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A Teaching Metaphor
If

Teaching is a vessel,

And, I, as a teacher, set sail on this ship,

Practicing my craft on a brand new adventure,

As captain, I need a hull that is secure.

I do not want a leaky vessel;

I want to float, not sink in my new boat. 

If

As I loosen the sails and head into the unknown seas,

I’ll need my crew and first mate and especially my compass,

All mentors keeping me from going astray.

I definitely do not want to be isolated and alone;

I’ll need my network of experts close by

To scaffold, build support, and guide me as I leave my familiar port. 

If

As an entry-year teacher,

I set sail on a ship,

Will I know how to send an SOS

Out over the treacherous, isolated sea?

Will someone with more expertise always be there for me?

Or will the familiar course be gone, leaving me to navigate the seas all alone? 

If

As an entry-year teacher,

I survive the turbulent swells and dips,

Will I use the open seas as a lens

Upon which I view others, more experienced in practice?

Will I find in the crystal clear waters a mirror

For my own reflection as I sail in an effective direction? 

If

As an entry-year teacher,

I set sail on a ship,

As I face trials, tribulations,

Frustrations, and harried experiences,

With proper mentoring I’ll know how to become effective.

I’ll know what to do; I’ll be strong, determined, and efficacious, too. 

If
As an accomplished teacher,

I set sail annually on yet another ship,

As I come into ports over the years

For even more precious, diverse cargo,

I’ll continue to pause and to reflect

On my first adventures as only a novice.

For I’m experienced and truly efficacious now I know;

I’m a mentor to another, a fragile ET, just setting out to sea. (Raughton, 2006)

This handbook is dedicated to those exceptional mentors who will share the joys, passion, rewards, and expertise of sailing their ship with entry-year teachers by holding the ropes, charting the course, steering the way, avoiding the maelstroms, throwing out lifelines, surviving the storms, lifting a beacon of light, and arriving safely at ports with new captains, anxious yet efficacious to undertake their next voyage. May these mentors enrich their own understanding of teaching and pedagogical power in the process of their journey at sea this year.
Linda G. Raughton, Ed.D.

Mentor Consultant

PELL CITY CLINICAL MENTOR TEACHER HANDBOOK
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An Exemplary Mentoring Program

Conceptual Framework

Prior to the 1980s, novice teachers received little attention in the form of mentoring as to either structured induction programs or mentoring programs as they moved from instruction to induction.  Since then, through educational reform which calls for assessment support of novice teachers, mentoring programs have surfaced (Fideler & Haselkorn, 1999). The creation of most of these programs is in response to the high attrition rate of teachers, for it is estimated that one teacher of every three hired leaves the profession before the end of the third year (McCann, Johannessen, & Ricca, 2005; Wong & Asquith, 2002).  In 2003 The National Commission on Teaching and America's Future published their report entitled No Dream Denied.  Concerning teacher attrition and teacher shortages in parts of the United States as well as in certain disciplines, the report stated, "It is as if we are pouring teachers into a bucket with a fist-sized hole in the bottom" (p. 21).

Developing mentoring programs is a major financial investment for school districts, and such programs are difficult to maintain (Wong & Asquith, 2002). In addition to these difficulties, seldom does the novice teacher actually get someone who has expertise and a true desire to mentor other teachers (Sagor, 1997).  Quality mentoring programs, on the other hand, make sure all stakeholders benefit from the program.

Even though one cannot assume that all teachers will actually need encouragement, practice, and reflection (Lambert, 1998), literature in the research on induction programs has shown that mentoring has positive effects (Miller & Kantrov, 1998; Riggs, 2000). The conceptual framework of this mentoring program is based on the belief that if professional development, via mentoring, were to occur through a seamless continuum of teaching, from pre-service teacher preparation to internship to entry-year teaching, mentoring has the potential to increase the quality of teaching and teacher efficacy (Odell & Huling, 2000).

Guiding Points from the Alabama State Department of Education

In 2003, the Alabama State Department of Education commissioned a task force to develop standards for teacher induction and mentoring.  The next year the State Board of Education made a resolution to adopt nine standards for effective teacher induction and mentoring programs.  The Governor's Commission on Quality Teaching's plan for teacher induction and mentoring reflects these standards.  In addition, it includes provisions that will enhance new teachers' understanding and promote their attainment of the newly adopted Alabama Quality Teaching Standards.  This plan seeks to provide quality teaching for all students through a formal, comprehensive induction and mentoring program to accelerate the transition of new teachers into the profession and provide 
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ongoing support so critical to reducing the flow of new teachers out of the profession.  The Alabama Beginning Teacher Mentoring Program (ABTMP) will be coordinated by ALSDE, and coordinating entity will be housed in the Classroom Improvement section.
Usefulness of Mentoring

“Mentoring is a mechanism to articulate and share the genius of teaching” (National Foundation for the Improvement of Education, 1999, p. 3).

A retired teacher defines mentoring as “a process that opens the doors to the schools community and helps new faculty find the wisdom of all the teachers in the building.”

Another retired teacher views a mentor as one who “helps teachers make sense of the realities that they face in teaching, learn their significance, and use what they have learned to improve their teaching skills.”

Others praise mentors who are warm and caring, able to take a personal interest in the entry-year teacher, and are sensitive to the needs of others.  

The National Education Foundation finds that through mentoring, novice teachers acquire access to instructional knowledge and expertise, accumulated by their colleagues.  This access contributes then to student success.  The foundation offers the following advice:


Recruitment and Retention


Mentoring can become a strategy for recruiting the best applicants.


Mentoring can help in keeping the best teachers in the profession.


Mentoring can aid new teachers in making a more seamless transition from theory 
to practice.


Improvement of Skills and Knowledge


Quality mentoring offers entry-year teachers assistance in planning and carrying 
out well-developed lessons, in acquiring excellent organizational and classroom 
management skills, and in employing district policies and discipline.  Effective 
mentors know how to create a positive climate for student learning, hold high 
expectations for all students, and possess the ability to reflect on and articulate 
sound reasons for their instructional decisions. 


Collaboration


Mentors and entry-year teachers should have adequate time, training, and funds so 
that collaborative activities are not viewed as an additional burden on teachers. 

                 






                 3



Successful collaboration incorporates supportive teachers, administrative 
support, and careful assessment of needs and resources.

Guidelines for an Effective Program

If school systems aim to create a professional learning community, then mentoring becomes an essential quality of professional development.

Climate, Context, and Structure for Effective Mentoring


With a successful formal mentoring program all stakeholders benefit from the 
results. The sine qua non of effective mentoring programs is that all stakeholders 
become partners in its success. Among these stakeholders are administrators who 
gain in recruitment and retention of teachers. For local education associations 
mentoring becomes a productive way to serve its members and improve the 
quality of instruction.  Mentoring for a novice teacher can mean the difference in 
being left alone to sink or swim, fail or succeed.  For the students and their 
parents the system provides better teaching and improved student success.


The Alabama State Department of Education offers the following as guiding 
points for a successful program:


Right individuals are selected as mentors.


Right matches are made between mentors and mentees.


Mentors and mentees are provided ongoing support.


A supportive culture of trust, mutual respect, and collegiality is in place to support 
the program.


Required Components of the Alabama Beginning Teacher Mentoring Program


1.  Each new teacher will receive mentoring for a minimum of two years with an 

     option of a third year based on mastery of competencies.

2.  Active teachers will mentor new teachers on a 1:1 basis or 1:3 if given a free   

      period. Retired teachers can mentor on no more than a 1:15 ratio.


3.  Each new mentor must be chosen by a committee comprised of teachers and 

     administrator(s) and must successfully complete the Alabama Beginning    
 
     Teacher Mentor Training.  Individual mentors for each new teacher must be in 
                 place by October 1, 2007.


4.  Mentors will receive a stipend of $1000 per year for each new teacher they 
                 mentor.


5.  Mentors and mentees will have at least 2.5 hours of contact time during each    

    
     week of the school year. (36 x 2.5 = 90 hours)
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6.  Each mentored new teacher will complete regularly scheduled assessments of


        mentor program effectiveness.

Exemplary Mentoring

Teachers who become mentors for the Pell City School System Mentoring Program will meet the Alabama State Department of Education guidelines, will be carefully selected by their principals, will attend a mandatory training workshop, will sign a mentoring agreement form, and will mentor the entry-year teachers to the best of their ability for the period of one academic year. Mentors who meet the standards of this exemplary mentoring program will be henceforth referred to as Clinical Mentor Teachers (CMT).  Since this program is responsible for mentoring those teachers new to the profession, not those new to the system or new to the state, the new teachers will henceforth be referred to as entry-year teachers (ET).

Time for Mentoring

It takes a tremendous amount of time to mentor properly.  In fact, it can be said that the success of mentoring is directly linked to the amount of time the mentor and ET spend working together. Other factors are the proximity of the mentor to the ET, similar planning periods, time to observe each other’s classes, and the use of technology to maintain an online dialogue when face-to-face dialogue is not possible.

Confidentiality

ETs should be encouraged to share successes and failures, strengths and weaknesses, and all concerns with their mentor without fear or breech of confidentiality.  CMTs should nurture and support ETs. At no time should a CMT be expected to be in an evaluative role. At the same time ETs must not be too sensitive and realize the importance of asking the right questions.

Teacher Placement

If all the stakeholders work together to create the best placement for ETs, the mentoring program will work better.  For example, ETs should not be forced to teach remedial subjects to students with learning abilities while veteran teachers have all the advanced classes.  Each faculty member, whether directly or indirectly, can foster a school climate that offers assistance to novice and veteran teachers alike and one that encourages its members to be lifelong learners.
The ideal match between an MT and an ET consists of a master teacher, teaching 
in the same grade and/or subject, located in close proximity to the ET, and possessing a compatible personality to the ET.
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Criteria for Selecting Mentors

Job Description for Mentor Teachers as Suggested by Alabama Department of 
Education (ALSDE)


1.  Mentor teachers have a minimum of three years' successful teaching 
experience and subject-area expertise.


2.  Mentor teachers demonstrate effectiveness in classroom instruction via 
provision of such evidence as: (a) student achievement growth including 
standardized test scores; (b) portfolio of student work documenting evidence of 
student learning; and (c) documentation of effective teaching, e.g., results of 
observations by principals/supervisors, videotaped lesson.


3.  Mentor teachers model professional learning and growth through participation 
in (and/or leadership of) job-embedded professional development activities.


4.  Mentor teachers demonstrate excellence in communicating and collaborating 
with colleagues.  Prospective mentors provide recommendations from a minimum 
of two colleagues attesting to their ability to work collaboratively toward 
professional growth and improvement goals.

Clinical Mentor Competencies

The significant message of mentors in literature is that mentors reveal the best of themselves.  This is the case of Mentor to Telemakhos, Yoda to Luke, Merlin to Arthur, Gandolf to Frodo, and even Charlotte to Wilbur (Smilor, 2005, p. 1).


Characteristics of successful mentors:



Highly skilled teacher



Strong teacher efficacy



Strong mentor efficacy



Good people skills



Exercises diplomacy



Offers constructive criticism



Possesses a network to instructional resources



Earned esteem with colleagues


Skilled in sharing views



Devoted to profession



Passion for teaching



Knowledge of politics of school community



Willing to care for emotional, personal, and professional wellbeing of ET



Willingness to serve
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A compilation of lists from mentoring programs nationwide divide the qualities of effective mentors into four categories as reported by NFIE (1999).


Attitude and Character


Willing to be a role model for other teachers


Exhibits strong commitment to the teaching profession


Believes mentoring improves instructional practice


Willing to advocate on behalf of colleagues


Willing to receive training to improve mentoring skills


Demonstrates a commitment to lifelong learning


Is reflective and able to learn from mistakes


Is eager to share information and ideas with colleagues


Is resilient, flexible, persistent, and open-minded


Exhibits good humor and resourcefulness


Enjoys new challenges and solving problems


Communication Skills


Is able to articulate effective instructional strategies


Listens attentively


Asks questions that prompt reflection and understanding


Offers critiques in positive and productive ways


Uses e-mail effectively


Is efficient with the use of time


Conveys enthusiasm, passion for teaching


Is discreet and maintains confidentiality


Professional Competence and Experience


Is regarded by colleagues as an outstanding teacher


Has excellent knowledge of pedagogy and subject matter


Has confidence in his/her own instructional skills


Demonstrates excellent classroom-management skills


Feels comfortable being observed by other teachers


Maintains a network of professional contacts

Understands the policies and procedures of the school, district, and teachers’ association

Is a meticulous observer of classroom practice

Collaborates well with other teachers and administrators

Is willing to learn new teaching strategies from novices
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Interpersonal Skills

Is able to maintain a trusting professional relationship

Knows how to express care for an ET’s emotional and professional needs

Is attentive to sensitive political issues

Works well with individuals from different cultures

Is approachable; easily establishes rapport with others 

Is patient

Effective Mentors
Understand the mentoring role: Prepare to train, attend support meetings,

offer instructional resources and assistance, and demonstrate effective teaching practices.

Initiate the relationship: Initiate contact with the ET. Invite the ET to lunch, to visit the supply store, or to visit the mentor classroom.  Provide an informational booklet that includes faculty and student handbooks, information about the school and school system, a map, and other pertinent information ETs may find beneficial.


Develop goals and objectives of the mentoring relationship: Find out what the goals of the ET are concerning the mentoring relationship, list the goals of the CMT, decide where to begin the focus, choose plan for observations, conferences, and discussions, and determine ways the CMT can aid the ET in strengthening professional development.


Establish a climate of peer support: Share shortcuts to planning, handling paperwork, and creating learning materials.  Help ET reduce job related stress by prioritizing schedules and by knowing what is expected of him/her.


Model reflective teaching practices: Aid the ET in making reflection a daily part of the teaching practice. For example, the CMT could help the ET develop a journal that divides the page into two parts: What's Working/What's Not or ET reflection/CMT input.  Demonstrate your own approach to self-assessment through reflective evaluation of instructional strategies and behaviors.


Apply and share effective classroom management strategies: Share successful classroom management strategies, offer support, and encourage ET to try a variety of strategies before choosing the ones that are the most effective for particular students.  Create a classroom management checklist that includes the following: Communicates clear expectations about acceptable behavior, manages efficient transitions, distributes materials efficiently, provides clear directions for student activities and assignments, and promotes on-task student behavior and reinforces desired behavior.
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Encourage and nurture an appreciation of diversity: Work together with the ET to examine personal beliefs and biases concerning diversity issues. As Lisa Delpit so aptly stated, "We teach other people's children." Work together with the ET to examine honestly any personal biases.  For example, do you believe all gifted students are self-motivated, female students are easier to teach than males, that male students are called on more frequently in class than female students, at-risk students are slow learners and unmotivated, or that home environment determines how well you can teach a student?
Goals of CMTs
"If we are going to ask teachers to make a difference in every child's life—and we must—then we have a responsibility to build a teacher development system that guarantees every teacher has the skills and knowledge to make that difference." (Breaux & Wong, 2003, p.131)

1.  Make time to aid entry-year teacher (ET) in preparation for start of school.


2.  Become a teacher educator.


3.  Assist ET in feeling welcomed.


4.  Become aware of types of support available.


5.  Encourage standards-based teaching practices.

 
Standards-based teaching: reform-minded teaching based on professional 
standards developed by professional organizations that is "highly intellectual, 
problem-oriented, and largely clinical" so that "teachers can justify their teaching 
decisions with principled arguments and data derived from analysis of their 
effects on learners" (Howey, 1997, p. 4).


6.  Stay abreast of local reform initiatives.


7.  Provide practical assistance and information.


8.  Share ideas and instructional materials.


9.  Suggest strategies for organization of time and classroom management.


10.  Provide feedback and evaluation.

Role of CMTs


Information disseminator


Technology
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Policy and politics



Files/resources



Environment and culture of school



Lesson plans


Classroom coach



Classroom management



Positive learning environment



Clear expectations



Rules and policies



Discipline guidelines



Sharing/Collaboration



Surveying first days of school


Professional encourager



Expectations of everyday events



Workload


Interpersonal skills guide



Working with colleagues, administration, parents, and staff


Time manager



For self and for new teacher

Role of LEA Mentor Consultant or Liaison

ALSDE recommends the trained Mentor Consultant do the following:

Provide initial training for all mentors prior to the beginning of the school year

Provide follow-up training as suggested by SDE and regional inservice center mentor consultant

Introduce all mentors to Alabama Quality Teaching Standards and assist them in using these standards

Provide ongoing support to mentors in individual schools

Coordinate and conduct formative and summative assessments by mentors and mentees as suggested by SDE and regional inservice centers

Communicate with principals to make sure they have a clear understanding of program and mentor selection

Work with administrators to ensure that mentors and new teachers receive the assistance and support they require

Constantly monitor and assess the effectiveness of the school system's teacher mentor program.
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Mentors as Educational Companions

Experiences as novices

Discussions that are lively

Understanding what ETs need
Co-teaching

Analyzes ways to learn to teach

Thinks about ways to teach

Includes standards-based practices

Offering training

New source of energy

Analyze teaching subject matter

Learning what ETs need

Co-planning

Offering knowledge

Maintaining enthusiasm

Providing constructive working relationship

Available to help ET

Nurturing

Initiating commitment to try

Organizing skills

Networking with other teachers
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Alabama Beginning Teacher Mentor Training Program
Pell City School System Clinical Mentor Teacher (CMT) Training

Clinical Mentor Teacher Handbook

Each mentor will receive a handbook that encompasses general information about system rules, school climate, school culture, strategies for successful mentoring, activity logs, training guides, and important telephone numbers along with e-mail addresses as well as any other pertinent information for the system.

Training Workshop

Mentors will attend a workshop in a central location for the system that incorporates speakers, small group training sessions, scenarios on mentoring, and lunch. Optimally, this workshop should take place one to two weeks prior to the start of the new school year and may last from one to three days.  In the afternoon of the last day, entry-year teachers (ETs) will be invited to attend the workshop and meet with mentors (MTs).

Monthly Meetings for CMTs

Each month the CMTs will attend a one-two hour session after school designed to address any concerns CMTs may have about the program, share ideas, share success stories, and promote the success of the mentoring program.

Monthly planning and informational meetings throughout academic year 
(Training must be ongoing.)

Assisting with instructional practice 

Facilitating reflective practice

Understanding state mandates

Establishing collaborative relationships premised on trust, collegiality, and confidentiality

Developing classroom observation skills

Creating long-term professional development plans for new teachers

Understanding the academic, professional, personal, and social needs of new teachers

Ongoing counsel from Regional Center

Ongoing counsel from Mentor Consultant or Liaison
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Monthly Meetings for ETs

Each month the ETs will attend a one-two hour session after school that will provide a forum designed to encourage ETs to voice concerns about the mentoring program, to share success stories, to work on conflict resolution, and to seek answers to any unanswered questions they may have about their first year of teaching.

Asynchronous Online Discussion among Participants

All participants will be encouraged to join a non-threatening interactive online discussion board that is asynchronous in nature.  The forum employed will be a threaded discussion format generated through a system listserv or through e-mail format that is asynchronous, not in real time. Within this forum all participants will have opportunities to generate discussion and form a bond with the other CMT and ET participants in the school system. The Mentor Consultant will serve as the administrator of the forum.  Other novice teachers or teachers new to the system may become members of the discussion forum.
Forms

Each CMT will receive a notebook that contains guidelines, forms, survey instruments, activity logs, and interview protocols along with instructions for use and due dates for completion.

Content and Evaluation


Determining What ETs Need


Some ETs need more help than others; ETs need help at varying times with 
different skills.  Most importantly, ET needs are not static.


Maslow's theory of motivation poses that an individual's needs are all arranged in 
a hierarchy.  If Maslow's theory is correct, then the needs of the lowest level must 
be met before the individual can move to the next level.

  Self-actualization needs

Esteem needs

Love and belonging needs
 Safety needs

  Physiological needs
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Stages of Working with ETs

First Stage-Practical skills and logistical information

Second Stage- Art of teaching and classroom management

Third Stage- Instructional strategies, needs of students, diversity, and student assessment


Research in the literature demonstrates that there are certain themes that emerge when ETs participate in mentoring.  These ten themes are as follows:


Individual Needs


Policy and Politics


Technical Issues


Me as a Teacher


Classroom Management


Working with Adults


Curriculum and Instruction


Community Bulletin Board


Sharing Files, Ideas, and Resources


Connection to ET's University or to Education

Mentor Responsibilities

Be available daily to meet the ET’s needs.



Orient the ET to the school culture and politics.


Offer guidance to ET concerning school curriculum.


Serve as a resource person.

Working with Emotionally Sensitive Individuals

Be patient.

Start with and praise the good.

Be diplomatic, cordial, and congenial.

Make global statements, and after rapport is developed, move to specifics.

Allow plenty of time.

Proceed in slow incremental steps.

Validate past experiences.

Be gentle.

Discuss one's standards and how realistic they may be.

Look for emotional strengths.

Allow the individual to proceed at his/her own pace.


Teaching Coping Skills

Coping with failure

Coping with difficult, abrasive people

Dealing with set backs
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Dealing with change and transitions and stress

Coping with conflicting demands

Coping with the insensitivities of others

Measuring the Effectiveness of Mentoring


Connection between Teacher Mentoring and Student Achievement


Evaluation of Mentors-


Formal evaluation by ETs


Evaluation by Administrators


Evaluation by Mentor Consultant or Liaison



Evaluation of ETs-




Improvements in classroom management




Student time on task




Parent satisfaction




Time efficiency




Resource efficiency




Reduction in interventions




Retention




Job satisfaction

Evaluation-

Determines effectiveness of mentoring program

Improves mentoring program

Justifies investment to policymakers

Advancing the Teaching Profession


Effective mentoring should elicit a chain reaction: mentoring raises standards for entire teaching profession.


Using Goals of Mentoring Program:

Quality Mentoring



Offers instruction for teaching particular subject matter



Offers orientation for novices



Encourages broader induction into profession



Fosters systematic efforts for instructional improvement



Brings positive change to schools

"Mentoring is professional practice that occurs in the context of teaching whenever an experienced teacher supports, challenges, and guides novice teachers in their teaching practice" (Odell & Huling, 2000, xv).

MENTORING

FORMS
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Am I Ready for This?

What are the tasks, responsibilities, and expectations associated with mentoring? How much time will mentoring involve?

What are the characteristics of an effective mentor?

What external circumstances contribute to a productive mentoring relationship, and can ETs and CMTs count on support in these areas from the school community?

What problems may develop in the mentoring process?  What resources are available to address difficult situations that arise?

What are the benefits of mentoring for all parties concerned—new teacher, mentors, and school community?

"I know of no adults who owe their successes to the efficacy of a textbook, but of many who owe their successes to the influence of a teacher." (Breaux, 2003, p. 50).
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ACTIVITY
A Teaching Metaphor

  I.  Draw a dwelling, a house to be exact. (I know what you are going to say; I can't draw either.  Remember the art work is not what is important.) Let this house symbolize your philosophy of education.

 II. Construct the rest of the house and label each part you choose as a symbol of the ideas you have in mind about your philosophy of education.  You may choose to add other qualities to your house in addition to the following list.


A.  Foundation


B.  Windows


C.  Door


D.  Walls



E.  Roof


F.  Chimney/Fireplace


G.  Mailbox


H.  Sidewalk

III. Be prepared to share your metaphor with the group.
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ACTIVITY

Remember Your Favorite Teacher?

I bet just thinking about this brings a smile to your face. Now make a list of the characteristics of your "favorite" teacher.  

Question:  Would your students write similar things about you?


Remember Your Least Favorite Teacher?

Thinking about this probably makes you somewhat angry.  I'm sure you can remember, even in the minutest detail, what this teacher said or did to hurt or upset you, even though it happened years ago.  Make a list of the characteristics of your "least favorite" teacher.

Thought:  Keep in mind the lessons you learned from your favorite and least favorite teacher and make it abundantly clear what you do or do NOT want your students to remember about you.  "Remember your influence will long outlive you; leave a positive legacy." (Breaux, 2003, p. 151)
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ACTIVITY

When I Was an Entry-year Teacher

Remember your first experiences as an entry-year teacher?  List some of those you remember.

What were some of your needs?
Were your needs met?

Did you have a mentor?

What would you like to be different for our ETs?

Discuss the teacher who has made the biggest impact on you professionally and personally.

When have you experienced the most growth as a teacher?  What did you learn?
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Some Ideas from Cullman City Schools Mentoring Program
23
TRAINING
"You never get a second chance to make a first impression." Source Unknown

FIRST IMPRESSIONS

In her book, 101 Answers for New Teachers and Their Mentors, Annette Breaux offers some important guidelines for getting off to a positive start on the first day of school.  Here are some of her suggestions:

First Days of School
Greet your students at the door and welcome them.

Be organized and well prepared.  Plan every minute of your first day beforehand. (Structure is the key!)


Have some type of clearly marked seating chart to avoid confusion as to where students should sit.

Have some type of interesting assignment waiting for them so that they can get busy immediately upon entering the classroom-maybe an interest inventory.

Remain calm, pleasant, and positive.

Tell them what your expectations of them are and what they can expect from you and your class.

Share with them your enthusiasm for teaching and your excitement about having each of them in your class.

Express your belief that all of them will be successful.

Concerning classroom management, Breaux offers these suggestions:

Classroom Management

Borrow the tried and true successful management techniques of the most effective teachers.

Have procedures for almost everything.
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Be proactive in dealing with students.

Learn what to overlook.

Be patient, understanding, consistent, enthusiastic, and hold positive expectation.

Handle talking, inattentiveness, attention seeking, and teasing yourself.  In fact, handle your own discipline problems.  Effective teachers rarely refer students to the office and thus are taken more seriously by the administration.

Focus on the good behavior of your students.

Vary activities and offer stretch breaks.

Be in the middle of the huddle in your classroom.  Physical distance means mental distance in the classroom.

Structure every minute of the entire class period.

Put your students on the very first day of school.

Provide bell work.

Make the punishment fit the misbehavior.

Below are some of Breaux's suggestions for time management.

Time Management

Realize teaching is hard work.

Do not procrastinate.

Plan effective lessons.


Be organized and prepared.

Maintain accurate records.

Make objectives clear for each lesson.

Provide a plan for substitutes.

Here are some suggestions for classroom instruction.
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Instruction

Observe other teachers.

Refrain from lecturing.

Refrain from textbook teaching.

Teach social skills.

Focus on students' strengths.

Encourage students to work cooperatively.

Make sure every lesson has a real-life connection.

Avoid homework overload.

Model the skills you teach.

Make learning fun.

Encourage active student participation.

Challenge students to think critically.

Use authentic means of assessment.

Vary teaching strategies.

Make decisions based on what is best for students.

"Keep your face to the sunshine and you cannot see the shadows."  Helen Keller

Breaux lists these ways for a teacher to "face the sunshine" in the profession.

Professionalism

Teach from your heart.

Treat your students with dignity.

Carry yourself as a professional at all times.
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Be the most enthusiastic person you know.

Wear your positive reputation proudly.

Choose your reactions.

Learn to work cooperatively with parents.

Participate in school functions.

Remind yourself why you chose to become a teacher.

Ask lots of questions.

Ask for assistance.

Be the best you can be.

Light a spark in your students.

Be flexible.

Set goals for your own improvement.

Cooperate with your administration.

Avoid acting when angry.

Focus on what you can change.

Set your students up for success.

Use clever psychology.

Make every student your favorite.

Display student work.

Get to know your students.

Act as though every subject you teach is your favorite.

Dress as a professional.
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Smile.

Laugh with your students.

Thank your students often.

Become lifelong learners.

Recognize the importance of your influence.
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TRAINING

TEACHER REPORT CARD

Does my teacher make class interesting? If not, what could he/she do to make class more interesting?

Does my teacher care about me as a person?

Does my teacher hold me accountable for my actions?

Am I allowed to contribute my opinions in this class?

Does my teacher treat all students fairly and with dignity and respect?

Am I successful in this class?  If not, what could my teacher do to help me to become more successful?

Does my teacher enjoy teaching?

Do I feel that my teacher is the best teacher he/she can be?

What I like about this class is ___________________.

What I do not like about this class is ___________________.

If I could change one thing about this class, it would be________________________.
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 Topics for Monthly CMT Meetings

How to Be the Best Teacher You Can Be

The Good News about the First Years

How to Make Educational Theories a Classroom Reality

Proactive Attitudes for Success

Developing Good Work Habits

Tips for Managing Your Time

Mistakes No Teacher Should Ever Make

Preparing for an Observation

The Importance of Working Well with Colleagues

Conducting a Successful Parent Conference
Creating a Professional Image

Creating a Student-Friendly Classroom

Cultivating Grace under Pressure

Common Planning Problems First-Year Teachers Face

How to Meet and Exceed Your State's Standards

Guidelines for Improving Your Classroom Charisma

Creating Effective Assessments

Helping Students to Become Successful Learners

Making the Most of Instructional Time

Classroom Management with Early Intervention

Handling Behavior Problems Effectively

The Diverse Classroom
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Stress Management for Educators:
What Mentors Should Expect (Thompson, 2002)
Daily concerns make up the first level of needs for ETs.

Planning procedures

Goals for the semester or year

Curriculum issues

Time management

Where to find materials

How to work with parents

Where equipment is stored

How to group students successfully

How to handle standardized tests

Planning for emergencies

What's expected of teachers in your school

When ETs move from the "how to" level, they will then have concerns about classroom management, teaching styles, and the best ways to connect meaningfully with students.

Solving common problems

Helping students with special needs
Increasing student motivation

Handling diverse classrooms

Managing group discussions

Evaluating students fairly

Anticipating student reactions

Incorporating a variety of teaching strategies

Collaborating effectively

Enhancing student self-esteem

Communicating well with others

CMTs must plan to meet with the ET on a regular basis in order to achieve the kind of success you need as quickly as you need it. Having the time to work together can become a major issue.

Use e-mail.

Call each other in the evening.

Set aside time each week by writing it on your calendar.

Write notes to each other.

Eat lunch together.

Visit a bookstore or teachers' supply store together.
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Arrange to share a meal together outside of school.

Share rides.

Arrange to have ETs observe the CMT's class during their planning period.

Collaborate on a project.

Invite other colleagues in the grade level or subject to meet with you.
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Establishing Routines and Procedures

ETs should decide how to handle these routines and procedures before school starts.
Beginning class

Ending class

Tardiness/absences/make-up work

Handing in work

Keeping the work area clean

Formats for written work

Storing materials

Asking questions

Emergencies and drills

Going to lockers/restroom/nurse/office

Materials needed for class each day

Sharing materials

Homework

Class interruptions

Class discussions

Coming to attention

Paying attention to you

Switching from one activity to another

Sharpening pencils, stapling papers, et cetera

Asking for assistance

Requesting a conference with you

Testing procedures
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Sequencing Instruction (Thompson, 2002)

An Inefficiently Planned Lesson

Lesson Plan for a Mastering a Math Concept (55 minute class)

Minutes 1-20: Opening exercise is followed by the teacher's explanation of the concept.

Minutes 21-50:  Students are to complete problems 1 to 30 as practice.

Minutes 36:  The first student finishes the assignment and turns it in.

Minutes 38-49:  Soon others follow and look around for something to do.  They wait patiently for the others to finish.   Some misbehavior occurs.  Three students are excused to the restroom.

Minute 49:  Several students ask for more time to finish the problems.  Their teacher agrees and tells the others to start on their homework.

Design an Efficiently Planned Lesson--
Keep in mind these points: students who finish early, students who finish in the time allotted, those students who take longer to grasp the concept and to complete the work; enrichment activities, other activities; monitoring students at work, routine for asking for help; posting instructions, a checklist; working as a whole class, working independently, working in groups or with a partner; students checking work by a key, teacher checking work.
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Intricate Diversity in Today's Classrooms
Match the label of some students you may have in your classroom with the best description of the characteristics of that student.

1. ____Has special needs                           
A. No materials, head down on desk, hostile,
                                                                         reading a novel instead of working, variable
2. ____Gifted                                                   performance in different classes, highly
                                                                         involved parents.
3. ____At risk for dropping out
4. ____Pregnant                             
        B.  Inadequate parental supervision, poor
                                                                          reading comprehension, attendance issues
5. ____Repeating the class    
6. ____Lives in poverty                              C.  Pleasant in demeanor, anxious about the
                                                                          quality of work, perfectionist, highly in-
7. ____Has an attention disorder                      volved parents, hands in incomplete work
                                                                    D.  Does not necessarily qualify for              
8. ____Impulsive                                              special education classes but does  
                                                                          receive other accommodations.

9. ____Has a 504 plan    
10.____Underachiever                                E.  Distractible, fidgety, disorganized attention
                                                                          span
                                                                     F.  Forgetful, inconsistent, active, demands

                                                                           attention, overreacts

                                                                     G.  Distracted, writes notes, sloppy dress, 

                                                                           withdrawn, defensive

                                                                     H.  Attendance problems, family problems,                                          

                                                                           poor peer relationships, receives free lunch
                                                                     I.  Complains that work is too easy, already
                                                                          knows the material, self-critical, frequently                          





  off task





       
         J.  Can have a wide range of disabilities, has






  an IEP, requires special accommodations
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Collaborating with Special Education Teachers and Para-educators

Challenges:  How to share duties of the class successfully

                     How to work as equal partners


         Realizing expertise in a particular field

Successful collaboration requires teachers with different educational backgrounds to:


Plan lesson together


Follow the same classroom management procedures


Be dependable team members


Discuss controversial class events in civil tones and in privacy


Assume equal responsibility for what happens in class


Present a united front to students


Share monitoring duties and maintain an orderly classroom environment for all 
students 


Share resource materials


Schedule time to work together on a regular basis

Responsibilities for general education teacher:


Creating activities to teach the content


Finding and adapting resource material for all students


Delivering effective instruction


Meeting the curriculum requirements of all students

Responsibilities for the special education teacher:


Adapting material to meet the needs of special needs students


Adapting activities to match the learning styles of special needs students


Modifying assessments


Meeting the curriculum requirements of special needs students

Responsibilities of the para-educator:

Be a part of parent conferences


Understand teachers' plan for intervention


Be willing to aid students

Working successfully with para-educators:


Make sure they are included in meetings about students.


Tap into their insights about the students they work with.


Treat them with professional courtesy at all times.


Take advantage of their skills.


Decide together what their role, responsibilities, and duties will be.


Unless the para-educator is a certified teacher, do not leave him or her in charge 
of the class.


Schedule times to discuss problems or concerns that may arise.
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www.ed.gov/pubs/paraprofessionals/profdev.html

Benefits of inclusion:


More teacher attention


Prompt feedback


Higher levels of motivation


Academic and social success


Reduced time off task


Increased appreciation of others' differences


Increased self-esteem

www.inclusion.com
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Topics Appropriate for Teachers to Share with Their Students

Put a check beside the ones you believe are appropriate for teachers to share with students.

1.  Your favorite sports

2.  Your favorite candidate in the next election

3.  Your serious romantic relationships

4.  Your favorite book

5.  Your public speaking fears

6.  Your sinus headache

7.  Your home phone number

8.  Your problems with certain subjects in school

9.  Your birthday

10. Your alma mater

11. Your favorite color

12. Your disagreements with another faculty member

13. Your vacation plans

14. Your pet's name

15. Your favorite music

16. If you are a smoker

17. Your social life

18.  Where you live

19.  The kind of car you drive

20.  Your family

Thompson (2002) finds that if a new teachers share with their students only ideas they would be comfortable talking about if an administrator were in the room, they will be more professional in their answers. She adds that new teachers need to be careful not to be caught off guard.
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Learning Style Inventory

Which activities help you to learn the best? Circle the numbers.
1. Reading on my own

2. Repeating aloud

3. Rewriting my notes

4. Looking at maps and charts

5. Making charts and graphs

6. Participating in a class discussion

7. Debating an issue

8. Watching a movie

9. Tape recording my teacher

10. Finger-spelling words

11. Describing something to someone else

12. Checking off the key points in a list.

13. Solving word puzzles

14. Role playing

15. Surveying the reading material first

16. Underlining the important parts

17. Jotting down notes

Now, find the numbers you circled above and circle them below.

Visual: l   4   8   13   15

Auditory: 2   6   7   9   11

Kinesthetic/Tactile: 3   5   12   16   17

The category you circled the most responses is the learning style you with which you are most comfortable. What is your learning style?
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Effective Class Time (Thompson, 2002)
Test your knowledge of effective class time with the following scenario of the first seven minutes of Mr. Martinez's class. Procedures may be different at your school, but think about this as a unique scenario.  Look at each time frame and decide how much time was used productively.

8:01-8:02: Mr. Martinez met his students at the door with a pleasant greeting for each one.  As each student entered the class, he handed out the day's assignment.

8:02-8:04: After all the students were settled in their seats, he called roll and asked for a volunteer to take the attendance information for the day to the office.

8:04-8:05: Almost as soon as the volunteer had left the room, Mr. Martinez noticed a tardy student trying to slip into class unnoticed.  After a brief discussion about why the student was late, Mr. Martinez asked for another volunteer to take the corrected attendance information to the office.
8:05-8:08:  Standing in front of the room, Mr. Martinez called his students to order.  He waited patiently for students to get out their book and find the right page. He gently reminded two students to stop talking and helped the two volunteers find the right page.  Just as he was ready to begin, he noticed one student still trying to borrow a pen.

                                 Time used productively

8:01-8:02

8:02-8:04

8:04-8:05

8:05-8:08
Describe a better way for Mr. Martinez to manage the first seven minutes of his class.
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Dealing with New and Some Old Problems All Teachers Face

Stacks of tedious paperwork

Fatigue and burnout

Frequent class interruptions

Difficulty in contacting parents

Not enough equipment or materials

Students with overwhelming family problems

The threat of school violence

Uncertainty about the right course of action to take

Unsupportive and uncooperative parents

A culture or generation gap with students

Not enough productive time with students

Lack of practical solutions to discipline problems

Too much to do in too short a time

Overworked and unsympathetic administrators

Overcrowded classrooms
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Assumptions about Teaching

Thompson (2002) found that many new teachers have the following assumptions about teaching. Put a check by the ones you think are valid.

1.  I will have weekends and summers off.

2.  It is important that my students like me.

3.  My students will relate to me better if I'm dressed casually.

4.  The advice more experienced teachers have been giving me makes sense: "Don't smile until Thanksgiving."

5.  I should return graded papers to my students within a week.

6.  It is important to bond with my students by having lots in common with them.

7.  Lawsuits happen to other teachers.

8.  Rules and seating charts will only restrict my students' individuality.

9.  If I agree to sponsor at least three after-school activities, I will have a better evaluation than teachers who don't.

10. School won't interfere with my social life.

11.  Paperwork is not a problem.  Grading papers and keeping my roll book straight doesn't take much time.

12.  Tests and homework inhibit students' creative expression.

13.  Profanity in the classroom is okay.  After all, students hear it everywhere.

14.  Most of my students will come from broken homes with busy parents who don't take an active interest in what's happening at school.

15.  All year will be as tough as the first semester.

16.  Since I don't teach English, my grammar in class is not that important.
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First-year Errors

1.  You find it easy to be over-familiar with students.

2.  You try to bluff your way through material for which you have not carefully prepared.

3.  You are not as well-rested and ready for school as you should be.

4.  You are uncertain about rules, policies, and what to do about discipline problems.

5.  You lose your cool and punish a student in anger.

6.  You establish a class routine and rarely ever vary it.

7.  You overlook small behavior problems until they disrupt class.

8.  You believe that your students will connect with you better if they see you as you really are: free-spirited and up-to-date with latest clubs, bands, slang, body art, fashions and other bits of popular culture.

9.  You are too comfortable telling stories, jokes, and entertaining your students.

10. You call in sick when you are not.

11. You try to relate to your students by speaking non-standard English and sometimes even mildly cursing.

12. Your lesson ends before class is over.

13.  You don't agree with some of the school rules and don't enforce them.

14.  You avoid asking for help and advice because you don't want to appear foolish.

15.  You confront a misbehaving student in front of the class.

16. You hold students back to make them tidy up the room or talk over a problem.

17. You find yourself taking problems home and feeling more and more stressed.

18. You like to sit at your desk or stand at the front while students are working.

19.  For some reason your students are not reaching the high expectations you have.

20.  You make a mistake and try to keep it under wraps.
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Conflict Resolution in Education:
Eliminating Verbal and Physical Violence in Schools

To order "Conflict Resolution Education: A Guide to Implementing Programs in Schools, Youth-Serving Organizations, and Community and Juvenile Justice Settings," call the National Criminal Justice Reference Service at 800-851-3420. To access the guide on-line, go to http://www.ncjrs.org/txtfiles/160935.txt
Prologue

Grandmother," she said, "What big arms you have!" "The better to hug you with, my dear."

"Grandmother, what big legs you have!" "The better to run with, my child."

"Grandmother, what big eyes you have!" "The better to see, my child."

"Grandmother, what big teeth you have!" "They're to eat you with!" And at these words, the wicked wolf pounced on Little Red Ridinghood and ate her up.

--"Little Red Ridinghood"[1]

Wolf: Now wait a minute, Red. I know your granny. I thought we should teach you a lesson for prancing on my pine trees in that get-up and for picking my flowers. I let you go on your way in the woods but

I ran ahead to your granny's cottage.

When I saw Granny, I explained what happened, and she agreed that you needed to learn a lesson. Granny hid under the bed, and I dressed up in her nightgown.

When you came into the bedroom, you saw me in the bed and said something nasty about my big ears. I've been told my ears are big before, so I tried to make the best of it by saying big ears help me hear you better.

Then you made an insulting crack about my bulging eyes. This one was really hard to blow off, because you sounded so nasty. Still, I make it a policy to turn the other cheek, so I told you my big eyes help me see you better.

Your next insult about my big teeth really got to me. You see, I'm quite sensitive about my teeth. I know that when you made fun of my teeth I should have had better control, but I leaped from the bed and growled that my teeth would help me to eat you.

But, come on, Red! Let's face it. Everyone knows no Wolf could ever eat a girl, but you started screaming and running around the house. I tried to catch you to calm you down.
All of a sudden the door came crashing open, and a big woodsman stood there with his ax. I knew I was in trouble . . . there was an open window behind me, so out I went.

I've been hiding ever since. There are terrible rumors going around the forest about me. Red, you called me the Big Bad Wolf. I'd like to say I've gotten over feeling bad, but the truth is I haven't lived happily ever after.

I don't understand why Granny never told you and the others my side of the story. I'm upset about the rumors and have been afraid to show my face in the forest. Why have you and Granny let the situation go on for this long? It just isn't fair. I'm miserable and lonely.

Red: You think that I have started unfair rumors about you, and you are miserable and lonely and don't understand why Granny didn't tell your side of the story.

Well, Granny has been sick--and she's been very tired lately. When I asked her how she came to be under the bed, she said she couldn't remember a thing that had happened. Come to think of it, she didn't seem too upset . . . just confused.

--"The Story of Little Red Riding Hood and the

Wolf, Retold Through Negotiation"[2]

Fairytales and folktales are read to children to entertain them, but these stories also communicate common ideas and modes of thinking about relationships, morals, values, and how to get along in the world. Fairytales present children with a model of how to think and act. In the original story of Little Red Riding Hood, one of the morals is to beware of strangers. The two sides in this fairytale are sharply drawn--one good, one bad; one innocent, one cunning; one right, one wrong. If the retelling of the tale seems odd, it is because it challenges the stereotype of the "Big Bad Wolf" and asks us to consider his side of the story.

The tenets of conflict resolution present a new model of interacting with and thinking about other people--one that challenges us to go beyond stereotypes, to consider the other's point of view, and to reach mutually satisfactory agreements in which all parties win. "The Story of Little Red Riding Hood and the Wolf, Retold through Negotiation," which is reprinted in its entirety in appendix I, is an illustration of one of the problem-solving processes of conflict resolution. If we can succeed in teaching our youth this framework for resolving their disputes, the results for them and for our society could be profound.

-------------------------------

Notes

1. Bierhorst, J. (translator). 1981. The Glass

Slipper: Charles Perrault's Tales of Times Past.

New York: Four Winds Press.

2. Bodine, R., D. Crawford, and F. Schrumpf. 1994.

Creating the Peaceable School: A Comprehensive

Program for Teaching Conflict Resolution.
Champaign, IL: Research Press, Inc.
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REQUIRED FORMS

Activity Log Reports

Each Activity Log Report is due to the Mentor Consultant on or before each due date.  These reports will be used to verify that you qualify for the mentoring stipend provided by the state.  Please let your Mentor Consultant know if you have any questions about the reports.  They may be hand delivered or attached as a document and e-mailed to the Mentor Consultant. (Suggestions for the reports from Cullman City Schools Mentoring Program)
Activity Log Report # 1

Due Date: August 31, 2007

Our first meeting was

Activities before the first day of school included

Now that school has begun, we find our best time to meet to be

I am planning for us to do the following activity together:
As a CMT, I feel good about my ability to
As a CMT, I feel good about my ET's ability to
I want to work on

Activity Log Report # 2

Due Date: September 30, 2007

In our meetings for September, the primary focus was on

Concerns which my ET has raised are

The activities I planned for us were/were not successful because

I have/have not invited my ET to observe me teaching.

Other teachers whose classes my ET may want to visit include

One activity that I am planning for us to do in October is

My most significant accomplishment as a CMT so far is

I still need to work on the following:

Things I must remember to tell my ET about the October slump are

Activity Log Report #3

Due Date: October 31, 2007

My ET observed one of my classes on

Briefly describe the pre-observation conference.

Briefly describe the post-observation conference.

What did you learn from the observation process about being a CMT?

What did you and your ET learn from this observation?

My ET has invited me to observe him/her teach on

Are lines of communication still open?

How has the ET handled October?

What are the ET's strengths to date?

Activity Log Report # 4

Due Date: November 30, 2007

How has the ET handled technology?

How has the ET handled the paperload?

How has the ET managed time wisely?

What advice have you offered for time management?

What strategies has the ET employed for classroom management?

What is one teaching method of the ET that you really like?

What seems to be the area in which the ET is the least efficacious?

In what area has the ET surprised you?

Activity Log Report # 5

Looking back over the first semester, I think my ET would list these as positives about teaching:

The ET would list these as negatives:

One of my goals for the two of us for this semester is

I have made plans to do the following with my ET:

An area I could help my ET with is

I can help by doing the following:

As a CMT, I wish I had received training (or more training) in

Activity Log Report # 6

Due Date: February 28, 2008

I have noted professional growth on the part of my ET in

As a CMT, I feel I have grown professionally in

My ET has taught me

The list below contains some items I need to share with my ET

Activity Log Report # 7

Due Date: March 31, 2008

With a little less than three months remaining in this school year, I need to think of all those things that one needs to know about closing out the school year.  I'm gong to schedule a specific meeting to share those things and begin to compile that list now.

I am planning a time when my ET and I will celebrate the completion of the school year.       _______yes _________no

If yes, what are you planning?

If the answer is no, then why not?

Activity Log Report # 8

Due Date: April 30, 2008

My strengths as a CMT are

I need additional skill or training in

The following traits or circumstances shared by my ET and me are ranked in order of importance to my success as a CMT.

(1-10)    1=most important    with 10=least important

____Administrative support

____Common planning time

____Common teaching assignment (grade or class/subject)

____Common philosophy about education

____Common expectations about mentoring relationship

____Compatible personality

____Regular meeting times established early and maintained

____Similar backgrounds in education

____Similar interests outside of school

____Willingness to mentor daily

Overall, my experience as a CMT has been

End of Year Survey

Please submit anonymously.

Three things that have made this school year successful are

As a CMT, I wish I had known

The ET for whom I served as a CMT was cooperative in that he/she

The ET was not cooperative in that he/she

The following is a list of suggestions I have for future mentoring relationships:

The following is a list of suggestions for items to be included in the CMT training:
Other comments

Entry-year Teacher Interview Protocol

August-September

1. What classes are you teaching?

2. What are your impressions of the school and the students?

3. What has been the high point of your experience so far?

4. What challenges do you face and what concerns do you have at this point?

5. What support do you have in the school to help you face challenges?

6. To what extent do you rely on help from outside the school?

7. How well has your university program prepared you for your current teaching experiences?

8. What is most helpful to you about the formal mentoring support group?

9. What is the least helpful?

10. What impact is the group having on your knowledge skills?

11. What impact is the group having on your attitude as a beginning teacher?

12. What could be done to improve the project for you?

13. What can your school do to encourage you to remain in teaching?

14. What do you have to do personally to remain in teaching?

15. How has your life changed since student teaching?

Are there any other comments you wish to add?

SURVEY TO BE COMPLETED ONLINE

Entry-year Teacher Expectation Survey (McCann, Johannesson, & Ricca, 2005)

For all the remaining items, please mark one of the following:

(1) Not at all accurate (2) Slightly accurate (3) Somewhat accurate4) Mostly accurate

(5) Completely accurate

1. I am free to choose my own instructional materials and methods.

2. I enjoy a positive relationship with my professional colleagues

3. My colleagues respect my work.

4. My supervisors know that they can rely on me to make sound educational choices.

5. My supervisors see that I know my subject.

6. In my own classroom, I work without the interference of others.

7. My ethnicity or skin color does not pose any conflicts in my teaching assignment.

8. My physical appearance does not cause me any problems in my role as teacher.

9. My gender is not the source of conflicts in my work as a teacher.

10. I have been sufficiently trained for my current teaching assignment.

11. My students know that I am in charge in my own classroom.

12. My students know that I have expertise in my subject.

13. I have a strong positive rapport with my students.

14. The parents of my students respect me.

15. Students recognize that I am fair in my grading and evaluation of their work.

16. My colleagues recognize the knowledge and expertise that I bring to the job of teaching.

17. Students appreciate my personality and my helping attitude.

18. My supervisors are understanding and supportive.

19. The parents of my students appreciate the efforts I am making to serve and support their children.

20. The parents of my students recognize that I have their children’s welfare in mind.

21. I effectively and efficiently manage the paperwork that teaching requires.

22. Students in my classes attend respectfully to my directions and reasonable requests.

23. My teaching colleagues recognize that I work hard and am dedicated to my teaching.

24. My students consistently complete their homework and their in-class assignments.

25. I skillfully manage the time that the school requires for me to serve on committees, to supervise students, and to complete teaching responsibilities.

26. The planning of my lessons does not interfere with my spending time with family and friends.

27. Reading and grading my students’ papers does not interfere with my doing the things that I love to do.

28. The workload involved in teaching is unlikely to have a deleterious effect on my physical health.

29. The demands of teaching do not have a negative impact on my emotional well-being.

30. I quickly and easily mastered the curriculum that I teach.

31. Students probably like and admire me.

32. I am confident that I can handle almost any teaching assignment that I am given in my subject.

33. I believe that I am sufficiently prepared to teach any course within my subject area in the school.

34. It is not difficult for me to determine grades for my students.

35. Although time-consuming, the grading of my students’ papers is rather straightforward and relatively easy.

36. Students recognize my authority as the subject matter expert in my classes.

37. Students recognize my authority as the manager and leader of my classes.

38. My teacher training at the college or university adequately serves me in my teaching assignment.

39. My teacher training experience at my college or university made me feel confident about my teaching.

40. It is unlikely that I will experience conflicts that are related to my gender.

41. It is unlikely that I will experience conflicts or challenges that are related to my skin color or to my ethnicity.

42. It is unlikely that I will experience conflicts or challenges that are related to my physical appearance or physical stature.

43. My skin color or ethnicity is not an issue for my students.

44. I am able to manage the requirements imposed on me by the school board and/or school administrators.

45. I operate autonomously, with little interference from school administrators.

46. My supervisors recognize that I have provided students with appropriate and meaningful instruction.

47. My supervisors see that I have command of the knowledge of my subject.

48. My supervisors recognize that I make intelligent instructional decisions.

49. My colleagues appreciate my work, and they will solicit my ideas.

50. My colleagues are supportive and will eagerly share materials and ideas.

51. My personal and professional interactions with my colleagues are pleasant and productive.

52. I feel comfortable and confident about approaching my colleagues about school questions and about professional matters.

53. Experienced colleagues serve as mentors to provide emotional and professional support.

54. My school does not limit me to following a prescribed curriculum.

55. My school does not pressure me to focus my instruction on preparing my students for local and state mandated tests.

56. I am able to contribute to decisions that affect the school’s English curriculum as a whole.

57. My teaching workload does not negatively affect my physical health.

58. I manage my teaching responsibilities in a way that will allow me time for friends and family.

59. I have sufficient time for preparation, committee work, and the supervision of students.

60. My colleagues at school know that I work hard at my job.

61. Parents know that I have their children’s best interests at heart.

62. My supervisors understand and support me.

63. Parents show their respect for me.

64. Generally, students like me.

65. Assessments of my students’ performances are fairly easy.
SURVEY TO BE COMPLETED ONLINE
Teacher Efficacy Beliefs

Please indicate the degree to which you agree or disagree with each statement below by checking the box of the appropriate numeral.  Respond to each statement as if you were the teacher in charge of the classroom.

1 =     Strongly Disagree

2 =     Disagree

3 =     Neutral

4 =     Agree

5 =     Strongly Agree

	
	SA
	SD
	D
	N
	A

	Statement
	1
	2
	3
	4
	5

	1. If a student masters a concept quickly, this might be 

    because I knew the necessary steps in teaching that  

     concept.
	
	
	
	
	

	2. If the grades of one of my students improve it is usually  

    because I found more effective teaching approaches.
	
	
	
	
	

	3. If I really try, I will be able to get through to the most 

    difficult students.
	
	
	
	
	

	4. If a student does not remember information I gave in a 

    previous lesson, I will know how to increase his/her 

    retention in the next lesson.
	
	
	
	
	

	5.  When a student does better than usual, many times it

     will be because I exerted a little extra effort.
	
	
	
	
	

	6. If a student in my class becomes disruptive and noisy, I will 

    know some techniques to redirect him/her quickly.
	
	
	
	
	

	7. If one of my students cannot do an assignment, I will 

    be able to accurately access whether the assignment 

    was at the correct level of difficulty.
	
	
	
	
	

	8. If a student has difficulty with an assignment, I will be 

    able To adjust it to his/her level.
	
	
	
	
	

	9.  If a student gets a better grade than he usually gets, it 

     will be because I found better ways of teaching that 

     student.
	
	
	
	
	

	10. A teacher is very limited in what he/she can achieve 

     because a student’s home environment is a large 

     influence on his/her achievement.
	
	
	
	
	

	11. If students aren’t disciplined at home, they aren’t 

      likely to accept any discipline at school.
	
	
	
	
	

	12. The time spent in school has little influence on

      students compared to the influence of the home 

      environment.
	
	
	
	
	

	13. The amount a student can learn is primarily related to 

       family background.
	
	
	
	
	

	14.  If parents would do more for their children, I would 

      be able to do more. 
	
	
	
	
	


Source: Gibson, S., & Dembo, M.H. (1984). Teacher efficacy: A construct validation. Journal of Educational Psychology, 76, 569-582.

SURVEY TO BE COMPLETED ONLINE

The Mentor Efficacy Scale

MES Scoring Instructions

Circle the one that best applies to your mentor efficacy.

 Strongly Agree (SA) Agree (A) Uncertain (U) Disagree (D) Strongly Disagree (SD) 

1.        
 If a new teacher is struggling, it is most often related to lack of effective mentoring.

2.        
 I will not have problems facilitating my beginning teachers’ understanding of their 
responsibilities as new teachers.

3.        
 I can easily articulate the beliefs which underlie my teaching practices when I talk with beginning 
teachers.

4.
The inadequacy of a new teacher’s instructional program can be improved through good 
mentoring.

5.
I’m sure how to work with beginning teachers to identify a starting point for their professional 
growth.

6.
I can connect my beginning teachers with ample educational resources.

7.
When conferencing, I am able to promote the beginning teachers’ own problem solving through 
good use of questioning.

8.
When my beginning teachers have district-related concerns, I am able to facilitate their 
understanding and problem solving.

9.
I have the necessary skills to be an effective mentor.   
10.
The inadequacy of a beginning teacher’s management system can generally be addressed through 
good mentoring.

11.
I am able to use assessment to assist beginning teachers in observing their own professional 
growth.

12.
I can use my knowledge of the development nature of teaching in my support of beginning 
teachers. 

13.
I am continually finding better ways to be a mentor to my beginning teachers.

14.
When conferencing with beginning teachers, I usually welcome their questions.

15.
When I observe a beginning teacher’s lesson, I will not find it difficult to analyze what is 
happening.

16.
When beginning teachers talk with me, I use good listening skills.

17.
New teachers’ instructional effectiveness is directly related to their mentors’ coaching abilities.

18.
I know how to use assessments to facilitate beginning teachers’ reflection for growth.

19.
Mentors are generally responsible for the professional growth of their new teachers.

20.
I will be very effective in monitoring my beginning teachers’ professional growth.

21.
If a principal comments that the new teacher is well-acquainted with school policies an 
procedures, it would probably be due to the performance of the teacher’s mentor.

22.
I will easily acknowledge the accomplishments of my beginning teachers.

23.
When conferencing with my beginning teachers, I can communicate how our consultations have 
promoted my own professional growth.

24.        I will not have difficulty managing my time so that I am available to my beginning teachers.

25.
When a beginning teacher does better than usual in lesson planning, it is often because the mentor 
exerted a little extra effort.

26.
Effective mentoring can help beginning teachers make developmental progress.

27.
A new teacher’s understanding of school policy can be developed through good mentoring.

28.
Every new teacher can make incremental steps toward being a professional, given effective 
mentoring.

29.
If new teachers are unaware of their accomplishments, it may be due to inadequate mentoring.

30.
Mentors haven’t done their job if their assigned new teachers have little understanding of school 
procedures.

Riggs, May, 1997

MES Scoring Instructions

Score items as follows: Strongly Agree = 5; Agree = 4; Uncertain = 3; Disagree = 2; and Strongly Disagree = 1
Interview Questions about the Mentor Training Workshop
1.  Are you more/less confident about your role as a mentor now that you are at the end of the workshop?  Explain.

2.  What would you consider to be the most helpful about the workshop?

3.  What would you consider to be the least helpful about the workshop?

4.  What impact, if any, did the entire group have on your knowledge skills?

5.  What aspects of the workshop did you enjoy the most?

6.  Was time during the workshop used effectively? Explain.

7.  How confident are you in the ability of the mentoring program to make a difference in the lives of entry-year teachers?
8.  Do you feel confident that the administrators have chosen the best mentors for this year?  Explain.

9.  How would you rate the extra package: incentives, snacks, meals, supplies, et cetera?

10.  How excited are you to mentor your ET this year?

11.  Do you have suggestions for next year? Share those, please.
ACTIVITY LOG

Log documents types and amounts of assistance and takes no more than 5 minutes to complete each week.


________________________________
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*Specify “other” activity.

ACTIVITY LOG

Log documents types and amounts of assistance and takes no more than 5 minutes to complete each week.
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*Specify “other” activity.

Novice Teacher Evaluation of Mentor

2nd, 4th, 6th grading periods

(5 point Likert scale)  (1-5) Strongly Disagree  Disagree  Neutral  Agree   Strongly Agree

____I trust that my mentor will keep my problems strictly confidential.
____If I am having a bad day, I know my mentor will take the time to listen and will not be judgmental.
____My mentor regularly points out things that I am doing well and areas in which I have experienced growth.
____My mentor regularly encourages me to “stretch” my thinking about teaching and to try new approaches in teaching.
____My teaching has improved as a result of the assistance provided by my mentor.

CONTACT INFORMATION

Clinical Mentor Teachers

CMT





    e-Mail Address


           Contact School
Entry-year Teachers

ET




e-Mail address


Contact School

CMT

School System Contact Information

Mentor Consultant

e-Mail address


telephone #

Linda G. Raughton, Ed. D.
raughtonl@bellsouth.net
256-845-4343(h) 











205-405-0156(c)

Pell City School System Mentor Agreement Form

This agreement is entered into this _______day of _____________, 2007, by and between the Pell City School System and the undersigned clinical mentor teacher, hereinafter CMT.  The undersigned agrees to serve as a CMT as outlined in the Clinical Mentor Teacher Handbook, and upon receipt of Log Reports, surveys, and all required forms, the CMT will be paid the stipend allocated by the Alabama State Department of Education.

CMT: __________________________________________

Program Dates: July 30, 2007 through May 2008

Fee:  $1000 to be paid in two stipends of $500 each in October and February of the academic school year of the program

Cancellation:  Both parties agree that either party may cancel this agreement upon a 30 day written notice.  Upon cancellation this agreement shall be null and void.  In the event the program is cancelled, the CMT will receive compensation for time served in the program.

CMT Signature: ______________________________

Social Security #_____________________________

Mailing Address: _________________________________________________

                            __________________________________________________

Superintendent's Signature: ____________________________

Custodian of Fund's Signature: _________________________

Communication Options for CMT and Mentor Consultant

The purpose of this line of communication is to keep the Mentor Consultant informed of all that is happening within the mentoring program.  Please select two (2) options that work best for you. Then, provide the Mentor Consultant with the information pertinent to the option. Finally, return the form to the Mentor Consultant.

Name of CMT: _______________________________

e-Mail (weekly)

The CMT will e-mail the consultant weekly to discuss the experiences of the mentoring program.

Telephone call (monthly)

The CMT will receive a phone call from the consultant each month to discuss the experiences of the mentoring program.

Personal conference at school (quarterly)

The consultant will visit the CMT in the classroom during his/her planning period each quarter to discuss the experiences of the mentoring program. 

Dialogue Journal (quarterly)

The CMT writes on the left side of the journal pages about experiences of mentoring program and submits the journal to the Mentor Consultant.  The Mentor Consultant will then respond on the right side of the pages and return the journal to the CMT.

Observation of Mentor at work (permission of ET required) (quarterly)

The CMT invites the Mentor Consultant to sit in on a CMT observation of the ET in the classroom. The three meet after school to discuss the observation.

Resources

Ayers, W. (2001). To teach: The journey of a teacher. New York: Teachers College Press.
Burke, J. (2003). The English teacher's companion: A complete guide to classroom, curriculum, and the profession. Portsmouth, NH: Heinemann.

Burke, J. (2006). Letters to a new teacher: A month-by-month guide to the year ahead. Portsmouth, NH: Heinemann.
Cushman, K. (2003). Fires in the bathroom: Advice for teachers from high school students. New York: The New Press.

Glickman, C. D. (2002). Leadership for learning: How to help teachers succeed. Alexandria, VA: Association for Supervision and Curriculum Development.

Harrison, A. S., & Spuler, F. B. (1983). Hot tips for teachers: A collection of classroom management ideas. Carthage, IL: Simon & Schuster.
Johnson, L. (2005). Teaching outside the box: How to grab your students by their brains. San Francisco, CA: Jossey-Bass.

McCann, T., Johannessen, L., & Flanagan, J. (2006). Talking in class: Using discussion to enhance teaching and learning. Urbana, IL: National Council Teachers of English.

McCann, T., Johannessen, L., & Ricca, B. (2005). Supporting beginning English teachers: Research and implication for teacher induction. Urbana, IL: National Council Teachers of English.
National Academy of Education. (2005). A good teacher in every classroom. San Francisco, CA: Jossey-Bass.          
Roberts, S. M., & Pruitt, E. Z. (2003). Schools as professional learning communities: Collaborative activities and strategies for professional development. Thousand Oaks, CA: Corwin Press.
Sarasin, L. C. (2006). Learning style perspectives: Impact in the classroom. Madison, WI: Atwood.

Shulman, J. H., & Sato, M. (2006). Mentoring teachers toward excellence: Supporting and developing highly qualified teachers. San Francisco, CA: Jossey-Bass.

Thompson, J. (2202). First-year teacher's survival kit: Ready-to-use strategies, tools & activities for meeting the challenges of each school day. San Francisco, CA: Jossey-Bass.

Timpson, W. M., Yang, R., Borrayo, E., & Canetto, S. S. (2005). 147 Practical tips for teaching diversity. Madison, WI: Atwood.

Timpson, W. M., Dunbar, B., Kimmel, G., Bruyere, B., Newman, P., & Mizia, H. (2006). 147 Practical tips for teaching sustainability: Connecting the environment, the economy, and society. Madison, WI: Atwood.
Internet Sites

www.atozteacherstuff.com (Advice for beginning teachers)

www.nbpts.org  (Lesson plans)

www.theeducatorsnetwork.com/lessons  

www.disciplinehelp.com (Classroom management)

www.middleweb.com (Middle school)

www.7-12educators.about.com   (Secondary school)

www.homeworkhelp.com  (Homework)

www.criticalthinking.org  (Critical thinking)

www.newslink.org  (Social studies)

www.ccc.commnet.edu/grammar/index.htm  (English/Language Arts)

http://mathforum.org/teachers  (Math)

www.sierraclub.org/education/   (Science)

www.iste.org   (Technology)

www.webnovice.com

www.gifted-children.com  (Gifted students)

www.acde.org   (Substance abuse)

www.snow.utoronto.ca (Students with special needs)
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