UbD Unit Plan


	Unit Title: Creating Characters                                                        Grade Level:  4

Subject/Topic: Discovering character development through the eyes of a reader and a writer
Key Words: flat character, dynamic character, round character, static character, indirect characterization, direct characterization, dialogue, inference, character traits, personification, narrator
Designed by: Marie Whatley and Rebecca Neeley                                                                Time Frame:  6 weeks
School District: Newberry County

 School: LME/BSE


	Brief Summary of Unit (including curricular context and unit goals):
This unit is based on the big idea of environment in a text and how a reader navigates the environment of the text to piece together clues to make inferences about the characters. Students need to understand that within the environment of the text, a writer uses tools of the writer’s craft to reveal the character to the reader.  The reader must make careful observations to see the author’s use of imagery to describe the character, the methods of conveying a character’s thoughts through the narrator or another character, and the use of dialogue to unfold a character’s traits. If the students learn to read from the perspective of both a reader and a writer, they will come to a deeper understanding of the text. In this unit students will analyze a variety of literary texts to make inferences about characters (both humans and characters with human qualities such as animals). The culminating performance task requires students to create an original character sketch (written as a poem or prose) that will be evaluated with a rubric.  


	Unit Design Status:


x Completed template pages – Stages 1, 2, and 3

x Completed blueprint for each performance task


x Completed rubrics

 FORMCHECKBOX 
Directions to students





x Materials and resources listed

X Suggested accommodations




x Suggested Extensions

Status:  FORMCHECKBOX 
 Initial Draft (date: 
 FORMCHECKBOX 
Peer Reviewed

 FORMCHECKBOX 
Content reviewed
 FORMCHECKBOX 
Field Tested
 FORMCHECKBOX 
Validated
 FORMCHECKBOX 
Anchored



Established Goals:

	Standard and Indicators: 
 4-1 The students will read and comprehend a variety of literary texts in print and nonprint.
4-1.2 Analyze literary text to draw conclusions and make inferences.
4-1.4 Distinguish among devices of figurative language (including simile, metaphor, personification, and hyperbole).
4-1.7 Create responses to literary texts through a variety of methods (for example, writing, creative dramatics, visual and performing arts).
4-4 The student will create written work that has a clear focus, sufficient details, coherent organization, effective use of voice, and correct use of conventions of written Standard American English.

4-4.5 Use revision strategies to improve the organization and development of content, and the quality of voice in written works.

4.4.6 Edit for the correct use of written standard English including dialogue. 
4-5 The student will write for a variety of purposes and audiences.
4-5.3 Create written descriptions using language that appeal to the readers’ senses.



What essential questions will be considered?

What understandings are desired?

	· What are the types of characters?
· What are some character traits?
· How do readers make inferences about characters?
· What are the tools of the writer’s craft that an author uses to develop a character in a fictional story or poem?

	Students will understand…
· The vocabulary that describes character traits.

· How readers make inferences about characters.

· How writers use craft to develop characters.




What key knowledge and skills will students acquire as a result of this unit?

	Students will know…                                                             
	Students will be able to…

	It is essential for students to know…
· Characters in a literary text can be human beings or possess human qualities. (Such as animal characters in a fable or folktale)

· In indirect characterization the reader must infer what the character is like through the character’s thoughts, actions, words, interactions with other characters, and the character’s reactions.
· A writer uses craft to develop a character.


	· Read a variety of literary texts and form inferences about a character’s traits and give evidence from the text to support their inferences. 
· Create an original character sketch using writer’s craft. The sketch may be written in prose or as a poem.


What evidence will show that students understand?
	Performance Tasks:

	The students will create an original character sketch (written as a poem or prose) that will include the craft that a writer uses to develop fictional characters.


What other evidence needs to be collected in light of Stage 1 Desired Results?

	Other Evidence

(e.g., tests, quizzes, prompts, work samples, observations)

	Create a KWL chart as a pre-assessment of characterization. 
Present different pieces of literary text and allow students to make observations about character traits and the evidence to support their observations of the traits. 
Create an anchor chart of these observations as a formative assessment. 

Create an original character sketch.



	Student Self–Assessment and Reflection

	Students will assess their character sketches through whole-group sharing, small-group discussions, and individual/peer/teacher conferences. 





Assessment Task Blueprint

What understandings or goals will be assessed through this task?

	Students will plan, design, and develop an original fictional character sketch in the form of a poem or prose. 


	What criteria are implied in the standards and understandings regardless of the task specifics?
	What qualities must student work demonstrate to signify that standards were met?

	It is implied that inferences about characters are made by understanding how writers use craft to develop a character. 
	Create an original character which includes the character’s thoughts, actions, dialogue, interaction with other characters, or through the character’s reactions. 


Through what authentic performance task will students demonstrate understanding?

	Task Overview:
Student-created fictional character.



What student products and performances will provide evidence of desired understandings?

	Character Sketch
Oral presentation of craft used to develop their sketch.



	By what criteria will student products and performances be evaluated?     
Rubrics, quizzes, conferences





WHERETO

	What sequence of teaching and learning experiences will equip students to engage with, develop, and demonstrate the desired understandings?  Use the following sheet to list the key teaching and learning activities in sequence.  Code each entry with the appropriate initials of the WHERETO elements. 
1. Do a shared reading of “Licked” by Paul Jennings. (“Licked” from Covered with Nails and other Stories to Shock Your Socks Off) After a discussion of the selection, the student/teacher will create a list of character traits. Then the teacher will write character traits on a small piece of paper and place them in a bag labeled “character traits.” Each student will pick one strip from the bag and write three sentences to describe a character with that trait. The first sentence will be about what a character with that trait thinks, the second sentence will be about what a character with that trait would say, and the third sentence will be about what a character with that trait does. Then students will form small groups. Each group member will share his/her sentences, and the other group members will guess the character trait that matches the three sentences. (Affirmation of Performance, Affiliation. Choice)  
2. Discuss Essential Questions and product standards for completing the final performance task of creating an original fictional character sketch. W (Clear and Compelling Product Standards, Product Focus)
3.    KWL on student’s knowledge of how a character is revealed in a text. T (Content and   
       Substance, Organization of Knowledge) 
4. SmartBoard shared readings from a variety of literary texts (poems, fables, folktales,    

       realistic fiction). Students will discuss the traits of the characters in the texts and give   

       evidence of the traits from the shared text. They will also record their observations about 
       how the writer develops the characters. E1 (Affiliation, Protection from Adverse 

       Consequences for Initial Failure)
5. Create anchor charts with students’ observations about how characters are developed in 
       excerpts from a variety of literary texts .E1, T (Protection from Adverse Consequences 
       for Initial Failures)
6. Generate vocabulary to express character traits. E1(Protection from Adverse Consequences for Initial Failures)
7. Provide small groups of students with a literary text similar to ones shared during whole group sharing, and the group will create a group anchor chart displaying their observations about how they come to know the character in the excerpt or short text. E1 (Affirmation of Performance)
8. Give a short-answer quiz where students read a variety of text excerpts and respond by making inferences about the characters in the excerpts and supporting their inferences with evidence from the texts. E-2 (Protection from Adverse Consequences for Initial Failures)
9. Teacher models creating a fictional character sketch. E1 (Protection from Adverse Consequences for Initial failure)
10. Students begin crafting their original character sketches (written in prose or as a poem). E1 (Novelty and Variety, Choice,  Authenticity)
11. Whole Group/ Small Group/ Peer and Teacher conferences. R (Affiliation, Affirmation of Performance)
12. Oral Presentation of finished product. Students will explain the writing process that they used to create the final product as well as the final product. E2 (Authenticity, Affirmation of Performance)


Consider the WHERETO elements.
	Friday
	Create anchor charts based on students’

observations about inferences of character traits and evidence from the text to support them. View the piece from the perspective of the reader.
	Give a quiz containing cold reads of poems. Students give short answer responses about the main character’s traits with evidence from the text to support their answers. 
	The students continue small group work with Thursday’s fables/folktales but view the text from the author’s standpoint—methods he uses to develop the character.  Create an anchor chart with observations.

	Thursday
	Begin SmartBoard shared readings of poems which illustrate character development. 
	Each group shares their poem and anchor chart with the class. 
	Place students in small groups with fables/folktales.  Have students create an anchor chart containing a list of character traits of the main character in the fable/folktale and evidence from the fable/folktale to support the trait.

	Wednesday
	Formative assessment of student’s knowledge of character development through a KWL chart.
	The children continue small group work with Tuesday’s poems but view the text from the author’s standpoint—methods he uses to develop the character. Create an anchor chart with observations. 
	Review fables/folktales from the previous day. Then view from the perspective of the writer—how the writer crafts the character (thoughts, actions , dialogue, and through observations by the narrator or other characters).

	Tuesday
	Discuss essential questions and creation of original character sketch rubric. 
	Place children in small groups with poems.  Have students create an anchor chart containing a list of character traits of the main character in the poem and evidence from the poem to support the trait.  
	Create anchor charts based on students’ observations of character traits and evidence from the text to support them.  View the piece from the perspective of the reader.

	Monday
	Shared reading of “Licked” by Paul Jennings (From Covered with Nails and Other Stories  to Shock   Your Socks Off)  See #1 of “WHERETO” section.

	Review poems from the previous week and then view from the perspective of the writer – how the writer crafts the character  (thoughts, actions, dialogue, and through observations by the narrator or other characters).
	Begin SmartBoard shared readings of fables/folktales (Characters with human qualities) which illustrate character development.


	Friday
	Place students in small groups with realistic fiction stories.  Have students create an anchor chart containing a list of character traits of the main character in the story and evidence from the story to support the trait.
	The teacher models the writing of an original character sketch. (Poem) 
	Oral presentations

	Thursday
	Review realistic fiction stories from the previous day from the perspective of the writer- how the writer crafts the character. (thoughts, actions, dialogue, and through observations by the narrator or other characters)
	The teacher models the writing of an original character sketch. (Prose)
	Revisions and editing of final drafts

	Wednesday
	Create anchor charts based on student’s observations about inferences of character traits and evidence from the text to support it.  View the piece from the perspective of the reader.  
	A quiz containing cold reads of realistic fiction on which students give short-answer responses about the main character’s traits with evidence from the text to support their answer.
	Use feedback from sharing to revise character sketches.

	Tuesday
	Begin SmartBoard shared reading of realistic fiction which illustrates character development. 
	Each group shares their realistic fiction story and  anchor chart with the class.
	Peer/small group/individual Conferences and whole group sharing for  suggested improvements to first drafts

	Monday
	Each group shares their fables/folktales and anchor chart with the class. 
	The students continue small group work with Friday’s stories but view the text from the authors standpoint—methods he uses to develop the character.  Create an anchor chart with observations. 
	Students begin writing first drafts of their sketches.


Vocabulary List for Fourth Grade ELA Unit

	Character
	A figure in a literary work that either is a human being or possesses human qualities and is portrayed in human terms.  There are four basic types of character:

· Dynamic-one who changes in a significant way during the course of the story

· Static-one who remains the same throughout the story

· Round-one who is presented in a complex, three-dimensional portrait (Generally, major characters in works of fiction are presented as fully developed, or rounded personalities.)

· Flat- one who is presented as having a single trait

	Character Traits
	The qualities of the characters revealed through speech, appearance, private thoughts, other characters, opinions, actions, and narrators description.

	Characterization
	The way in which an author presents a character.

· Direct Characterization- the author literally tells what a character is like.  This may be done by the narrator, another character, or by the character himself.

· Indirect Characterization- the reader must infer what the character is like through the character’s thoughts, actions, words, and interactions with other characters, including other characters’ reactions.

	Dialogue
	The conversation between characters in a literary work.


	Folktale
	A story that has no known author and was originally passed on from one generation to another by word of mouth.  Unlike myths, which are about gods and heroes, folktales are usually about ordinary people or animals that act like people. 

	Inference
	The act or process of drawing a conclusion based on what one already knows either from prior knowledge, observations, or evidence found in the text.  When making an inference, ideas and facts are implied or suggested rather then stated outright.

	Literary Model
	The work of an accomplished author that one uses as a model for one’s own writing.

	Personification
	The figurative device in which animals, objects, or abstractions are represented as being human or as having human attributes.

	Narrator
	The entity that is within any story and tells the story to the audience.

	Venn Diagram
	Two or more overlapping circles often used to show similarities and differences between objects.


Character Traits
humble

studious

demanding
independent

brave

intelligent

bossy

leader

courageous
honest

gentle

mean

serious

mischievous
loving

annoying

funny

friendly

proud

cowardly

humorous

adventurous
wild


dependable

sad


hard-working
messy

dishonest

resourceful
timid


neat


disrespectful

stubborn

shy


joyful

fearless

loyal


bold


cooperative
grouchy

gullible

daring

lovable

silly
handsome
dainty

ambitious

giving

caring

busy


quiet


greedy

carefree

lazy


curious

picky

selfish

patriotic

witty


talented

unselfish

fun-loving

fighter

trustworthy

generous

successful

determined
stingy

self-confident
responsible
energetic

pompous

respectful

helpful

cheerful

reliable

considerate
dreamer

thoughtful
terrified

imaginative
happy

calm


restless

inventive

disagreeable
mannerly

animated

creative

conceited

rude


sneaky

Resource List for Unit on Characterization

Books to use for making inferences about characters in poetry:
· “Eddie Edwards” from Lunch Money and Other Poems About School  by Carol Diggory Shields
· “Teamwork,”  “Melanie,” and “Beach Muscles,” from Moving Day by Ralph Fletcher.
· Heartbeat by Sharon Creech
· A Poem for Every Day! An Anthology of 180 Poems With Activities to Enhance Your Teaching  by Susan Moger
Books with Animals as the characters:

· Anansi Goes Fishing by Eric A. Kimmel
· Jackalope by Janet Stevens
· The Garden of Abdul Gasazi by Chris Van Allsburg
· The Story of Jumping Mouse by John Steptoe
· The Ant and The Elephant by Bill Peet
· The Three Questions by John Muth
Realistic Fiction books for passages/excerpts that illustrate how a character is developed through descriptions, dialogue, thoughts of the narrator or another character, or the character’s actions/reactions:

· Oggie Cooder by Sarah Weeks
· Walk Two Moons by Sharon Creech 
· Uncle Daddy by Ralph Fletcher
Eddie Edwards 

Eddie Edwards runs around.

He never shuts up, he never sits down.

He teases the girls, he cuts in line.

He never makes it to school on time.

Eddie Edwards does sound effects, 

Like sirens and lasers and racing- car wrecks.

His pen has a leak; his binder’s a mess, 

And you wouldn’t believe what he keeps in his desk.

Eddie Edward’s socks don’t match.

His hair looks like a blackberry patch.

His shoelaces dangle like dirty spaghetti,

And I wish that I could be just like Eddie.
Class Pest

The boy who sits behind me

Is really, really mean.

He tells me I have cooties and

I smell like a sardine.

He tries to steal my pencils

And my favorite crayons too.

I wish his folks would move away 

And lock him in the zoo.

He cheats on every spelling test

And blames it all on me.

He always pulls my ponytail.

I wish he’d let me be.

He talks too loud, his laugh is weird.

I wish that he were mute.

But the worstest thing about him is…..

I think he’s kinda cute.

All My Great Excuses 

By Kenn Nesbitt

I started on my homework, 

But my pen ran out of ink….

My hamster ate my homework…

My computer’s on the blink….

I tripped and dropped my homework 

in the soup my mom was cooking….

My brother flushed it down the toilet

when I wasn’t looking….

My mother ran my homework

through the washer and the dryer…

An airplane crashed into our house….

My homework caught on fire….

Tornadoes blew my notes away….

Volcanoes rocked our town….

My books were taken hostage 

by an evil killer clown….

Some aliens abducted me….

I had a shark attack….

A pirate swiped my homework

And refused to give it back….

I worked on these excuses 

So darned long my teacher said, 

“I think you’ll find it’s easier 

to do the work instead.”

Valentine

I gave Jim a valentine.

He stuffed it in his shirt,

then stood there in the hallway

with his jerko friends and smirked.

I must be dumber than a doorknob,

but I thought I’d take a chance.

Now, my foot is itching in my shoe, 

it wants to kick his pants.

My hands are searching 

for a hiding place.

They want to choke his throat.

He thinks that I’m a joke.

One day I hope he feels 

what burned is all about,

and he will learn too late

that love’s too fine to be crumped out.
Confession

I have a brief confession

that I would like to make.

If I don’t get it off my chest 

I’m sure my heart will break.

I didn’t do my reading.

I watched TV instead-

while munching cookies, cakes, and chips

and cinnamon raisin bread.

I didn’t wash the dishes.

I didn’t clean the mess.

Now there are roaches eating crumbs—

a million, more or less.

I didn’t turn the TV off.

I didn’t shut the light.

Just think of all the energy 

I wasted through the night.

I feel so very guilty.

I did a lousy job.

I hope my students don’t find out

that I am such a slob.

Extension Activity #1

Heartbeat is a collection of free verse poems by Sharon Creech. There are four characters in the series of poems— Annie (a 12 year old girl), Max (Annie’s friend who is 13 years old), Grandpa (Annie’s grandfather who lives with Annie’s family and who is losing his memory), and Annie’s mom (who is having a baby), and Annie’s father.

Annie, Max, and Grandpa are dynamic characters.  The following poems in the book are poems that could be read to make a list of traits for each of these characters and to find evidence to support each trait from the text of the poems.  Some of the poems could be used for more than one character (such as “Questions” for both Max and Annie).  These poems could be used to do a Venn diagram comparing/ contrasting the two characters. 

	“Mother of the World”

“Tickets”

“Questions”

“Fears and Loves”

“Fried Chicken”

“The Coach”

“Perspective”

“Grandpa Talk”

“Shoeless”

“A Gift”

“Presents”

“Infinitely Joey”

“Sleeping”



	“Max”

“Moody Max”

“Tickets”

“Mother of the World”

“Questions”

“Perspective”

“A Secret”

	“Grandpa”

“The Racer”

“Rooms”

“Fried Chicken”

“Grandpa Talk”

“The Stranger”

“Presents”

“A Secret”


Poems About Annie

Poems About Max

Poems About Grandpa 

Extension Activity #2

Following are some suggested passages/excerpts from Walk Two Moons by Sharon Creech that might be used to teach students to make inferences about characters and to support them with evidence from the text. They also illustrate the craft that writers use to develop characters. These passages/excerpts might be used for whole-group or small- group instruction, or quizzes.

1. Description of Salamanca Hiddle’s grandparents through Salamanca— pages 5-7

2. Physical Description of Phoebe Winterbottom— pages 12-13

3. Description of Salamanca’s mother’s parents (The Picfords) — page 15

4. Learning about Margaret Cadavor through a conversation between Salamanca Hiddle and Phoebe Winterbottom and through their thoughts— page 22- 23

5. Learning about Salamanca Hiddle’s grandparents (the Hiddles) through conversations and descriptions— pages 26-28

6. Description of the character, Ms. Winterbottom —pages 30-31

7. Learning about Salamanca’s mother through Sal’s thoughts about her— page 34, page 38

8. Learning about Grandpa Hiddle through his actions— page 54

9. Learning about Mr. Birkway (Salamanca’s teacher) through conversations and descriptions of him by other characters—pages 80-83

10. Learning about Ms. Winter bottom through conversations and thoughts of other characters— pages 88-89

11. Learning about four characters (Ms. Winterbottom, Pooebe, Prudence, and Salamanca) revealed through dialogue, characters’ reactions, and thoughts of other characters— page 103-105

12. Learning about Salamanca’s father through conversations and thoughts of another character —pages 107-109  
Extension Activity #3
http://readwritethink.org
(The following lessons found at this site might be used with this unit)

· Inferring How and Why Characters Change
Mapping Characters Across a Book Series

· RUBRIC FOR SCORING CHARACTER DEVELOPMENT PROJECT

Content

· Reveals the character through his/her/its actions
· Reveals the character through dialogue- by what the character says or by what other characters say about him/her/it
·  Reveals the character through his/her/its own thoughts or by what others think about him/her/it
· Reveals the character by describing the character’s appearance
0 1 2 3 4 x 6 = _____

Organization

· The writing follows a logical sequence.

· There is evidence of a plan.

0 1 2 3 4 x 6 = _____

Voice

· Uses precise and vivid vocabulary
· Varies sentence structure
· Uses punctuation and font effectively to show the reader how a human voice would sound
· Words are written in such a way that they carry with them the sense that someone has actually written them
0 1 2 3 x 6 = _____

Conventions

· Rules of standard English are applied consistently.

· Sentences are constructed correctly.

· There are few errors in capitalization, punctuation, and spelling. The errors do not detract from the writer’s meaning.

· All dialogue is punctuated correctly.

0 1 2 3 4 x 6 = _____

Handwriting

· Neat and legible
2 4 6 8 10 x 1 = _____

Name ________________
Total points ___________
Grade _________________
Unit Cover Page
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Stage 3- Plan Learning Experiences (continued)
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