Planning and preparing for the needs of English language
learners

e 2.3.2 Planning and preparing for the needs of students receiving
special education

e 2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling

2. The Learning Environment

To maintain a student centered learning environment that is safe, organized, equitable, flexible,
inclusive and collaborative the effective educator consistently:

FEAPs Marzano

a. Organizes allocates and Domain 1: Classroom Strategies and Behaviors
manages resources of time, space ® RE 4 Establishing classroom rulesand procedures
and attention RE 5 Organizing the physical layout of the classroom

EOS 12 Acknowledging adherence to rules and procedures

EOS 13 Understanding students' interests and backgrounds

EOS 15 Displaying objectivity and control

Domain 4: Collegiality and Professionalism
® 4.1.2 Promoting positive interactions with students and parents

b. Manages individual and class Domain 1: Classroom Strategies and Behaviors
behaviors through a well- planned

e RE 4 Establishing classroom rules and procedures
management system

® RE 5 Organizing the physical layout of the classroom
® EOS 1 Noticing when students are not engaged
e EOS 11 Applying consequences for lack of adherence to rules

and procedures
e EOS 12 Acknowledging adherence to rules and procedures
EOS 15 Displaying objectivity and control
c. Conveys high expectations Domain 1: Classroom Strategies and Behaviors

to all students e RE 1 Providing clear learning goals and scales

RE 3 Celebrating success
C 1 Identifying critical information
C 2 Organizing students to interact with new knowledge

EOS 16 Demonstrating value and respect for all students
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d. Respects students’ cultural
linguistic and family background

Domain 1: Classroom Strategies and Behaviors

® RE 1 Providing clear learning goals and scales
RE 3 Celebrating success

C 1 Identifying critical information

C 2 Organizing students to interact with new knowledge

EOS 14 Using verbal and nonverbal behaviors that indicate affection
for students

e EOS 16 Demonstrating value and respect for low expectancy
students Demonstrating value and respect for all students

e EOS 17 Asking questions of all students
e EOS 18 Probing incorrect answers
e EOS 6 Demonstrating intensity and enthusiasm

e. Models clear, acceptable oral
and written communication skills;

Domain 1: Classroom Strategies and Behaviors

® RE 1 Providing clear learning goals and scales

RE 2 Tracking student progress

RE 4 Establishing classroom rulesand procedures

EOS 11 Applying consequences for lack of adherence to rules
and procedures

EOS 12 Acknowledging adherence to rules and procedures
C 1 Identifying critical information

C 2 Organizing students to interact with new knowledge

C 3 Previewing new content

C 4 Chunking content into “digestible bites"

f. Maintains a climate of openness,
inquiry, fairness and support

Domain 1: Classroom Strategies and Behaviors

® RE 1 Providing clear learning goals and scales
RE 2 Tracking student progress

RE 3 Celebrating success

EOS 14 Using verbal and nonverbal behaviors that indicate affection
forstudents

EOS 16 Demonstrating value and respect for all students
EOS 17 Asking questions of low expectancy students
EOS 18 Probing incorrect answers with all students

C 1 Identifying critical information

C 2 Organizing students to interact with new knowledge

Domain 4: Collegiality and Professionalism
4.1.2 Promoting positive interactions with students and parents

g. Integrates current information
and communication technologies

Domain 2: Planning & Preparing

e 2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons

2.2.2 Planning for the use of available technology
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h. Adapts the learning
environment to accommodate
the differing needs and diversity
of students; and

Domain 1: Classroom Strategies and Behaviors

RE 1 Providing clear learning goals and scales

RE 2 Tracking student progress

RE 3 Celebrating success

RE 4 Establishing classroom rules and procedures
RE 5 Organizing the physical layout of the classroom
C 1 Identifying critical information

C 2 Organizing students to interact with new knowledge
Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within
lessons

2.1.2 Planning and preparing for lessons within units that
progress toward a deep understanding and transfer of content

2.1.3 Planning and preparing for appropriate attention to
established content standards

2.3.1 Planning and preparing for the needs of English language
learners

2.3.2 Planning and preparing for the needs of students receiving
special education

2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling

i. Utilizes current and emerging
assistive technologies that enable
students to participate in high-
quality communication
interactions and achieve their
educational goals.

Domain 2: Planning & Preparing

2.2.1 Planning and preparing for the use of available traditional
resources for upcoming units and lessons

2.2.2 Planning for the use of available technology
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3. Instructional Delivery and Facilitation

The effective educator consistently utilizes a deep and comprehensive knowledge of the subject

taught to:

FEAPs

Marzano

a. Deliver engaging and
challenging lessons

Domain 1: Classroom Strategies and Behaviors

EOS 11 Applying consequences for lack of adherence to rules and
procedures

EOS 12 Acknowledging adherence to rules and procedures
C 2 Organizing students to interact with new knowledge

C 10 Organizing students to practice and deepen knowledge
C 16 Organizing students for cognitively complex tasks

EOS 5 Maintaining a lively pace

Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within

lessons

2.1.2 Planning and preparing for lessons within units that progress
toward adeep understanding and transfer of content

2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons (e.g., manipulatives, video
tapes)

2.2.2 Planning for the use of available technology such as interactive
white boards and one-to-one computer

2.3.1 Planning and preparing for the needs of English language learners
2.3.2 Planning and preparing for the needs of students receiving special
education

2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling
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b. Deepen and enrich Domain 1: Classroom Strategies and Behaviors

students’ understanding e (2 Organizing students to interact with new knowledge
through content area
literacy strategies,
verbalization of thought,
and application of the EOS 11 Applying consequences for lack of adherence to rules and
subject matter procedures

home environments that e EOS 12 Acknowledging adherence torules and procedures

offer little support for

® (10 Organizing students to practice and deepen knowledge
e (16 Organizing students for cognitively complex tasks
[ ]

schooling Domain 2: Planning & Preparing

e 2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons

e 2.2.2 Planning for the use of available technology
e 2.3.1 Planning and preparing for the needs of English language learners

e 2.3.2 Planning and preparing for the needs of students receiving
special education

2.3.3 Planning and preparing for the needs of students who come from home
environments that offer little support for schooling

c. Identify gaps in students’ Domain 1: Classroom Strategies and Behaviors
subject matter knowledge ® RE 1 Providing clear learning goals and scales
RE 2 Tracking student progress

RE 3 Celebrating success

EOS 3 Managing response rates

C 7 Recording and representingknowledge

d. Modify instruction to Domain 1: Classroom Strategies and Behaviors

re§p0nd to preconceptions or e EOS 1 Noticing when students are not engaged
misconceptions EOS 3 Managing response rates
EOS 5 Maintaining a lively pace

EOS 8 Providing opportunities for students to talk about themselves

EOS 13 Understanding students' interests and backgrounds

Domain 2: Planning & Preparing
e 2.3.1 Planning and preparing for the needs of English language learners

e 2.3.2 Planning and preparing for the needs of students receiving
special education

e 2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling
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e. Relate and integrate the
subject matter with other
disciplines and life experiences

Domain 1: Classroom Strategies and Behaviors

C 2 Organizing students to interact with new knowledge
C 10 Organizing students to practice and deepen knowledge
C 16 Organizing students for cognitively complex tasks

Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within
lessons

2.1.2 Planning and preparing for lessons within units that progress
toward adeep understanding and transfer of content

2.1.3 Planning and preparing for appropriate attention to established
contentstandards

2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons

2.2.2 Planning for the use of available technology

2.3.1 Planning and preparing for the needs of English language
learners

2.3.2 Planning and preparing for the needs of students receiving
special education

2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling

f. Employ high order
questioning techniques

Domain 1: Classroom Strategies and Behaviors

C 5 Processing new information

C 6 Elaborating on new information

C 7 Recording and representingknowledge

C 8 Reflecting onlearning

C 9 Reviewing content

C 12 Examining similarities and differences

C 13 Examining errors in reasoning

C 14 Practicing skills, strategies, and processes
C 15 Revising knowledge
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g. Apply varied instructional
strategies and resources,
including appropriate
technology to provide
comprehensible instruction,
and to teach for student
understanding

Domain 1: Classroom Strategies and Behaviors

C 2 Organizing students to interact with new knowledge

C 10 Organizing students to practice and deepen knowledge
C 16 Organizing students for cognitively complex tasks

EOS 5 Maintaining a lively pace

EOS 11 Applying consequences for lack of adherence to rules and
procedures

EOS 12 Acknowledging adherence to rules and procedures

Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within
lessons

2.1.2 Planning and preparing for lessons within units that progress
toward adeep understanding and transfer of content

2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons

2.2.2 Planning for the use of available technology
2.3.1 Planning and preparing for the needs of English language learners

2.3.2 Planning and preparing for the needs of students receiving
special education

2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling

63




h. Differentiate instruction based
on an assessment of student

learning needs and recognition of
individual differences in students

Domain 1: Classroom Strategies and Behaviors

EOS 13 Understanding students' interests and backgrounds

Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within
lessons

2.1.2 Planning and preparing for lessons within units that
progress toward a deep understanding and transfer of content

2.1.3 Planning and preparing for appropriate attention to established
contentstandards

2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons

2.2.2 Planning for the use of available technology

2.3.1 Planning and preparing for the needs of English language
learners

2.3.2 Planning and preparing for the needs of students receiving
special education

2.3.3 Planning and preparing for the needs of students who come
from home environments that offer little support for schooling

i. Support, encourage, and
provide immediate and specific
feedback to students to promote
student achievement

Domain 1: Classroom Strategies and Behaviors

RE 1Providing clear learning goals and scales/rubrics
RE 2 Tracking student progress

RE 3 Celebrating success

C 7 Recording and representingknowledge

j- Utilize student feedback to
monitor instructional needs
and to adjust instruction

Domain 1: Classroom Strategies and Behaviors

RE 1Providing clear learning goals and scales/rubrics
RE 2 Tracking student progress

RE 3 Celebrating success

C 7 Recording and representingknowledge

64



4. Assessment

The effective educator consistently:

FEAPs

Marzano

a. Analyzes and applies data
from multiple assessments and
measures to diagnose students’
learning needs, informs
instruction based on those
needs, and drives the learning
process

Domain 1: Classroom Strategies and Behaviors

RE 1Providing clear learning goals and scales/rubrics
RE 2 Tracking student progress

RE 3 Celebrating success
RE 4 Establishing classroom rules and procedures

C 2 Organizing students to interact with new knowledge
C 5 Processing new information

C 6 Elaborating on new information

C 7 Recording and representingknowledge

C 8 Reflecting on learning

C 9 Reviewing content

C 10 Organizing students to practice and deepen knowledge
C12 Examining similarities and differences

C 13 Examining errors in reasoning

C 14 Practicing skills, strategies, and processes

C 15 Revising knowledge

EOS 1 Noticing when students are not engaged

C 16 Organizing students for cognitively complex tasks

C 17 Engaging students in cognitively complex tasks involving
hypothesis generation and testing

C 18 Providing resources and guidance

EOS 5 Maintaining a lively pace

EOS 9 Presenting unusual or intriguing information

EOS 13 Understanding students' interests and backgrounds
EOS 15 Displaying objectivity and control

EOS 16 Demonstrating value and respect for low expectancy
students

EOS 17 Asking questions of all students
EOS 18 Probing incorrect answers

Domain 2: Planning & Preparing

2.1.1 Planning and preparing for effective scaffolding within lessons

2.1.2 Planning and preparing for lessons within units that progress
toward a deep understanding and transfer of content

2.2.1 Planning and preparing for the use of available traditional
resources for upcoming units and lessons

2.3.2 Planning and preparing for the needs of students receiving
special education

2.3.3 Planning and preparing for the needs of students who come
from home environments that offer little support for schooling
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b. Designs and aligns formative
and summative assessments
that match learning objectives
and lead to mastery

Domain 1: Classroom Strategies and Behaviors
e RE 1 Providing clear learning goals and scales
e RE 2 Tracking student progress

® RE 3 Celebrating success

Domain 2: Planning & Preparing
® 2.1.1 Planning and preparing for effective scaffolding within
lessons

e 2.1.2 Planning and preparing for lessons within units that
progress toward a deep understanding and transfer of
content

e 2.1.3 Planning and preparing forappropriate attention to
established contentstandards

c. Uses a variety of assessment
tools to monitor student
progress, achievement and
learning gains

Domain 1: Classroom Strategies and Behaviors
® RE 1 Providing clear learning goals and scales

RE 2 Tracking student progress

RE 3 Celebrating success

C 5 Processing new information

C 7 Recording and representingknowledge
C12 Examining similarities and differences

C 17 Engaging students in cognitively complex tasks involving
hypothesis generation and testing

EOS 3 Managing response rates
e EOS 18 Probing incorrect answers with all students
e EOS 17 Asking questions of all students

d. Modifies assessments and
testing conditions to
accommodate learning styles
and varying levels of
knowledge

Domain 1: Classroom Strategies and Behaviors

® EOS 1 Noticing when students are not engaged

e EOS 3 Managing response rates

e EOS 5 Maintaining a lively pace

e EOS 13 Understanding students' interests and backgrounds

Domain 2: Planning & Preparing

e 2.3.3 Planning and preparing for the needs of students who come
from home environments that offer little support for schooling

e. Shares the importance and
outcomes of student
assessment data with the
student and the student's
parents/caregiver(s)

Domain 1: Classroom Strategies and Behaviors

® RE 1 Providing clear learning goals and scales
® RE 2 Tracking student progress

® RE 3 Celebrating success

e EOS 3 Managing response rates
Domain 4: Collegiality and Professionalism

e 4.1.2 Promoting positive interactions with students and
parents

f. Applies technology to
organize and integrate
assessment information

Domain 2: Planning & Preparing

e 2.2.1 Planning and preparing for the use of available traditional
resources forupcoming units and lessons

e 2.2.2 Planning for the use of available technology

66




5. Continuous Professional Improvement

The effective educator consistently:

FEAPs

Marzano

a. Designs purposeful
professional goals to strengthen
the effectiveness of instruction
based on students’ needs

2.3.1 Planning and preparing for the needs of English language learners
2.3.2 Planning and preparing for the needs of special education students

2.3.3 Planning and preparing for the needs of students who come from
home environments that offer little support for schooling

RE 2 Tracking student progress

RE 3 Celebrating success

EOS 16 Demonstrating value and respect for low expectancy students
EOS 17 Asking questions of all students

3.1.1 Identifying specific areas of pedagogical strength and weakness
3.1.2 Evaluating the effectiveness of individual lessons and units

3.1.3 Evaluating the effectiveness of specific pedagogical strategies and
behaviors across different categories of students (i.e., different

socio-economic groups, different ethnic groups)

3.2.1 Developing a written growth plan

3.2.2 Monitoring progress relative to the professional growth plan
4.1.1 Promoting positive interactions with colleagues

4.1.2 Promoting positive interactions with students and parent
4.2.1 Seeking mentorship for areas of need and interest

4.2.2 Mentoring other teachers and sharing ideas and strategies
4.3.1 Adhering to district and school rules and procedures

4.3.2 Participating in district and school initiatives

b. Examines and uses data-
informed research to improve
instruction and student
achievement

RE 2 Tracking student progress
3.1.1 Identifying specific areas of pedagogical strength and weakness
3.1.2 Evaluating the effectiveness of individual lessons and units

3.1.3 Evaluating the effectiveness of specific pedagogical strategies and
behaviors across different categories of students (i.e., different

socio-economic groups, different ethnic groups)

c. Uses a variety of data,
independently, and in
collaboration with colleagues, to
evaluate learning outcomes,
adjust planning and continuously
improve the effectiveness of the

3.1.2 Evaluating the effectiveness of individual lessons and units

3.1.3 Evaluating the effectiveness of specific pedagogical strategies and
behaviors across different categories of students (i.e., different

socio-economic groups, different ethnic groups

opportunities and reflective
practices

lessons ® 4.1.1 Promoting positive interactions with colleagues

d. Collaborates with the home, ® 4.1.2 Promoting positive interactions with students and parent
school and larger communities to

foster communication and to

support student learning and

continuous improvement

e. Engages in targeted e 3.2.1 Developing a written growth plan

professional growth ® 3.2.2 Monitoring progress relative to the professional growth plan




f. Implements knowledge and
skills learned in professional
development in the teaching and
learning process

6. Professional Responsibility and Ethical Conduct

FEAPs Marzano

Understanding that educators are
held to a high moral standard in a e EOS 16 Demonstrating value and respect for low expectancy students
community, the effective

educator adheres to the Code of

Ethics and the Principles of
Professional Conduct of the e 4.1.1 Promoting positive interactions with colleagues

e EOS 17 Asking questions of low expectancy students

Education Profession of Florida,
pursuant to Rules 6A-10.080 and
6A-10.081, F.A.C., and fulfills the
expected obligations to students,
the public and the education
profession.

4.1.2 Promoting positive interactions with students and parents
4.3 Promoting District and School Development

4.3.1 Adhering to district and school rules and procedures

4.3.2 Participating in district and school initiatives

hitp://www .fldoe.org/core/fileparse.php /7503 /urlt/007 1814-tesa-feaps-marzanodanielson.pdf
Teacher Evaluation Systems Alignment: The Florida Educator Accomplished Practices (FEAPs), Dr. Robert Marzano
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3. Other Indicators of Performance
DELIBERATE PRACTICE PLAN (DPP)

The district provides for one additional performance indicator pursuant to s. 1012.34(3)(a)4., F.S,,
the Deliberate Practice Plan. All classroom instructional and non-classroom instructional support
personnel will be expected to adhere.

The purpose of the DPP is to intentionally and incrementally improve teacher practice in order to
increase student achievement. The plan provides an opportunity for analysis of instructional
evaluation and student achievement data. Through this analysis instructional staff will reflect upon
their professional learning as it relates to impacting student progress; building upon their own
professional growth. In order to complete the plan, individuals will review their school-wide
initiatives, consider student assessment data, prior year evaluation results and then identify learning
goals that focus on student achievement. The DPP is a requirement of the district and state and a
component of the instructional personnel evaluation. The DPP contains clearly defined goals and
activities designed to improve instructional practice. Administrators will meet with staff to discuss
their progress and plans at the beginning, middle and end of each school year. Administrator and
instructional staff may document amendments and comments in the comments and feedback
sections. The Deliberate Practice Plan contains the following sections:

o Self-Assessment

¢ Goal Development

e Action Plan Development

» Track Progress

The administrator and instructional staff both contribute input and notes to the DPP. The deliberate
practice score is included as a portion of the final instructional practice score (administrative
observation/evaluation). See Appendix P- Category I Status Score Worksheet and Appendix Q -
Category Il Status Score Worksheet.

Note: These are excel spreadsheet which calculate the final instructional practice score after all data
(values) have been inputted.
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Steps for Completing the Deliberate Practice Plan

' : | gggERVAT“:}N Steps 1- 4: Deliberate Practice Plan (Self-Assessment)
Educator: Observer:
Start Date: End Date:
Current Location: Due Date:
Type: Completed:
Grade: Subject:

Step 1: Beginning of Year Self-Assessment

Standard: Deliberate practice is a way for teachers to grow their expertise through a series of planned action steps,
reflections, and collaboration. Involved in the Deliberate Practice Plan are: setting goals, focused practice, focused
feedback, observing and discussing teaching, and monitoring progress.

Instructions:

Complete the Self-Assessment using the district’s classroom observation form and rubrics. (Focus for goal
1(required) should be from Domain 1; however, and optional goal can be written from elements in Domains 2-4).
Identify one instructional strategy (elements) scored at lowest level/score on your self-assessment, and upon which
you have an interest in improving, and self-assess your current ability level (for purposes of establishing a data
point for the baseline):

Comments:

Question/Standard:
Select your DPP Target Instructional Strategy:

Question/Standard:
Current student behavior/learning that | want to see improve as a result of focusing on this target instructional

strategy:

Question/Standard:
Changes in student behavior/learning | expect to see as a result of increased focus on this target instructional

strategy:

Step 2: Identify Focus Strategies

Instructions/Standard:

Working collaboratively with your principal, using the instructional practice data from your annual evaluation
(classroom observation data) and the strategy identified from the self-assessment completed in Step 1, identify one
instructional strategy upon which you will focus and demonstrate instructional skill growth for the year. The focus
strategy should be an area with lower scores and where there is an interest in improving. Record the beginning of
year self-assessment score for your selected strategy and indicate the level you expect to attain by the mid- year and
end-of-year evaluation.
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Question/Standard:
BEGINNING OF YEAR Self-Assessment Score on my DPP Target Instructional Strategy:

Evidence:

Question/Standard:
ANTICIPATED MID-YEAR GROWTH Level/Score Goal:

Evidence:

Question/Standard:
ANTICIPATED END OF YEAR GROWTH Level/Score Goal:

Evidence:

Step 3: Write Measurable Goals
Instruction:
State your Growth Goal(s): (Example: By the end of the year, | will raise my score on tracking student progress from
a ltoad4, and | expect to see these results evident in student learning/behavior...)

Question/Standard:
Goal 1 (Required):

Question/Standard:
Goal 2 (Optional):

Step 4: Identify Specific Action Steps and Resources

Instructions:

Describe specific actions you will take or perform differently within your classroom to improve the use of the
identified strategies, and the resources and materials needed to accomplish these action steps.

Question/Standard:
Classroom Action Steps:

Question/Standard:
Resources and Materials:
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Score:

Overall Rating =
(Levels: Innovating - 4

Average Score =
(Average of Rating Scores ranges from 1 to 4)

Applying - 3

Developing - 2

Beginning - 1)

See Table 10 for rubrics.
Notes:
Instructions:
Feedback:
Signatures:
Educator Date
Observer Date
Table 10: Deliberate Practice Cut Scores:
Ratings Innovating Applying Developing Beginning
Scores 4 points 3 points 2 points 1 point
Percentages 100% 75% 50% 25%
Complete Complete Complete Complete
Completed Goal Developing a Plan Developing Goals Completing Self-
Descriptions Process of for Improvement Assessment of
of Scoring Action to Achieve Practice
Achievement the Goal
(Initial Review (Initial Review
(Initial Review Step 3) Steps 1 and 2)
Step 4)
Alignment to Highly Effective Effective Needs Unsatisfactory
Final Improvement
Evaluation
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. OBSERVATIO Step 5: Deliberate Practice Plan (Mid-Year)
360°

Educator: Observer:
Start Date: End Date:
Current Location: Due Date:
Type: Completed:
Grade(s): Subject:

Step 5: Mid-Year Reflection

Question/Standard:

Use the reflection log below to record your insights about the strategy you have identified and practiced since the
beginning of the school year. Answer the guiding questions below to prompt your thinking tied to the goal(s) and
strategies you selected.

On what will | focus between now and the final end-of-year evaluation?

Question/Standard:
What am | learning about the selected strategy?

Question/Standard:
How do | need to prepare my lessons differently?

Question/Standard:
When | am using the strategy, what do | feel is working well for me in terms of evidences of improvement in student
behavior/learning?

Question/Standard:
How am | tracking the impact | have on student learning?

Question/Standard:
What do | need to adjust in order to progress to the next level for this element?

Question/Standard:
On what will | focus between now and the next progress check-in?

Question/Standard:
Mid-Year Growth Level/Score Goal:
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Score:
Overall Rating =
(Levels: Innovating -4  Applying - 3 Developing - 2

Average Score =
(Average of Rating Scores ranges from 1 to 4)

See Table 10 for rubrics.

Notes:

Beginning - 1)

Instructions:

Feedback:

Signatures:

Educator

Observer

Date

Date
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"\ OBSERVATIO
) 360

Step 6: Deliberate Practice Plan (End of Year)

Educator: Observer:
Start Date: End Date:
Current Location: Due Date:
Type: Completed:
Grade(s): Subject:

Step 6: Tracking Progress and Celebrating My Success

Question/Standard:

Use the reflection log below to record your insights about the strategy you identified and practiced since the
beginning of the school year. Answer the guiding questions below to prompt your thinking to evaluate your progress
on the goal(s) and strategies you selected.

Question/Standard:
What did | learn about the strategy?

Question/Standard:
How did | need to prepare my lessons differently than at the beginning of the year?

Question/Standard:
When | used the strategy, what did | feel worked well for me in terms of evidences of improvement in student
behavior/learning?

Question/Standard:
How did | track the impact | had on student learning? What data points did | use?

Question/Standard:
What did | need to adjust in order to progress to the next level for my chosen element?

Question/Standard:
End of Year Growth Level/Score Goal:
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Score:
Overall Rating =
(Levels: Innovating -4  Applying - 3 Developing - 2

Average Score =
(Average of Rating Scores ranges from 1 to 4)

See Table 10 for rubrics.

Notes:

Beginning - 1)

Instructions:

Feedback:

Signatures:

Educator

Observer

Date

Date
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4. Summative Evaluation Score

Gadsden County School District Instructional

Summative Evaluation for Classroom Teachers
Category 1: 1-3 Years of Service
Category 2: 4 or More Years of Service

Appendix ]
D Mid-Year Summative Evaluation D Summative Evaluation
Name Position
School/Work Location Date
Assessment Procedures D Formal Observation D Informal Observation D Conferences
D Student Data D Other
Score Calculation
Metric 1: Instructional Practice Score Instructional Practice
(Domains 1 - 4) 45%
Score is multiplied by 45%
Metric 2: Deliberate Practice (1 - 4 points Deliberate Practice
possible) 5%
Score is multiilied bi 5%
Metric 3: Student Performance Score (1 - 4 Student Performance Score
points possible) 50%
Score is multiﬁlied bﬁ 50%
Final Summative Score - (IPS x45%) + (DP x 5%) + (SPM x50%) =

Final Summative Score Category
Highly Effective 3.50 - 4.00
Effective 2.50 - 3.49
Needs Improvement/Developing 1.50 - 2.49
Unsatisfactory 1.00 - 1.49
Administrator Signature Date

Teacher Signature Date



Gadsden County School District Instructional
Summative Evaluation for Non-Classroom Teachers

] Category 1: 1-3 Years of Service
Category 2: 4 or More Years of Service

Appendix K

Name Position

School/Work Location Date

Assessment Procedures D Formal Observation D Informal Observation D Conferences

I:l Student Data D Other
Score Calculation
Metric 1: Instructional Practice Score Instructional Practice
(Domains 1 - 4) 45%

Score is multiplied by 45%

Metric 2: Deliberate Practice (1 - 4 points Deliberate Practice
possible) 5%

Score is multiplied by 5%

F

Metric 3: Student Performance Score (1 - 4 Student Performance Score
points possible) 50%

Score is multiplied by 50%

Final Summative Score - (IPS x45%) + (DP x 5%) + (SPM x 50%) =

Final Summative Score Category

Highly Effective 3.50 - 4.00

Effective 2.50 - 3.49

Needs Improvement/Developing 1.50 - 2.49

Unsatisfactory 1.00 - 1.49
Administrator Signature Date
Teacher Signature Date



Scoring Method, Calculation and Evaluation Process

The instructional summative evaluation score is comprised of three components:
Administrative Observation/Instructional Practice, Deliberate Practice Plan, and the Student
Growth and Achievement:

e Administrative Observation/Instructional Practice = 45%
e Deliberate Practice Plan = 5%
e Student Growth and Achievement = 50%

See Appendices K and L, Gadsden County School District Instructional Summative Evaluation for
Classroom and Non-Classroom Teachers, at the beginning of Section 4. These documents will be used to calculate the
final summative score. A formula is provided to demonstrate how the score is determined. This score along with the
instructional practice score from Appendices P and Q, Status Score Worksheets, will be recorded on Appendices M and
N, Gadsden County Annual Evaluation Report of Category I and Il Teachers, and submitted to the district.

Instructional personnel and the evaluator, principal, will participate in a conference to complete and discuss the
documents. All sources of evidence and or other documentation may be viewed at this time. During the first summative
evaluation for struggling instructional personnel, a decision will be made jointly to determine if a performance
improvement plan will be implemented to support future performance. Placement ona performance improvement plan
must be documented in writing and shared with instructional personnel during a formal conference where the teacher
is afforded the opportunity to have union representation if desired. The role of the representative is to ensure that the
process does not violate the collective bargaining agreement as outlined in the Gadsden County Classroom Teachers
Association contract. The role of the principal is to coach the teacher to mastery of desired instructional /professional
practice. The role of the instructional personnel is to work with the principal to master the goals outlined in the plan.

During the first semester of employment, all newly hired and Category 1teachers should receive a minimum of five
informal and formal observations and one evaluation. Category 2 teachers should receive a minimum of three informal
and formal observations and one evaluation, especially if the previous year's evaluation was needs
improving/developing or unsatisfactory. All evaluations must be submitted to the district's Human Resources
Department one week prior to the end of the first and second semester for submission to the Florida Department of
Education. There is no exception for submission of documentation for Category 1 and newly hired employees.
Instructional personnel will receive feedback within ten (10) days following formal observations/evaluations.

Within the Instructional Practice component, there are four domains and the Deliberate Practice Plan that are
weighted to determine the Instructional Practice Score. Each domain will is weighted as follows:

Domain 1: Classroom Strategies and Behaviors - 41Elements, 68%
Domain 2: Planning and Preparing - 8 Elements, 14%

Domain 3: Reflecting on Teaching - 5Elements, 8%

Domain 4: Collegiality and Professionalism - 6 Elements, 10%
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W Domain1
EDomain 2
Domain 3

Domain 4

Appendices P and Q, Category I and Category II Status Score Worksheets, will be used to
calculate the instructional score which includes the status score (from domains 1 through4)
and the deliberate practice score combined. Values and percentages are already formulated in
the spreadsheets for accuracy. As indicated earlier, ratings include HE - Highly Effective with a
value of four (4) points, E - Effective with a value of three (3) points, NE - Needs
Improving/Developing with a value of two (2) points, and U - Unsatisfactory with a value of
one (1) point. Refer to Table 8. Gadsden County will accept the state determined VAM score of
each teacher. This score will be a 1-4 score, indicated by U to HIM. Similar ratings will be
provided for non-VAM scoring conversions as well for non-classroom teachers and classroom
teachers who teach classes not measured by state-administered assessments. To determine
the value added portion of the instructional evaluation, Gadsden County will use Table 9:
Specific Performance Scale and Students’ Gains Breakdown to determine proficiency or
learning gains to calculate the percentage of students meeting expectations. This percentage is
based on measures such as nine weeks examinations, district assessments, semester /final tests
in content areas, PERT, ACT and SAT. Like the final weighted average of the four domains of
the instructional practice part, the percentage learning gains translate into a range of scores
with pre-determined labels for corresponding levels of performance (Tables 8 and 9).

Table 8: Value Added Student Growth Rubric

Performance
Category and Highly Effective Needs Improving/ Unsatisfactory
Rating used for Effective Developing
Each Domain
Element

Performance
Scale 3.5-4.0 2.5-3.4 1.5-2.4 1.0-1.4

% Student
Gains 76%-100% 50%-75% 26%-49% 0%-25%

Instructional
Practice 4 3 2 1
Score/VAM Score




Table 9: Specific Performance Scale and Students’ Gains Breakdown

Performance Scale

Percent of Students Making Gains

3.5-4.0 Highly Effective (76%-100%)

3.5 76%-79%

3.6 80%-83%

3.7 84%-87%

3.8 88%-93%

3.9 93%-96%

4.0 96%-100%
2.5-3.4 Effective (50%-75%)

2.5 50.0%-53%

2.6 53.5%-56%

2.7 56.5%-59%

2.8 59.5%-62%

2.9 62.5%-65%

3.0 65.5%-67%

3.1 67.5%-69.5%

3.2 70.0%-71%

33 71%-72.5%

3.4 72.5%-75%
1.5-2.4 Needs Improving/Developing (26%-49%)

1.5 26.0%-28%

1.6 28.5%-31%

1.7 31.5%-34%

1.8 34.5%-37%

1.9 37.5%-40.0%

2.0 40.5%-42.0%

2.1 42.5%-44.5%

2.2 45%-46.0%

2.3 46.5%-47.5%

2.4 48%-49%
1.0-1.4 Unsatisfactory (0%-25%)

1.0 0%-5%

1.1 6%-10%

1.2 11%-15%

1.3 16%-20%

1.4 21%-25%

Calculating the Final Score

The final score is calculated by determining 50% of the Instructional Status Score and a 50% of
the Value Added Measure results and adding the two together. Note: The instructional status
score is comprised of two scores: a status score (score achieved at the time when an observation
is made) and a deliberate practice score (score based on growth on specific strategies). In the
sample that follows, the Instructional Status Score used is 3.4 and the Value Added Measure
score is 3.0 (66% of students making learning gains - see Table 9). Using this example, the steps
for calculating the final score are listed below:

(1) The instructional status score including the deliberate practice score

(administrative observation/evaluation) of 3.4 will be multiplied by (.50)




(2) which is 50% of final score
Ex. 3.4X.50=1.7 points

(3) The value added measure of 3.0 will be multiplied by (.50), the other
50% of the results.

Ex. 3.0 X.5 (1. 5 points)

(4) The instructional status score and the valued added measure are
then added for the final rating: 1.7+1.45=3.15

(5) The final score for this sample is 3.2 which is equivalent to an overall evaluation rating
of Effective.

(6) The final score for Category I and II teachers is calculated using the status score
worksheets (excel spreadsheets) found in Appendices P and Q.

For classroom teachers of students for courses assessed by statewide, standardized assessments
under s. 1008.22, F.S,, fifty percent(50%) or one-half of the evaluation (comprised of VAM results)
will be used to assess student learning growth according to values identified on the Student
Performance Measures chart in Section 1 of this document.

Regarding instructional personnel who are not classroom teachers under [Rule 6A-5.030(2)(a)6.,
F.A.C.] and classroom teachers of students for courses not assessed by statewide or standardized
assessments [Rule 6A-5.030(2)(a)5., F.A.C], fifty percent (50%) of the evaluations will be based
on their students’ learning gains and or measures as identified on the Student Performance
Measures chart.

82



5. Additional Requirements

Roster Verification

Gadsden District provides every opportunity for instructional personnel to review their class rosters
for accuracy and to correct any mistakes in accordance with [Rule 6A-5.030(2) (f) 1. F.A.C.]. FLDOE
matches students between Survey 2 (October FTE) and Survey 3 (February FTE) at the district and
school levels for the purposes of VAM calculation. However, this matching process does not take into
account any changes at the teacher and/or course levels. The district recognizes the value of
including changes at the teacher and/or course level so that rosters reflect the most accurate list of
students for a teacher. This additional level of roster verification allows teachers and administrators
to personally certify that the students included in the student performance measure portion of their
evaluation should be included.

In order for teachers to verify the accuracy of their rosters at the teacher and/or course level, the
assessment coordinator, along with the Media and Technology Department, prints rosters for
teachers in VAM courses for every school, based on the FTE Submission Files. Administrators and
teachers are expected to complete the following steps in the process:

1. School administrators provide VAM Fully Matched Rosters to teachers.

2. If the teacher agrees that all students on the VAM Fully Matched Roster for their course(s) is
accurate, he/she signs the roster and returns it to the administrator.

3. If the teacher identifies changes that should be made (i.e. removing a student or adding a student)
to the roster, the teacher discusses the proposed change(s) with the administrator. If the change is
approved by the administrator, he/she completes the Change Request Form with the requested
information and submits it to the testing coordinator for processing.

Once the testing coordinator receives the completed Change Request Forms from school
administrators, the changes are processed (additions and deletions) in the Roster Verification Tool
during the FLDOE open window. Instructional personnel receives a final copy for confirmation that
all corrections have been made and students on rosters should be counted toward their VAM
calculation.

Determination of Evaluator and Evaluation Input

Duties of the School Principal are clearly defined in Statute 1012.28: “Each school principal is
responsible for the performance of all personnel employed by the district school board and
assigned to the school to which the school is assigned to the school to which the principal is
assigned. The school principal shall faithfully and effectively apply the personnel assessment
system approved by the school board pursuant to 1012.34. The principal is responsible for the
evaluation system and may assign evaluation responsibilities to assistant principals assigned to the
school building.”

Florida Statute 1012.34(3)(c) allows for evaluator input from other trained personnel into the
evaluation process. To improve the quality and frequency of feedback to the developing teacher it
will be necessary to allow for input from other trained professionals. All school-based and

district based administrators have been trained and/or updated in the Marzano Evaluation Model,



which the Gadsden District currently uses. Training occurred during the annual Administrators
Institute pre-planning professional development workshops that were held mid-July 2015.

Description of Training Program

The District planned and implemented the Marzano Evaluation training program and processes
to ensure that all employees subject to an evaluation system were informed on evaluation
criteria, data sources, methodologies, and procedures associated with the evaluation before the
evaluation took place, and that all individuals with evaluation responsibilities and those who
provide input toward evaluation understand the proper use of the evaluation criteria and
procedures. Updated handbooks, templates, and a new online site (Observation360) have also
been provided for administrators. [Rule 6A-5.030(2)(f)3., F.A.C.].

Timely Feedback

In accordance with s. 1012.34(3)(c), F.S., all evaluators are expected to provide the written report
to the employee no later than 10 days after the evaluation takes place. The report can also be
provided through Observation 360 and will be accessible electronically as soon as the evaluator
selects finish and submit.

Use of Evaluation Data for Professional Development

This year, instructional staff members will complete a Deliberate Practice Plan (DPP). In this plan,
action steps are proposed including what professional development a staff member will take to
support their growth. These actions will be taken as an intentional study of a portion of your practice
related to growth of an evaluation element. This will include professional learning

trainings through Edivate, face to face professional development through PAEC and FLDRS, observing
colleagues who are demonstrating best practices, book study, lesson study,

PLCs and cross grade level PLCs that are focused on specific topics. [Rule 6A-5.030(2)(f)5., F.A.C.]

The district will require participation in specific professional development programs by those
who have been evaluated as less than effective as required by s. 1012.98(10), F.S. [Rule 6A-
5.030(2)(f)6., F.A.C.]. Edivate and the ePDC will be used to track and monitor participation.

Minimum Observation Expectation

Pursuant to [Rule 6A-5.030(2)(f)7., F.A.C], all instructional personnel must be evaluated at
least once a year. Evaluators will use the following the schedule below to ensure all
classroom teachers are observed a minimum number of times, according to their years of
experience. Our minimum number of required observations and evaluations for classroom
teachers also exceeds the minimum requirement pursuant to [Rule 6A-5.030(2)(f)8., F.A.C.].
Classroom teachers newly hired by the district are observed and evaluated twice in the first
year of teaching in the district pursuant to s. 1012.34(3)(a), F.S. [Rule 6A-5.030(2)(f)8.,
FA.C].
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Table 10: First Year Teachers Observation/Evaluation Schedule

Status

Formal
Observations
(Announced)

Informal Observations
(Announced or
Unannounced)* 10-30
minutes

Walkthroughs
*Minimum* 5-7
minutes

Evaluations

New Teachers

3 Observations
2 Evaluations

3 Informal Observations

Twice a Month

2 times a Year

Table 11. Gadsden County Observation Schedule

2 Evaluations

Formal Observations Informal Observations Walkthroughs
Status (Announced) (Announced or Mll‘llmum 5'7 Evaluations
Unannounced)* 10-30 minutes
minutes
Category |
Ngewy 3 Observations 3 Twice a Month 2
Teacher 2 Evaluations
(1-3
years of service
or new to the
district
Category Il
Teacher 2 Observations 1 Monthly 1
(4 or more 1 Evaluation
years of
service)
Struggling 4 or more 5-9 Twice a Month 2
Teacher Observations

Parental Involvement

As per Rule 6A-5.030(2)(f)9., F.A.C., the evaluation system must include a mechanism to give
parents an opportunity to provide input into performance assessments when appropriate. Parent
input will be collected from annual parent surveys, conferences, and feedback during parent
involvement activities. This input is aligned to Domain 4: Collegiality and Professionalism and
will indirectly inform the evaluation process.

Peer Observation

Teachers have the opportunity to be observed and receive feedback on their instructional practice
from peers through a non-evaluative observation process. This is mainly used through our Beginning
Teacher Program by our mentor teachers. However, teachers who receive effective or higher
evaluations for two consecutive years may elect to participate in peer observations with other
effective or highly effective teachers. This process cannot occur without principal approval.




Principals may also require teachers performing at moderately effective and not effective levels for
specific domain skill sets to observe teachers who are consistently performing effective or higher
with those skill sets.
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6. District Evaluation Procedures

Gadsden County will provide evidence that its evaluation policies and procedures comply with
the following statutory requirements:

e Inaccordance with s. 1012.34(3)(c), F.S,, all evaluators:

» will submit written reports of the evaluation to the district school superintendent
for the purpose of reviewing the employees contract [Rule 6A-5.030(2)(g)1.,
F.A.C].

» will submit written reports to all employees no later than 10 days after the
evaluation takes place [Rule 6A-5.030(2)(g)2., F.A.C.].

» will discuss the written evaluation reports with employee [Rule 6A-
5.030(2)(g)3., F.A.C].

» In Gadsden County employees have the right to initiate a written response to
their evaluations and the responses become permanent attachments to their
personnel files [Rule 6A-5.030(2)(g)4., F.A.C.].

e Gadsden County will provide evidence that its evaluation procedures for notification of
unsatisfactory performance comply with the requirements outlined in s. 1012.34(4), F.S.
[Rule 6A-5.030(2)(h), F.A.C].

e (Gadsden County will comply with the requirement that the district school superintendent
shall annually notify the Department of any instructional personnel who receive two
consecutive unsatisfactory evaluations and shall notify the Department of any
instructional personnel who are given written notice by the district of intent to terminate
or not renew their employment, as outlined in s. 1012.34(5), F.S. [Rule 6A-5.030(2)(i),
F.A.C].



7. District Self-Monitoring

The district personnel and principals meet annually to review the Instructional Evaluation System to
determine compliance with the Florida Statute. The team usually meets in the summer of each year
to evaluate the effectiveness of the system. During the review, the team determines if:

e the evaluator understands of the proper use of evaluation criteria and procedures,

including evaluator accuracy and inter-rater reliability.

e the evaluator provides necessary and timely feedback to the employees being evaluated.

e the use of evaluation data is used to identify individual professional development.

e the use of evaluation data is used to inform school and district improvement plan.

The team looks at the performance evaluation results from the prior school year for all instructional
personnel using the four levels of performance. The performance evaluation results for instructional
personnel are disaggregated by classroom teacher and all other instructional personnel; by school
site; and by instructional level. School grades and state and local assessment data are also reviewed
by school and district and compared to the performance evaluation data. Results of this data analysis
are used by individual schools and the district to set school improvement goals and plan for
individual, school and district professional development activities.



8. Appendix A - Checklist for Approval

Performance of Students

The district has provided and meets the following criteria:

For all instructional personnel:
[] The percentage of the evaluation that is based on the performance of student
criterion.
[ An explanation of the scoring method, including how it is calculated and
combined.
] Atleast one-third of the evaluation is based on performance of students.

For classroom teachers newly hired by the district:
[1 The student performance measure(s).
[J Scoring method for each evaluation, including how it is calculated and combined.

For all instructional personnel, confirmed the inclusion of student performance:
[J Data for at least three years, including the current year and the two years
immediately preceding the current year, when available.
[1 Ifless than the three mostrecent years of data are available, those years for
which data are available must be used.
[ If more than three years of student performance data are used, specified the
years that will be used.

For classroom teachers of students for courses assessed by statewide, standardized
assessments:

[0 Documented that VAM results comprise at least one-third of the evaluation.

L] For teachers assigned a combination of courses that are associated with the
statewide, standardized assessments and that are not, the portion of the
evaluation that is comprised of the VAM results is identified, and the VAM results
are given proportional weight according to a methodology selected by the
district.

For all instructional personnel of students for courses not assessed by statewide, standardized
assessments:
1 For classroom teachers, the district-determined student performance
measure(s) used for personnel evaluations.
[J For instructional personnel who are not classroom teachers, the district-
determined student performance measure(s) used for personnel evaluations.

Instructional Practice

The district has provided and meets the following criteria:

For all instructional personnel:
[J The percentage of the evaluation system that is based on the instructional
practice criterion.
[1 Atleast one-third of the evaluation is based on instructional practice.
[J An explanation of the scoring method, including how it is calculated and



combined.
[] The district evaluation framework for instructional personnel is based on
contemporary research in effective educational practices.

For all instructional personnel:
] A crosswalk from the district's evaluation framework to the Educator
Accomplished Practices demonstrating that the district’s evaluation system
contains indicators based upon each of the Educator Accomplished Practices.

For classroom teachers:
[ The observation instrument(s) that include indicators based on each of the
Educator Accomplished Practices.

For non-classroom instructional personnel:
[ The evaluation instrument(s) that include indicators based on each of the

Educator Accomplished Practices.

For all instructional personnel:

[J Procedures for conducting observations and collecting data and other evidence

of instructional practice.

Other Indicators of Performance

The district has provided and meets the following criteria:
L1 Described the additional performance indicators, if any.
[J The percentage of the final evaluation that is based upon the additional

indicators.
L1 The scoring method, including how it is calculated and combined.

Summative Evaluation Score
The district has provided and meets the following criteria:

(] Summative evaluation form(s).
[ Scoring method, including how it is calculated and combined.

[J The performance standards used to determine the summative evaluation rating

(the four performance levels: highly effective, effective, needs
improvement/developing, unsatisfactory).

Additional Requirements
The district has provided and meets the following criteria:

[J Confirmation that the district provides instructional personnel the opportunity

to review their class rosters for accuracy and to correct any mistakes.
[0 Documented that the evaluator is the individual who is responsible for
supervising the employee.
[J Identified additional positions or persons who provide input toward the
evaluation, if any.



Description of training programs:

O

O

Documented:

oo O oo

Processes to ensure that all employees subject to an evaluation system are
informed on evaluation criteria, data sources, methodologies, and procedures
associated with the evaluation before the evaluation takes place.

Processes to ensure that all individuals with evaluation responsibilities and
those who provide input toward evaluation understand the proper use of the
evaluation criteria and procedures.

Processes for providing timely feedback to the individual being evaluated.
Description of how results from the evaluation system will be used for
professional development.

Requirement for participation in specific professional development programs
by those who have been evaluated as less than effective.

All instructional personnel must be evaluated at least once a year.

All classroom teachers must be observed and evaluated at least once a year.
Newly hired classroom teachers are observed and evaluated at least twice

in the first year of teaching in the district.

For instructional personnel:

O
O
O
O

O

Inclusion of opportunities for parents to provide input into performance
evaluations when the district determines such input is appropriate.
Description of the district’s criteria for inclusion of parental input.
Description of manner of inclusion of parental input.

Identification of the teaching fields, if any, for which special evaluation
procedures and criteria are necessary.

Description of the district’s peer assistance process, if any.

District Evaluation Procedures

The district has provided and meets the following criteria:

O

O

O

That its evaluation procedures comply with s. 1012.34(3)(c), F.S., including:

» That the evaluator must submit a written report of the evaluation to the
district school superintendent for the purpose of reviewing the employee’s
contract.

» That the evaluator must submit the written report to the employee no later
than 10 days after the evaluation takes place.

» That the evaluator must discuss the written evaluation report with the
employee.

» That the employee shall have the right to initiate a written response to the
evaluation and the response shall become a permanent attachment to his or
her personnel file.

That the District’s procedures for notification of unsatisfactory performance

meet the requirement of s. 1012.34(4), F.S.

That district evaluation procedures require the district school superintendent to

annually notify the Department of any instructional personnel who receives two

consecutive unsatisfactory evaluations and to notify the Department of any
instructional personnel who are given written notice by the district of intent to

terminate or not renew their employment, as outlined in s. 1012.34, F.S.



District Self-Monitoring

The district self-monitoring includes processes to determine the following:

O

oo oo

Evaluators’ understanding of the proper use of evaluation criteria and
procedures, including evaluator accuracy and inter-rater reliability.

Evaluators provide necessary and timely feedback to employees being evaluated.
Evaluators follow district policies and procedures in the implementation of
evaluation system(s).

The use of evaluation data to identify individual professional development.

The use of evaluation data to inform school and district improvement plans.



9. Appendix of Gadsden County Instructional Evaluation System
Forms

Appendix B

Gadsden County Public Schools Board Policy
ARTICLE VI

TEACHER ASSESSMENT

The parties recognize that the evaluation of the performance of all employees is the
responsibility of the administration and that the evaluation process is designed to improve the
quality of service performed by the employees and is not designed to be used as a punitive
measure. The parties further recognize the importance and value of a procedure for assisting
and evaluating the progress and success of both newly-employed and experienced personnel.
The parties agree that the following guidelines should be used to accomplish these goals with

employees.

A. During pre-school planning, or within the first ten days of reporting of the work site
for active employment, each teacher shall be given a copy of the assessment criteria
and the forms to be used. This distribution shall be followed by an explanation and
discussion of the assessment process. A copy of all current teacher assessment forms
shall be available upon request or on the district’s website.

B. For the purpose of teacher assessment, the principal will make atleast one (1) scheduled
observational visit to the teacher’s classroom. The principal may make as many
unscheduled visits or as many additional scheduled visits as he/she sees fit, and his/her
assessment may be based on any information which may be available to him/her at the
time the assessment ismade.

C. Within ten (10) school days after each such scheduled visit, the principal shall have a
conference with the teacher, at which time the teacher shall receive a copy of the
completed assessmentform.

D. Each completed assessment form for the teacher and all copies of it shall be dated and
signed by the principal and the teacher, with the teacher receiving one copy. The
teacher’s signature indicated only that he/she has read the completed form, and not
necessarily that he/she agrees with theassessment.

E. Teachers receiving an evaluation marking of unsatisfactory or needs improvement in
a domain category of the performance appraisal must have dated documentation
attached to the performance appraisal by the evaluating administrator. This
documentation shall note occurrences showing evidence of the teacher’s deficiency in
thatdomain.

F. In the event that the teacher disagrees with the written assessment of his/her
performance, she/he may write her/his objections on the assessment report or attach
them to the report to be placed in her/his personnelfile.

G. The teacher, upon written request, shall have the right to review and reproduce the
contents of the personnel file, being accompanied by a representative of the GCCTA, if
desired, and in the presence of the administrator responsible for the safekeeping of such
file.

H. The procedural provisions as described in paragraphs A through G above, are subject to
the grievance procedure.

1. The personnel file of each teacher shall be open to inspection only by the School Board,



the Superintendent, the principal, the teacher, and such other persons as the teacher or
the Superintendent may authorize in writing, unless otherwise provided bylaw.

The School Board shall have the right to reprimand, suspend, demote, or discharge

its employees for just cause. Just Cause shall be defined tomean:

a.

The Board or its designees made an effort to discover if, in fact, the employee

did violate or disobey a rule or order or management or did commit any of the

acts referred to by Section 1012.33, Florida statues, prior to taking official
action.

The Board or its designees conducted a fair and objective investigation of thefacts.

The Board applied its rule and penalties uniformly and withoutdiscrimination
to all employees.

The employee was given an opportunity to present his/her side prior to
official action being taken.

The Board’s rule or order that the employee has alleged to have violated was
not arbitrary, capricious ordiscriminatory.

The Board gave the employees forewarning of the consequences or
possible consequences if the employee did not obey the rule of order.

When determining the degree of discipline, consideration will be given

to the employees’ service record and the nature of the offense.



Gadsden County Instructional Evaluation sttem

Appendix D
Teacher Name: Grade Level: Date: Time In:
Evaluator’s Subject: Observaton Time Out:
Name: Number:

DOMAIN 1: CLASSROOM STRATEGIES AND BEHAVIORS
Involing Routine Events: Teacher communicates learming goals, track student progress, and celebrate success. Classroom rules and procedures are established and

maintained.

Level 0 Level 1 Level2 Level 3 Level 4
PERFORMANCE OBJECTIVES Mot Using | Beginming | Developing | Applying | Innovating

1. A common board configuration is used to clearly outline leaming objective(s), essental

question(s), and instructonal agenda factvites.

2. Leaming objectve is clearly displayed in the classroom.
3. Leaming ohjective is a clear statement of knowledge or information as opposed to an activity or
assignment.

4. Teacher routinely references leaming objective duning instruction.

5. Teacher has a scale or rubnic that relates to the learning objective posted.

6. Teacher references scale or rubric for evaluating student throughout lesson.
7. A warm-up routine is clearly established.

3. Instructon begins on time and continues through the end of the pedod.

Addressing Content:  Students effectively interact with the new knowledge. Students are provided opportunites to practice and deepen their understanding of new
Ikmowledge. Students are provided opportunities to generate and test hypotheses about new knowledge.

Level 0 Level 1 Level 2 Level 3 Level 4
PERFORMANCE OBJECTIVES Mot Using Beginning Dieveloping Applying Innovating
1. The teacher clearv identifies essential questions and other cotical information.
2. Students are organized to enable effective interaction with new knowledge (e.g. whole group,
small group, centars, ate.).

3. An opportunity is provided to preview, process, and elaborate on new content.

4. Teacher chunks content into “digestble bites®.

3. Teacher engages students in cognitively complex tasks involving hypothesis generating and
testing.

6. Teacher provides resources and guidance to students.

7. Smudents are required to record and represent knowledge.

8. Students are provided opporrunities to reflect on leaming.

9. Students are orgamized to practice and deepen knowledge.

10. Students are organized for cognitively complex tasks.

11. Opportunities are provided for students to review content.

12, Opportunities are provided for smdents to compare and contrast.

13. Opportunities are provided for sudents to examine similarites and differences.

14. Opportunities are provided for students to examine errors in reasoning.

15. Opportunities are provided for smdents to practice skills, strategies, and processes.

16. Opportunities are provided for students to revise knowledge.

Enacted on the Spot: All students are engaged. Srudents adhere to classroom rules. Teacher has established and maintains effecave relationships with students.
Teacher has high expectations for all students.

Level Level1 Level 2 Level 3 Level 4
PERFORMANCE OBJECTIVES Not Uzing Begimning Developing Applying | Innovating

1. Teacher notices and reacts when students are not engaged.

2, Teacher uses both voluntary and non-voluntary strategies to elicit responses from students.

3. Teacher moves around the classroom to check for understanding and provide assistance o

students.
4. Teacher provides instruction at a ively pace.
5. Teacher provides instruction with intensiry and enthusiasm.

6. Teacher presents unusual or intiguing information.

7. Acknowledges adherence to miles and procedures.

8. Teacher fairly applies consequences.

9. Teacher demonstrates an understanding of students’ interests and backgrounds.
10. Teacher displays behaviors that indicate affection for students.

11. Teacher displays behaviors that indicate objectivity and conmol.

12. Teacher displays behaviors that indicate values and respeers for all smdents.

13. Teacher probes incorrect responses.

14, Teacher scaffolds instuction.

15. Teacher differendates instruction.

General Raring Rubric
Highly Effective Effective Improving /Developing Unsatisfactory Not Using
Adapts and Creates new Engages stodents in the stzategy Engages student in the strategy Uses strategy incorrectly o with The strategy was called for but
Strategies for nnigne student and monitors the extent to which | with not significant ecrors or parts mizzing not exhibited
needs and sitmations it prodnces desiced ontcomes Omissions

GADSDEN TEACHER EVALUATION FORM A
Fagel



adsden County Instructional Evaluation System

PUFIL ENGAGEMENT: Leaming Objective: Lesson Agenda:
Low Med High
274 THER 50-100%
VARIETY OF INATRUCTION
Variety of Stmtrgies ~Check +Campare -
~Comneert “Lizten ~Summarize} Essential Question: Bell Ringer:

- Goapkict - Gronpst - Seaffcld - Hypothesint

COGNITIVE LEVEL: ~

- Compreheadon
3 Apglication 4 Araiei

5 — Synihesis & — Evalnation

ROUTINES / AS3E3IMENT & 3TANDARDS
~Gaalt ~Fraize/ Revogaiticat
sz ~Homewark Analvzedt
Relates lesson to standard

~Dietail: expectuticns of sndard proficisacy

GRADE LEVEL:

NfA Below At Abare

SUFFORT FOR ENGLISH LEARNERS

+ Emncation *Understand Varied Techmime
«Frequent Responzes ~Choral/ Gronp ~Academic Langmage

~Grapkic Orpanizess

What is the teacher doing#

VARIETY OF INSTRUCTION

- Iinssrate — Gives mfo, linstrates concepts with 2 oz more
approaches and strsegies.

- Checls — Qmastioe: to check fht pupi: track lascn. Diffars from
ELD, 2: CFU there 2ims to determine depth,/quakity of
andarrtandmg

- Compane — Ask smdest to compare, consrast, chzsfy or we
amalogies or metaphors

- Comnect to Prior Enowledge — Can be calling up sacdier relevant

What are the students doing?

ROUTINES/ASSESIMENT & STANDARDS

Goal — Tracker snaouness learning goal or ohjective oflesson
Fraise,/Recognition — Auv respectfal teacher behavior desipned to
fostes preates, or more speccfied pupd lesring
Rubsic — Secang guides avalable, wakle to help stdents determine
quality of their ovm work

Homework - Analrzed /diplyed

Relates Lesson to Standard — Teackes clrady dentifies what sudents
skl leare aavording to the stasdard — Mo need o call ot sumber of

SUFFORT FOR ENGLISH LANGUAGE LEARNERS
Model - Teacher clearly enancines and correedy models nze of
Englich, fee of al erroes

Understanding — Teacher scertin: by question, obzermatios ox
inference depth and quality of ELL's compeekenzion

Technique — Teacke: employ: two ox moce to 2ssmee ELL
comprehernsion. E.g., bady lnpuape, medn, hands-on artivities

Key Task — Teacher explin: ar demonstrates critica] tacks & 2 vasiesy
of wars, e, saving, thowing, modeling

ezpesience oz prriew smndard Responses — Teacher elicsts frequent verhal or pon-veshal responzes

*  Listens Actively - Teacher restates, ceframes, ar pozes questions to *  Detais Proficiencies Expectations — Teacher clear identifies “hom Choral ~Teacher call: for chorl, group o intemctive work fram
extend papils’ thinking go0d i good enongh™ according to standard being tmght — identifies students

*  Summarizing MNote Taking - Teaches requize: prpils to perform what master locks Eke Graphic Ozganizer - Teackes adapt: costens thoough grpkic
esther heharior izers, sty guide:, cutin i inad e

= Graphic OrganizersMNon-Linguistic Represensation — Teacher
mzes or requires these devices

Groups — Pupil: woek in stmetared way i gonps of pain to

accopplish spesific taks that promote learming

- Scaffold - Intentional uze of information, sirategies or props i
tecaporacly suppent the learner while she builds ezpertie, exteads
Enomisdge, oo rafines batie =kills E g, texchiar may have pupils
ighlight nesearched items to assist with i i

Language - Teackes exphcisty grades development or profczacy i
scaddemiz hagmge

FTANDARD LEVEL
At Grade Level - Leszon deady szache: some partion of sadaud £om
grade leve] obzeved - Lesson need mot addres: oc artempt a0l sachsd

ENGAGEMENT

condacting frmre reseacch

- % pupils actively attedicg

COGRITIVE LEVEL
Cognisive Level — Highest level pupils requisediavised 1o pecform

- is — Teacher/ ar test
hypothesis
o Level One Actvities :._:;" Level Two Actvities Level Three Activines T Level Four Activities
Diefre Recall Ciallect Slall/Concept 1 anla: [— Extended Thinls
D Westfy g T alements and dealz of mory | Lo Teniey and TemmaTee me Toeoisy =m0 mmire e T Torine 3 projee: T fegmres
Mhastree: Edentify Paserms: N . N N Frene N . S
Ll et ‘mAGE ETELT: I 3 DATILTE evEnts in a macative. specifying a problem, designingand
L Comsnuce ecrdussing 0 evperimant matrring
Dalify Uze context cues to ientify the Use coatext cues to dentify the itz daty, and repacting
'_’=:h=' ‘meaming of vnEamiliay weeds. miminmg of em faeiliar wesds. Crsque reomles/ soltions
e —
B Solve zomtine multiple-sten Solbve rontine mulriple-step proklam:. Al Apply ensthersatizal pusdal o
Labe] locations oa 2 mup. Meske Choervasons | probilems . iimreinate a problem or wimation.
Sumreoeize Desaribe the s effset af 2 )
Repoesent in woods ac dugams 1 Shere Descabe the cawze/effectof pasticulis event Ay e | Agabrzs and srmthesize
scientifie conespt or rshifinnship. T partiouhir event. infremation S putiple owseer
e Tdentify patterns in events or
Periarm rousine prscednre: ks Cause [Fifoct Tdentify patterns in svens: ar bahurior. Dezeribe ind ilestrats hee samemon
measerng lengsh or wing - behavior. themes ace found acroz: texts from
pusctuation marks comecty. o Fomitee 3 routine peoblem given iffazen: mimre:.
Bl Formte a somice pooblem dama 2nd condiscas
Dezacibe the featare: of 2 plice ax giver data and conditions Dezign 3 mathematical modelte
peaple. Ouganize, represent and inteprer inform and salve 2 practical o
Osgarize, represent and intepoet dama albaerace simmarion
daz
T, T SR e R T T A Weme L E e R R T o W M TR 2 T T

GADIDEN TEACHER EVALUATION FORM A
Fage2



Gadsden County Instructional Evaluation System

Appendix E
Teacher’s Name: Planning
Conference Date:

Observer's Ohbservation
Name: Date:

DOMAIN 2: PLANNING AND PREPARING-ROUTINE EVENTS

Please amrach pour lesson plan, assessments, scorng puides, and/or mobries to this domment Pleaze be prepared to disenss the following questions in preparation for the planning confersnce.

CLASSROOM DEMOGRAPHICS Level 0 Level 1 Level 2 Level 3 Level 4
Mot Beginning Developing Applying Innovating
Uzing

Buiefly desceibe the studeats in yous classcoom (e.g. anmber of stadeats, gender, special needs, etc).

ROUTINE EVENTS Level 0 Level1 Level 2 Lavel 3 Level 4
Mot Beginning Developing Applying Innovating
Uging

What will yon do to establish leaming goals, track student progress and celebrate snecess for this
lesson”

PLANNING AND PREPARING FOR LESSONS AND UNITS Level 0 Level 1 Level 2 Level 3 Level 4
Mot Beginning Developing Applying Innovating
Ueing

How wall yon seaffold the content within this lesson?

Please descobe:
*  The mtionale for how the content of the lesson is organized
- The mtionale for the sequence of instraction
*  How the content is related to previons lessons, nnits or other content

- Possible confnsion that may impact the lesson?

How does the lesson progress within the nnit over time?

Please descehe:
= How lessons within the wait progress toward deep nnderstanding and transfer of content
- Describe how stdents will make choice and take initiatives
= How learning will be extended?

How will yon align this lesson with established content standards identified by the district and the
manner i which the content shonld be sequenced?
Please descrbe:

- Important content (scope) identified by the distrct

- Sequence of the content to be tanght as identified by the district

PLAWNNING AND PREPARING FOR USE OF RESOURCES AND TECHNOLOGY Level 0 Level 1 Level 2 Level 3 Level 4
Mot Eeginning Developing Applying Innovating
Uting
How will the resoncces and matenials that you selact be nsed to enhance students’ nadesstanding of the
content?
Please desccihe the resoncces that will be nsed:
- Trad:tional resonrees

- Technology

Level 0 Levell Lewvel 2 Level 3 Level 4
PLANNING AND PREPARING FOR SPECIAL NEEDS OF STUDENTS Mot Beginning Dereloping Applving Innovating
Uring
How do you plan to addsess the special needs of your stodeats to inchode special education students,
ELL students and students who come from home environments that offer little support for schooling?
Please desceibe:
- Specific accommodations to be made
General Raring Rubric
Highly Effectve Effective Improving / Developing Unsansfactory Not Using (NU)
Adapts and Creares new Engages smdeats in the stzategy Enpages stndent in the stratepy Uses strarepy incocrectly or with The stratepy was called for bt
Strategies for nnigee smdent and monitors the extent to which | with not sipnificant errors or parts missing not exhibied
aeeds and simations it prodnces desired onteomes oMissHons

GADIDEN TEACHER EVALUATIONFORM B
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Appendix F

Planning
Teacher’s Conference Date:
Name:
Observer’s Observation
Name: Date:

DOMAIN 2: PLANNING AND PREPARING-CONTENT

FPlease attach your lesson plan, assessments, sconng gudes, and/or mbrics to this dociument. Please be prepazed to discuss the following questions in
prepatation for the planning conference.

CLASSROOM DEMOGRAPHICS Level 0 Level 1 Level 2 Level 3 Level 4
Mot Using Beginning Developmg Applying Innovating

Eriefly descabe the stndents in vone classcoom (e.g. nnmber of stodents, pender, special needs,
ete].

CONTENT Level 0 Level 1 Level 2 Level 3 Level 4
Mot Using Beginning Developing Applying | Innovating

What will you de to help students practice new knowledge?
What will I do to help studeats genemte and test hypothesis about new knowledge?
What will you do to help stndents interact with new knowledge?

PLANNING AND PREPARING FOR LESSONS AND UNITS Level 0 Level 1 Level 2 Level 3 Level 4
Mot Using Beginning Developmg Applying Innovating

Homwr will yom seaffold the content within this lesson?
Please deseribe:

*  The mticnale for how the content of the lesson is orpamzed
*  The mbonale for the sequence of mstmehon
- How the content is related to previons lessons, nnits or other content

*  Possible confusion that may impact the lesson?

Howr does the lesson progress within the nnit over time?
Please describe:
= How lessons within the nmt progress toward deep understanding and transfer of
content
= Descanbe how stizdents will make choice and take initateves
- Homwr learning will be extended?
Howr will you align this lesson with established content standards identified by the district and
the manner in which the coatent should be sequenced?
Please describe:

- Impoctant content (scope) identified by the district
- Sequence of the content to be tanght as identified by the district

PLANNING AND PREPARING FOR USE OF RESOURCES AND TECHNOLOGY Level 0 Level 1 Level 2 Level 3 Level 4
Mot Using Begmning Dereloping Applying Highly
Effective

Howr will the resonrces and materials that you select be used to enhance stndents”
understanding of the content?
Pleasze describe the resoncces that will be nsed:

- Traditional rescurces

- Technology

Level 0 Level 1 Level 2 Level 3 Level 4
PLANNING AND PREPARING FOR SPECIAL NEEDS OF STUDENTS Mot Using Beginning Developing Applying Innovating
How do you plan to address the special needs of your stedents to include special education
students, ELL stndents and stdents who come from home environments that offer Lttle
support for schooling?
Please deseribe:
- Specific accommodations to be made
General Rating Bubric

[ Highly Effective [ Effective | Improving, Developing | Uncatisfactory [ Mot Using (NU)
Adapts and Creates new Engages sindents m the strategy Engages student in the stratepy U'ses strategy meorrectly or with The stratepy was called for
Steategies for nnique student | and monitors the extent to which | with not significant esrors or parts missing but not exhibited

| _meeds and situations | it produces desired onteomes | omissions

G.-iDS:l.')EN TEACHER EVALUATIONTFOERMC
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Appendix G

Planning
Teacher’s Conference Date:
Name:
Observer's Observation
Name: Date:

DOMAIN 2: PLANNING AND PREPARING-ENACTING ON THE SPOT
Please attach your lesson plan, assessments, scoring puides, and /or mbrics to this docunment. Please be prepared to discnss the following questions in
preparation for the planninge conference.

CLASSROOM DEMOGRAPHICS Level 0 Level 1 Level 2 Lavel 3 Level 4
Mot Using Beginning Developing Applying Innovating

Buaefly descobe the stadents in your classcoom (e.g. anmber of students, gendes, spec:al
neads, ete).

ENACTING ON THE SPOT Level 0 Level 1 Level 2 Level 3 Lavel 4
Mot Using Beginning Developing Applying Innovating

What will you do to engage students in the lesson?

What wall I do to acknowledge lack of adherence to classroom mles and proceduses?
What will I do to establsh and maintain relationsheps with students ducing thiz lesson?
What will I do to commnnicate high expectation to studeat within this lesson?

Howr will thus lesson be orgamzed as part of a cohesmwre nmt?

PLANNING AND PREPARING FOR LESSONS AND UNITS Level 0 Level 1 Level 2 Level 3 Level 4
Mot Using Beginning Developing Applying Innovating

How will you scaffold the conteat within this lesson?
FPleasze describe:
- The mbonale for how the content of the lesson 15 orgamzed
- The rationale for the sequence of instmction
- How the content is related to previons lessons, nmits or other content
- Possible confusion that may impact the lesson®

How does the lesson progress within the nnit over time?
Pleaze describe:
- How lessons withun the umt progress toward deep understanding and
transfer of content
- Descabe how students will make choice and take witeatores
- How learning will be extended?
How will you align this lesson with established content standards identified by the
district and the manner in which the content should be sequenced?
Please descobe:
- Imperctant content (scope) identified by the district
- Sequence of the content to be tanght as identified by the distoet

Level 0 Level 1 Level 2 Level 3 Level 4
PLANNING AND PREPARIING FOR USE OF RESOURCES AND Mot Using Beginning Developing Applying Innovating
TECHNOLOGY

How will the resonrees and matenals that you select be used to enhance stndents
understanding of the content?
Pleaze describe the resonsces that will be nzed:

- Traditional resoncces

- Technology

Level 0 Level 1 Level 2 Level 3 Level 4

PLANNING AND PREPARING FOR SPECIAL NEEDS OF STUDENTS Mot Ucing Begimning Developing Applying Innovatng
How do you plan to addeess the special needs of your students to mclude special
edncation studeats, ELL stiedents and stadents whe come from home environments
that offer little support for schooling?
Pleaze describe:

- Specific accommodations to be made

General Rating Rubric
Highly Effective Effective Improving / Developing Unsatizfactory Mot Usi.'n.g (‘NU’}

Adapts and Creates new Engapes stndents in the stratesy Eagages student in the stategy Uses strategy incorrectly or with The stratepy was called for
Strategies for unigue student | and monstors the extent to which | with not significant errors oz parts missing bt not exhibited
needs and simarions it prodnces desired ontcomes omissions

GADADEM TEACHER EVALUATION FORM D
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Appendix H

Teacher’s Planning

Name: Conference Date:
Observer's Observation
Name: Date:

DOMAIN 3: REFLECTING ON TEACHING

Level 0 Level 1 Level 2 Level 3 Level 4
EVALUATING PERSONAL PERFORMANCE Mot Using Beginning Deeveloping Applying Innovating

The teacher identifies specific stmategies and behawiors on which to improve from

Domam 1 (routine lesson segments, content lesson segments and segments that are on
the spot).

The teacher deternunes how effective a lesson or nait of instorction was in tecms of
enhancing stndent achievement and identifies canses of snecess or diffienlty.

The teacher determunes the effectiveness of specific mstmctional techniques regarding
the achievement of subgroups of stndents and identifies specific reasons for
discrepancies.

Level 0 Level 1 Lewvel 2 Level 3 Lavel 4
PERSONAL GROWTH FLAN Mot Using Beginning Deevelaping Applying Innovating

The teacher develops a written professional growth and development plan with

specific and measumble goals, action steps, manageable timeknes and approprate

EBSONLCas.

The teacher charts his or her progress toward goals nsing established action plans,
milestones and timelines.

General Rating Rubric
Highly Effective Effective Improving / Developing Unczatizsfactory ™ot Usi:n.g {N[_n

Adapts and Creates new Engages students in the stratepy Engages smdent in the stratepy Uses stratepy incocrectly or with The straregy was called for

Strategies for nnigne student | and monitors the extent to which | with not significant errors or parts missing but not exhibited

needs and situations it produces desited ontcomes omisEons

GADIDEN TEACHER EVALUATION FOEM E
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Appendix 1

Teacher’s Planning

Name: Conference Date:
Observer's Observation
Name: Date:

DOMAIN 4: COLLEGIALITY AND PROFESSIONALISM

POSITIVE ENVIRONMENT Level 0 Level 1 Lewvel 2 Lavel 3 Lavel 4
Mot Using Beginning Dievelaping Applying Innovating
The teacher interacts with other teachers in a positive manner to promote and
support student learing.
The teacher mteracts with stndents and parents in a positive manner to foster
learning and promote positive home /schoal relationships.
IDEAS AND STRATEGIES Level 0 Level 1 Lewvel 2 Lavel 3 Lavel 4
Mot Using Beginning Dieveloping Applying Innovating
The teacher seeks help and input from colleagnes regarding specific classroom
strategies and behaviors.
The teacher provides other teachers with help and input regarding specific
classroom strategies and behaviors.
Level 0 Level 1 Lewvel 2 Lavel 3 Lavel 4
DISTRICT AND SCHOOL DEVELOPMENT Mot Using R Dieuchming Applying Innovating
The teacher is aware of the district and school’s mles and procednses and adheres
to them.
The teacher is aware of the district’s and school’s mitiatives and participates in
them in accordance with his or her talents and availability.
General Raring Rubric
| Highly Effective Effective | Improving /Developing | Uncatizfactory [ Not Using (NU)
Adapts and Creates new Engages students in the stratesy Engages smdent in the strategy Uses stratesy incorrectly o with The strategy was called for
Strategies for nnigue student and monitors the extent to which | with not sipnificant ersors or parts missing bt not exhibited
neads and sfmations it prodnees desised ontcomes Omisiions

GADIDEN TEACHER EVALUATION FORMF
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Appendix ]

Climate Survev for Parents/Guardians
Please complete one survey per family by placing an “x”in the column that most reflects youropinion.

Strongly Agree Agreeand | Disagree Strongly
Agree Disagree Disagree

I. My cluld’s schoolis a supportive and
mnviting place for students.

13

My child is safe at school

5_;.-

My child is receiving a riporous and
relevant education at his/her school

4. My child’s schoclis a supportive and
inviting place for parents/guardians and
I feel welcome at this school

3. My child is receiming instruction that
prepares him /her to be successful on the

FSA/FCAT.

6. Teachers at my child’s school are
interested in what I have to say.

I am satisfied with communication with
my child’s teacher(s) and other school
officials.

& I am actively involved in my child’s
edncation and attend most school
activities.

9. My child likes his /her teachers.

10. My child is receiming a good education at

this school.

11. My cluld receives academuc help when it
1s needed.

12, What 15 your relationship to the child you are reporting about? (please choose one)
O Parent(s) O Legal Guardian O Other adult in the household

13. What 1s the name of your child’s school?

14, What 13 the grade level of your child?
oK ol o2 o3 o4 obf o6 o7 o8 o9 ol oll o12

The one thing that I appreciate most about my child’s school is:

The one thing I would like most to change abont my child’s school ss:
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Appendix K

2015-2016 Climate Survey for Students (Grades 3-5)

Please complete this surveyby placing an “x” in the column that bestrepresents your feelings.

Yes Sometimes No Don't
EKnow

1. My teachers believe that all students can do
rood wotk.

2. All students are encouraged to do their very
best.

3. Usually my teacher does a good job of
explaining what I am supposed to learn.

4. I ask for help from my teachers or others
when I need 1t.

5. Teachers at this school know my name.

6. My teacher will miss me when I'm absent.

7. Ican talk to a teacher at this school about
things that are bothering me.

8. My classmates like me.

9. I know how to make friends with new
people.

10. I care about other people’s feelings and what
they thunk.

11. T am careful when I use something that
belongs to someone else.

12, T know how to disagree without starting a
fight or an argument.

13. My teachers helps me when I do not
understand the lesson

14. I respect people even if they are different or
are not like me.

15. Students in this school help each other.

16. Some students are picked on in this school.

17. T feel safe at school

18. I like my school.

If you do not feel safe at school all the time please tell us why you feel this way.

What is the name of vour school?

What grade are you in? o3 o4 o5

Are you ar 0 Boy O Girl

What groups describe you best? (you may mark more than one)

E.—‘sfri-:an-A_mericanf Black o Hisp:mic," Latino O White 0O Asian O American

O Indian O Other

Is there a language other than English spoken in your homer

2 Yes o0 No
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Appendix L
2015-2016 Climate Survey for Students (Grades 6-12)

Please complete this survey by placing an “x” in the column that bestrepresents your feelings.

Strongly Agree Agree and | Disagree Strongly
Agree Disagree Disagree

1. At this school, students are encouraged to work
to the best of theur abilities.

2. Students are recognized for their involvement in
art, music, debate, sports, or other activities.

3. Teachers and other adnlts at this school believe
that all students can do good work.

4. There are lots of chances for stndents in my

school to talk with teachers one-on-one.

5. There is at least one adnlt at this school whom I
teel comfortable talking to about things that are
bothering me.

6. Atschool, there iz a teacher or some other adult
who will nuss me when I’'m absent.

7. My teachers are fair and treat me with respect.

8. Lots of parents come to events at my school.

9. I am safe at school

10. Students in this school help each other.

11. There are opportinities at school for me to
receive help from my teachers when I need it.

12. Students at this school are often teased or
picked on.

13, Crime and viclence are major concerns at
school.

14, When students break mles, they are treated
faurly.

15. At school, decisions are made based on what 1=
best for students.

16. Students are inveolved in helping to sclve school
problems.

17. This school emphasizes showing respect for all
students’ cultugal beliefs and practices.

18. My teacherss are prepared to teach students
from different cultural backgrounds.

19. The instmction that I am recerving at this
school is prepacning me for college and a career.

20. The instmction ] am receiving at this scheol
prepares me to pass the FSA/FCAT

How often have you personally seen students do these things at 0 times 1-2 3-6 7-12 12 or

this school or at school events over the past 12 months? times | times times | more

21

Under the influence of drugs (marynana, crack, coke)

22

Under the influence of alcchol (beer/wine/ liquor)

23,

Destroy things (vandalism)

24

Get into fights

25, 5Steal things
26. Threaten or bully
27

Under the influence of inhalants (sniffing glue, paints, or aerosol
sprays)

28.

I am able to speak with a school counselor, if I feel I need help.
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29, What school are you currently attending

30. What grade are you mn?
o6 o7 o8 09 ol0 oll o12

51, Areyouar
O Male o0 Female

32, What groups describe you bestr (you may mark more than one)
O African-American/Black 0 Hispanic/Latino 0 White 0O Asian 0O American Indian © Other

33. Is there an adult who really knows what you do with your free timer
2 Yes 0 No

34. Do vou have someone outside of school who can help you with homework:
o Yes 0 No

35. Is there a language other than Enghsh spoken in your homer
2Yes 0 No

36. What grades do you usually getr
OMostly A's 0O Mostly B's 0 MostlyC's O Mostly D's and F's

37. During the past year, how many days did you nuss school without pernussion?
O MNever O Less than once amonth O Once a month or more

38. During an average week, how much time do you spend helping other people without getting paid (examples:
helping senior citizens or neighbors; watching young children; peer teaching; tutoring; mentoring; helping the
environment; doing other volunteer activities)?

O Ohours O Aboutlhour O About2-3 hours 0O About 4 hours or more

39, Durning an average week, how much time do you spend participating in orgamzed activities atter school or on
weekends (examples: sports, clubs, youth groups, music/art/dance/drama activities, cultural, religious or
other commumty activities)?

= Dhours O About lhour 0O About2-3houwrs O About 4 hours or more

40. The one thing I like most about my school 1s:

41. The one thing I would most like to change about my school 1s:
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Appendix M
Gadsden County Annual Evaluation Report for
Category I Teachers: 1-3 Years of Service

Instructional Practice Score
Teacher: Years of Service:
Current
School: Assignment:
Evaluator: Date:

This form is to serve as a permanent record of an administrator’s evaluation of a teacher’s performance during a specific period based on specific criteria
as it relates to the teacher’s instructional practice nsing the Art and Science of Teaching Framework.

Directions: Examine all sonrces of evidence for each of the four domains in this form as it applies to the teacher’s status practice performance. Refer to
the scale requirements and indicate sources of evidence used to determine the evaluation of results in each section. Assipn an overall evalnation of the
teacher’s performanece, sign the form and obtain the sipnatnre of the teacher.

Usze the accompanying Excel worksheet appropriate to the teacher’s experience level to calenlate the teacher’s status score.

1. Status Score

The teacher’s status score reflects his,her overall understanding and application of the Art and Science ofTeachiﬂg framework across the Four Domains: Domain
1: Classroom Strategies and Behaviors; Domain 2- Planning and Preparing: Domain 3: Reflecting on Tead.ljng_: Domain 4: Collegiality and Professionalism.

Directions: Use the accompanying spreadsheet to compute the teacher’s overall statis score. Yon will need to obtain data for each of the Four Domains in order
to compute a weighted overall score. Reference the Overall Statns Score smmber in the cell highlishted in greenin the spreadsheet.

Domain 1 Sources of Evidence (select all that apples):

O Foemal Observation

0 Informal, Annonnced Ohservation
O Informal Unannonnced Obsesvation
0 Walktheongh

O Artifacts

3 Other

Evaluator Comments:

Domain 2 Sources of Evidence (select all thar applies):

3 Planning (Pre) Conference
3 Astifacts:

3 Other

Domain 3 Sources of Evidence (select all that applies):

O Self-Assessment
O Reflection (Post) Conference
3 Piofessional Growth Plan

3 Astifacts
3 Other
Domain 4 Sources of Evidence (select all that applies):

3 Conferences

T Disenssions

3 Astifacts:

T Other:

O HIGHLY EFFECTIVE (4) O EFFECTIVE (3) = e OUNSATISFACTORY (1)
IMPROVING /DEVELOPING
(2)
Owerall Status Score of Omwerall Status Score of Owerall Status Score of Ovwerall Status Score of
3540 2534 15-24 10-14




2. Final Score
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The final score reflects the teacher’s overall statns score calenlations. The district determines the weight of the status scores toward overall score.

Directons: Use the accompanying spreadsheet to compnte the teacher’s overall status score. Reference the Final Score mumber in the cell highlighted in

orange in the spreadsheet.

Evalunator Comments:

O HIGHLY EFFECTIVE (4) O EFFECTIVE (3) 0 NEEDS IMPROVING/ O UNSATISFACTORY (1)
DEVELOPING (2)
Overall Final Score of Owerall Final Score of Orverall Final Score of Overall Final Score of
3s—40 25-34 15-24 10-14
3. Signatures

Evaluator: I certify that the before named teacher has been evaluated around his or her instructional practice.

Evaluator’s Signature: Date:
Teacher: I acknowledge the receipt of this Evaluation Form.
Teacher's Signature: Date:

Teacher Comments:
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Appendix N

Gadsden County Evaluation Report for
Category Il Teachers: 4 or More Years of Service
Instructional Practice Score

Teacher: Years of Service:
Current

School: Assignment:
Evaluatorn: Date:

This form 1s to serve as a permanent record of an admimistrator’s evaluation of a teacher’s performance during a specific period based on specific
criteria as it relates to the teacher’s instructional practice using the Art and Science of Teaching Framework.

Directions: Examine all sources of evidence for each of the four domains in this form as it applies to the teacher’s status and deliberate practice
performance. Refer to the scale requirements and indicate sources of evidence used to determine the evaluation of results in each section. Assign an
overall evaluation of the teacher’s performance. sign the form and obtain the signature of the teacher.

Use the accompanying Excel worksheet appropriate to the teacher’s experience level to calculate the teacher’s status score.

1. Sratus Score

The teacher’s status score reflects his/her overall nnderstanding and application of the Art and Science of Teaching framework across the Four Domains: Domain
1: Classroom Strategies and Behaviors; Domain 2: Planning and Preparing: Domain 3: Reflecting on Teaching; Domain 4: Collegiality and Professionalism.

Directions: Use the accompanying spreadsheet to compute the teacher’s overall statns score. Yon will need to obtain data for each of the Fonur Domains in order
to compute a weighted overall score. Reference the Overall Status Score nmmber m the cell highlighted in green in the spreadsheet.

Domain 1 Sources of Evidence (select all that applies):
T Formal Observation
T Informal, Announced Observation
T Informal Unannonneed Observation
3 Walkthrough
T Artifacts:
3 Othec

Domain 2 Sources of Evidence (select all that applies):
3 Planning (Pre) Conference
T Artifacts:
3 Othec

Domain 3 Sources of Evidence (select all that applies):
T Self-Asseszment
3 Reflection (Post) Conference
T Professional Growth Flan
3 Astifacts:
3 Othec

Domain 4 Sources of Evidence (select all that applies):
3 Conferences
3 Discussions
3 Artifacts:
3 Othec

Evaluaror Comumments:

0 HIGHLY EFFECTIVE (4) 0 EFFECTIVE (3)

O NEEDS

IMPROVING,/DEVELOPING (2) O UNSATISFACTORY (1)

Owerall Statms Scoe of Orverall Stams Score of
3540 25-34

Owerall Stams Score of Omregall Stams Score of
15-24 10 —14
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2. Fmal Score

The final score reflects the teacher’s overall status score calenlations. The district determines the weight of the status overall score.

Directions: Use the accompanying spreadsheet to compute the teacher’s overall status score. Reference the Final Score number in the cell
highlighted in orange in the spreadsheet.

Evaluator Comments:

O NEEDS
O HIGHLY EFFECTIVE (4) O EFFECTIVE (3) IMPROVING,/DEVELOPING (2) O UNSATISFACTORY (1)
Orwerall Final Score of Orwerall Final Score of Owerall Final Score of Owerall Final Score of
3540 25-34 15-24 10 —14

3. Signatures

Evaluator: I cerufy that the before named teacher has been evaluated around his or her instructional practice.

Date:
Evaluator’s Signature:

Teacher: I acknowledge the receipt of thus Evaluation Form.

Date:
Teacher’s Signature:

Teacher Comments:
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Appendix P
Category I Status Score Worksheet

\ Date:

| Teacher Name: | School:

STATUS SCORE DELIBERATE PRACTICE SCORE
Directions: Directions:
1. Using the Domain Forms (D-I), count the number of times each scale level has 4. Enter final scale level of each target Element in yellow highlighted cells.

been recorded.
2. Enter the frequency in the yellow highlighted cells.

Frequency D1 D2 D3 D4 Deliberate Practice Final Rating
Level 4 (Innovating) 12 7 4 3 D1 Target Element 1
Level 3 (Applying) 34 14 8 6 D1 Target Element 2
Level 2 (Developing) 15 5 4 D1 Target Element 3
Level 1 (Beginning) 3 3 2
Level 0 (Not Using) 2 2 -
Total Elements Used 66 35 22 15
Percentages D1 D3 D3 D4
Level 4 18% 20% 18% 20%
Level 3 52% 40% 36% 40%
Level 2 23% 20% 23% 27%
Level 1 5% 1% 14% 13%
Level 0 3% 9% 9% 0%
100% 100% 100% 100%




3. Adjust weights in gray highlighted cells must add up to 100%.

Category I Teachers (View Scale) D1 D2 D3 D4 Category I Teachers D1
Deliberate Practice Score
Status Score 3 2 2 2
100%

Weight 68% 13% 8% 10% Weight 100%
Weighted Score 2.05 0.27 0.17 0.20 Weighted Score

Opverall Status Score: 2.68 Overall Deliberate Practice Score: 0.00

Overall Status: Opverall Deliberate Practice:

FINAL SCALE
HIGHLY EFFECTIVE EFFECTIVE NEEDS IMPROVING OR UNSATISFACTORY
DEVELOPING
3.5-4.0 2.5-3.4 1.5-2.4
5. Adjust weights in gray highlighted cells; must add up to 100%.
Category I instructional Practice Score, Year 1 Score Weight Final Category I Instructional Score Weight Final
Practice Score, Year 2
Overall status score 2.68 100% 2.68 Overall status score 2.68 60% 1.61
Overall deliberate practice score 0 0% - Overall deliberate practice score 0.00 40% -
Final Score: 2.68 Final Score: 1.61
Final Proficiency Level: Effective Final Proficiency Level: Developing
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Appendix Q
Category II Status Score Worksheet

\ Date:

| Teacher Name: | School:

STATUS SCORE DELIBERATE PRACTICE SCORE

Directions: Directions:

1.Using the Domain Forms (D-1), count the number of times each scale level has
been recorded. 4. Enter final scale level of each target Element in yellow highlighted cells.

2. Enter the frequency in the yellow highlighted cells.

Frequency D1 D2 D3 D4 Deliberate Practice Final Rating
Level 4 (Innovating) D1 Target Element 1
Level 3 (Applying) D1 Target Element 2
Level 2 (Developing) D1 Target Element 3

Level 1 (Beginning)
Level 0 (Not Using)
Total Elements Used

Percentages D1 D3 D3 D4

Level 4

Level 3

Tevel 2

Level 1

Level 0

0% 0% 0% 0%




3. Adjust welghts in gray highlighted cells; must add up to 100%.

Category Il Teachers (View Scale)
D1 D2 D3 D4 Category II Teachers D1

Deliberate Practice Score

Status Score

0,
Weight 68% | 13% | 8% | 10% [°7 Weight 100%

Weighted Score Weighted Score

Overall Status Score: 0 Overall Deliberate Practice Score: 0.00

Overall Status: Overall Deliberate Practice:

FINAL SCALE
HIGHLY EFFECTIVE EFFECTIVE NEEDS IMPROVING OR UNSATISFACTORY
DEVELOPING
3.5-4.0 2.5-3.4 1.5-2.4
5. Adjust weights in gray highlighted cells; must add up to 100%.
Category I instructional Practice Score, Year 1 Score Weight Final Category II Instructional Score Weight Final

Practice Score, Year 2

Overall status score 0.00 100% 0.00 Overall status score 0.00 60% -

Overall deliberate practice score 0 0% - Overall deliberate practice score 0.00 40% -

Final Score: 0.00 Final Score: -

Final Proficiency Level: Effective Final Proficiency Level: Developing




Proviso: This documentis a revision of the approved 2014-2015 Gadsden County Teacher
Evaluation Model; it, 2015-2016 Gadsden County Instructional Evaluation System, has not been
submitted for approval to the Gadsden County School Board nor the Gadsden County Classroom
Teachers Association at this time.



