EL PLAN

2017-2018

Our school motto “Every child should taste success” is the driving force
behind our ESOL program. This plan was created in response to the students’
needs reflected in the ACCESS 2017, ACT ASPIRE 2017, and Spring 2017-MAP
assessments. The WIDA and SC Ready Standards will direct lessons
conducted by a dedicated team of ESOL teachers and paraprofessionals.
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2017-2018 PowerSchool Coding

The new coding eligibility criteria for Kindergarten exit criteria new services
directions for monitoring students was communicated by our Title III State
Coordinator and is shown below as communicated in August 2017 during the
ESOL Boot Camp. The information below was copied directly from the PPT
notes provided by the State Coordinator.

PowerSchool Coding Sheet

Changes and Updates
New Codes: W, P1, P2, P3, P4.
Code of X

Coding for students who took Alternative
Access for ELLs



ELIGIBILITY CRITERIA FOR
KINDERGARTEN W-APT

Consistent with WIDA test administration
guidelines, the procedures from 2nd semester
pre- kindergarten through 1st semester
kindergarten are as follows:

1. Administer the Listening and Speaking
portions of the Kindergarten W-APT and note
the combined Listening and Speaking Raw
Score.

2. If the student’s combined Listening and
Speaking Raw Score is = 27, the student meets
the minimum criteria for English language
proficiency and is not eligible for language
support services.

3. If the combined Listening and Speaking Raw
Score is < 26, then the student qualifies for
language assistance services.

Consistent with WIDA test administration guidelines, the
procedures from 2nd semester kindergarten through 1st
semester first grade are as follows: administer all four
components of the Kindergarten W-APT.

If the following is true:

1. Listening and Speaking raw score is 2 27, and,
2. the Reading score is 2 14, and,

3. the Writing score is 2 17, then

The student does not qualify for language support services.

If not all three criteria are met, the student requires language
support services.



“Monitored” students EXPLAINED

* All students who are advanced in English
Proficiency are not “monitored”- they are
served through push-in, pull-out focus
groups, collaborations/consultations with
teacher (Keep a log of communications)

 Monitored for PS- exited students- for 4
years under new ESSA

Required Post-Exit Monitoring

* Under ESSA, districts/schools are required to
monitor ELs academic performance for FOUR
calendar years following exit from language
assistance services

* The school must maintain documented
evidence that the student was monitored




EXIT CRITERIA

New SC Exit Criteria:

* Student scores a composite of 4.8 or higher
and at least 4.0 in all domains.

* Exited Students must be monitored for 4
years.

* PS coding: P1, P2, P3, P4
* Exited students no longer take ELP assessment

* These student can receive accommodations

New- Amendment Form

* The HLS amendment form — used in rare cases
for coding mistakes in PowerSchool.

* The form is used when a student’s language
code of a non-English language is
INCORRECTLY listed in PS and needs to be
changed to English (code 9)



How to Use the HLS Amendment Form

Complete the form

Include the original home language survey when
the student first enrolled in a South Carolina
school

Provide all pertinent information requested that
is available (i.e. testing data)

Obtain the parent’s signature
Have a district administrator sign the form. If the
district does not have an EL coordinator, then

another administrator responsible for this
student can sign the form



WIDA 2017 Levels
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SCHEDULES

Time Grade
7:40-8:30 SH-8A
8:30-9:00 BA-7A
8:30-9:30 6-B
9-10 8B
10-10:30 4A-4B
9:30-10:00 7B
10-11 HIGH SCHOOL/7H
11:30-12:30 1-7A
12-1
1:25-2:20 HS Newcomers
1:30-2:20 2-3
2:30-3:20 4-5
3-4 High School Writing
3:20-4:00 2-3

INSTRUCTIONAL PLAN AND RESOURCES

PULL OUT SERVICES

Pull out services are offered for 30 t0 60 minutes, Monday through Friday during Related
Arts periods to LEP students in grades 1-12 on Levels below to P1. In the ESOL class, our
program offers four areas of intervention: Reading, Writing, Vocabulary and Math. Lesson
templates for each group are prepared by the ESOL Coordinator and reviewed with the
team in advance. WIDA and State Standards are used for ESOL planning and instruction.



Reading and Vocabulary Centers

Hard copies of A-Z Books ®and Raz-Kids ebooks are used according to students’ reading
levels. Six vocabulary lessons are taught in the vocabulary center as students read and
completed 6 guided reading lessons in the reading center. Students learn social and
academic vocabulary from the book using the different strategies. Reading comprehension
will be assessed through the reading quizzes provided by Raz-Kids®, A-Z Reading, MAP
testing and ACCESS in the Spring 2018. Rigorous NWEA-MAP monitoring of reading
comprehension is done three times a year. First grade students and newcomers utilize
Starfall in addition to A-Z Learning at least once a week.

Writing Center

Our Writing Centers include students who utilize the Writing A-Z program 4 days a week
and High School students who attend this center only at least once a week. Differentiation
in intensity of this instruction is related to the ACCESS scores in the area of writing. The
A-7 Writing rubric is used to target writing skills and assess students’ writing in this center
as well as the revising, editing and peer-editing resources.

Process Writing Lessons teach students the five steps of the writing process through the
four main writing genres:

informative /explanatory
narrative
opinion/argument

transactional

Each genre is divided into several text-type lessons at four developmental writing levels
(beginning, early developing, developing, and fluent), which ensures that writing
instruction matches the range of skills and abilities of writers and the writing process:

Prewrite
Draft
Revise
Edit
Publish
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Students receive support and feedback and they make progress by utilizing the traits of
good writing:

Organization
Ideas

Voice

Word Choice
Sentence Fluency
Conventions

Presentation

Final drafts are posted on EDMODO accounts for peer and teacher feedback and
assessment. Parents are also invited to read their children publications.

Math Center

The math lessons are driven by Grade-Level Math Standards. A curriculum map has been
provided to the math instructor as well as booklets for kids that have been designed with
appropriate practice to target each standard along the school year. Our math teacher is
using the NWEA Learning Continuum where it can be seen what students performing at a
given RIT (Rasch Unit) level and are typically ready to learn. This information is being used
to help with differentiate instruction for both individual students and skill-based small
groups. IXL Math and Star Fall items are incorporated as needed. Our main goals are that
students will master multiplication facts expected for each grade level, will solve word
problems by demonstrating reading comprehension, and master of the four basic
algorithms and work organization habits. Students’ progress will be assessed by using
NWEA reports on MAP Winter 2015 and Spring 2016.

11



Resources

Reading Resources

Writing Resources

Math

A-7 Reading Subscription
Raz-Kids Subscription
A Chrome Books per student

Writing Journals

Support materials from Writing
A-Z as Writing samples and
graphic organizers, editing

Khan Academy
Curriculum Map for the teacher
Math booklets based on grade

Reading Booklets _ level math standards
Vocabulary Booklets 'CI‘};z(r:ltli};f;al words Grid Notebooks
Time for Kids magazines K-6 . _ Manipulatives
subscription Dictionaries, thes?lurus, a.nd ChromeBooks
Starfall Word for Word Dictionaries

Chromebooks for final drafts and
research as needed

EDMODO accounts for final drafts
publication

Upfront Magazine Grades 7-11

Push-in Services

High School are assisted in the Algebra classroom for 90 minutes a week. Students with an
IEP receive push-in services by our ESOL/Sped Certified Teacher once a week.
Kindergarten students receive push-in services for language support of classroom
instruction.

WIDA Standards and Language of Instruction

Our State has adopted the WIDA Standards: The social and instructional language and the
language of Language Arts, Mathematics, Science and Social Studies. English is the language
of instruction in the ESOL Centers. Occasional bilingual input may be used to help students
comprehend material if an ESOL teacher speaks that language and if the student is a
newcomer; however, since there are multiple languages spoken in the Charter School
District, English for Speakers of Other Languages (ESOL) is the official model used by the
ESOL Program. The use of Google Images, graphs, illustrations, TPR, guided practice, realia,
and visuals is highly recommended during instruction to convey meaning.
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Monitoring instruments

e WIDA Descriptors Checklist: Use “close, ready or need support”. Avoid the use of
N/O on the checklist. When indicator is not observed in class, meet with the teacher
and obtain feedback in order to enter a descriptor. To be hand out to the Title III
Coordinator at the end of the quarter for review.When in doubt of performance
quality in a descriptor not observed in class, meet with classroom teacher to
complete the checklist.

o Teacher-ESOL teacher Communication Form to be hand out to teachers in the 4th
week of each quarter. Both instruments are provided in Appendix H.
e MAP Scores

Review and Follow Up

If indicators are not satisfactory, the ESOL Team will meet to consider the following
actions: Planning collaboration with mainstream teacher, push-in services, Saturday
School for extra time and support, or temporary pull-out services.

DATES TO REMEMBER:

45 minutes a week: Checklist

Once a quarter on Communication Day: Meet with teacher to complete checklist when
in doubt of performance descriptor

4th week of quarter: Teacher-ESOL Teacher Communication Form

Last Day of Quarter: ALL FORMS ARE DUE TO THE TITLE III COORDINATOR.

FOLLOW UP:

e Ifthe teacher requests other kind of services, see Title III Coordinator.

e If the teacher requests a parent-teacher conference, see parent bilingual parent
liaison to set up a team meeting with parents, mainstream teacher, ESOL teacher
and the student.

e Provide the teacher with a copy of Parent-Teacher Conference form. Clarify any
questions about this form. This form should be filled out by the teacher and a copy
provided to the ESOL Teacher and the parent. Place a copy in the ESOL student’s file
and submit a copy to the Title III Coordinator immediately after the meeting.
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Saturday School procedures

“Allowing for more time in the classroom has proven to translate into higher pupil
achievement. In an effort to increase learning opportunities for students, RLOA
employs an extended instructional day and the option of half-day Saturday School in order
to provide more time on task for our students. Students with special needs and
exceptionalities will have the opportunity for extra support and coaching during the
extended times. High-achieving students will have the opportunity for more challenging
projects that stretch their thinking and abilities” (RLOA Improvement Plan 2015-2016).

Two members of the ESOL instructional staff are dedicated to provide Saturday School
opportunities to ESOL students. Our procedure to determine students who will be
prioritized for this opportunity follows:

e A Saturday school referral form is shared in the drive with all teachers. A maximum
of 25 students will be accepted each Saturday.

e Teachers will specify the assignment required.

o The parent liaison call the parent no later than Friday at 11 a.m. Referrals will not
be accepted after this time.

e Saturday School Teachers pick up the assigned work

e Completed work will be handed out to mainstream teachers on Monday

RTI 2

RTI for ESOL Students is explained by WIDA in the RTI2 publication.

“If a culturally and linguistically responsive Tier 1 learning environment has been created for all students,
including ELLs, only a small percentage of students would need to receive Tier 2 support in any given area or
for any given need.” Page 7

Four key features of Tier 2 intervention, stated on page 7, include:
(1) supplementary resources to implement high-quality instructional strategies,
(2) targeted intervention at high levels of intensity,

(3) ongoing formative/ classroom assessment to monitor students’ responses to intervention (often referred
to as progress monitoring), and

(4) team decision-making and collaboration.

In Tier 3 the strategies may be the same as in Tier 2 but they are more intensive and individualized.
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The School RTI Coordinator and the ESOL Coordinator will collaborate and exchange perspectives to develop
an understanding of factors below as well as the ELLs strenghts.

1 Learning 2 Ac_ademlc 3 Oral
Environment Achievement Language and
Factors and Instructional Literacy Factors
Factors
Personal 5 Physical and 6 Previous
and Farnily Psychological Schooling
Factors Factors Factors

Cross-Cultural
Factors

Figure 2. Adapied from: Hamayan, Marler, Sanchez-Lopez, ¢ Damico (2013)

Figure with 7 Factors from WIDA RTI2. page 16

Then, “they will design and implement systemic (e.g., district, school, grade level) and specific (e.g., classroom,
small group, individual) interventions based on the information gathered about the seven integral factors for
these students. The team monitors progress of the students’ responses to these interventions, and the process
begins again in an effort to support students in an authentic, contextualized, and responsive way.” RTI 2Page
29

Collaborative solution-seeking process used in all three tiers of Rtl for ELLs

Gathering
Information:
Seven Factors

Assessing and \
Monitoring Progress Collaborative Describing

of ELLs’ Response to . . Observable
Instruction and Solution-seeking Behaviars

Intervention

Intervening
Systemnically and
Specifically

Figure from WIDA RTI2, page 29.
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Instructional Staff

We count this year on two full-time ESOL paraprofessionals, a full-time reading teacher and
a full time math teacher, and ESOL Interventionist and two part-time Newcomers teachers.
Our team is using their skills and best of their knowledge to support ESOL students in the
push-in modality, monitoring centers and centers as well as with our paperwork process,
Saturday School and family-reading enrichment.. Our bilingual parent liaison is also
helping us toward a quick and smooth transition from one class to another in order to
maximize our instructional time with each class. Our instructional lesson plan templates
have been prepared by the ESOL-certified Title III Coordinator. Lessons are accompanied
by the A-Z reading materials and rubrics necessary for a successful ESOL Class.
Mainstream Teachers’ lesson plans are used to ensure reading, writing and math
vocabulary are being considered in our lesson.

Family Reading Enrichment

Reading is essential to ELLs’ success. Our department has created an Informational Text
Reading system beneficial to the whole family. We provide each student in the pull-out
modality with a Time For Kids and the Upfront New York Magazine for high school. Parents
sign an attached reading log and folders are returned on Friday. Our team works on our
Friday-half-day to make sure every child receives a new magazine. Our bilingual parent
liaison contacts parents who need to be reminded of home reading supervision. We make
sure children have access to informational text reading material at home and that reading
constitutes a habit reinforced at home.

We are targeting the areas in Literature, Informational Text, Foundational Skills and
Writing in the pull-out groups.

Resources

Raz-Kidz accounts have been distributed among RLOA students. These audio books
facilitate reading assessment and progress monitoring on levels A-Z. The audio books on
Raz-Kidz are also a resource for differentiated reading instruction that ESOL students need
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to improve their vocabulary and pronunciation of the English language. We will have 5
computers in the classroom and a Chromebook for every child to read according to the
individualized reading plan. ESOL Resources for mainstream teachers have been added to
our school Drive with supporting materials for each language domain and WIDA
information. Power Points presented in staff development sessions are available there as
well. Webinars specially designed for RLOA-mainstream teachers’ as part of the ELD
training are being shared this year through youtube.com.

WIDA Profiles

Our ESOL teacher has administered the initial assessment screener to new students.
WIDA profiles for new students, K, and 1° grade are being created, and profiles for grades
2-11 are being updated with ACT Aspire and ACCESS 2016 scores. At RLOACS, our ESOL
program has created virtual ESOL profiles than can be updated easily year after year, and
shared in a snap with new teachers and the guidance department.

Our dedicated ESOL teachers and resourceful paraprofessionals, who serve students
around the clock, will ensure appropriate intervention and growth.

A-Z Learning Effectiveness

“In 2000, the National Reading Panel published its research-based findings on the reading
strategies and instructional practices that demonstrated the best results for reading
achievement in developing readers. The panel reviewed more than 100,000 reading
studies, and from those, analyzed several hundred key studies that met its criteria for
sound scientific research. The results are organized around five key areas of reading
instruction--phonemic awareness, phonics, fluency, vocabulary, and comprehension. “

Excerpt from:

A-Z ELL Reading Solution

“Learning A-Z's Enhanced ELL Reading Solution supports ELLs with tools, resources, and
research based strategies designed to achieve success with social and academic English.
Reading, listening, speaking, and writing resources integrated with grammar and
vocabulary support are organized in content area topics at varying grade and language
proficiency levels. Learning A-Z's Enhanced ELL Reading Solution provides access to:

o Differentiated resources and instructional strategies to teach reading, writing,
listening, and speaking to students at all levels of English language acquisition
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Grade-level-appropriate content, including a wide variety of content-area-related
leveled readers, both narrative and informational, to promote academic success

Vocabulary-based resources to develop students’ social and academic language

Formative assessments to enable instructors to monitor progress and determine the
instruction needed to increase language proficiency

Motivating technology, including interactive texts and projectables, and engaging
Student Incentives and Awards”

Excerpt from: https://www.]earningaz.com/special/shared/pdf/EfficacyBrochure.pdf
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The Learning A-Z Solution

Learning A-Z has designed a suite of online reading resources
delivered by its various websites. Its comprehensive collection
of Web-based learning resources helps teachers differentiate
instruction, thus improving student reading performance. These
website resources are created to mirror best practices as defined
by years of classroom research and as described in the National
Reading Panel’s 2000 report. The websites are as follows:

Reading a-z

neﬁ'ding-'l'utnrs

Vocabulary B2

Writinga-2/

v

Phonics

‘Comprehension

General
Vocabulary

Content Area

%S %SNS

High-Frequency

% 1 ™| s

NS NININIS TS

S SNIRNIS NS

Writing Skills

https://www.readinga-z.com/updates/reading az white paper.pdf. p.9
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Alphabet Phonological Awareness Phonics
Frieze Cards Lessons Lessons
Flash Cards Flash Cards Flash Cards
Chants Poetry Books Decodable Books
Leﬂersizrmahnn Read-Aloud Books Read-Aloud Books
ets
Letter Books Sound /Symbol Books | Sound/Symbol Books
Assessments Worksheets Worksheets
Assessments Assessments
High-Frequency
W Fluency Vocabulary Comprehension
Flash Cards Leveled Fluincy Vocabulary Leveled Books
Passages Books
5 Rhebazs Reader’s Theater [ Word Sorting Guided Reading
(High-Frequency Scripts Activities Lessons
Word) Books = il
Vocabulary ) High-Frequency | Comprehension
Books Leveled Books Word Books Quizzes
Guiided Reading Flash Cards Worksheets
Lessons
High-Frequency Retelling
Word Books Wordless Books Rubrics
Vocabulary Graphic
Books Eiie Bghe Organizers
Benchmark
Graphic Graphic Books and
Organizers Organizers Running
Records

https://www.readinga-z.com/updates/reading az white paper.pdf. Page 11
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HOME LANGUAGE SURVEY -HLS

Starting Monday, January 04, 2016, all schools in the South Carolina Public Charter School
District are required to avoid the collection of a new home language survey by requesting
the items below as part of their request for records process:

Home Language Survey
English Language Learner (ELL) Initial Placement Screener
Most Recent State Language Proficiency Test Scores

ELL Accommodation Plan

The school should only require parents/students to complete the home language survey for
those students who will be attending school in the United States for the first time. This will
include the pre K and Kindergarten students.

Within 8 school days after registration, the Registrar/Guidance secretary will document up
to three attempts of requesting records from the new student’s former school. If the form
is not obtained, a new home language survey must be completed by the parent by the 20™
day after registration in the beginning of the year and no later than the 5" school day after
the beginning of the year.

A copy of a language survey and the registration form will be provided to the Title III
Coordinator by the Registrar/Guidance secretary when a different language than English is
indicated in any of the answers. Register will ensure that first-time language surveys are
complete, signed and dated by the parent before filing them or sharing a copy with the Title
[II Coordinator.

The school needs to have a copy of the HLS for ALL students in their permanent folder and
DO NOT PURGE should be indicated.

Our district will conduct desk audits during the second semester to verify compliance for
home language surveys

See Appendix A for theEnrollment Process, Appendix B for approved Home Language
Survey, Appendix C for the Records-Request Form and Appendix ] Guidance from U.S.
Department of Justice (Civil Rights Division) and Appendix M for Enrollment Flow Chart.
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PLACEMENT ASSESSMENT

If the parent or guardian responded to one or more of the three questions with a language
other than English, the student should be screened to identify if potential ELL students are
in fact English Language Learners.

W-APT is used to screen potential ELL students in Kindergarten through first semester of
first grade. The WIDA screener is the placement assessment for grades 1st (second
semester) to 12 grade when:

Transfer students: When HLS from former school indicates that parents answered to one or
more of the three questions with a language other than English, the student should be
screened to identify the English language proficiency. If the former school sends a current
ACCESS score, that score will be used to determine services. A new screening is not
required in this case.

Students attending school for the first time in the United States: If the parent or guardian
responded to one or more of the three questions with a language other than English, the
student should be screened to identify the English language proficiency.

Our teachers must assess students’ English language proficiency within 30 days of
enrollment at the beginning of the year and within ten days after the beginning of the year.
For that reason, Register will ensure that a HLS is handed out in a timely manner to the
Title III Coordinator.

Our district will conduct desk audits during the second semester to determine if screenings
are conducted as required.

South Carolina Public Charter School District Parents do not have a right to refuse a
screener and/or state English language proficiency test. These tests are required for
compliance with the basic requirements under federal Law.

22



TITLE III DOCUMENTATION

Permanent Records

The ESOL department creates a red folder for each new ESOL student joining the program.
Each folder contains the following:

Home Language Survey
Written/Spoken Language Request for School Communication

ESOL Accommodation Plan and ACCESS

[ ]

[

e Parental Notification

[ ]

e W-APT scores or most recent State Language Proficiency Test Scores.

This folder will be filed along with the permanent record by the Registrar. A checklist on
each folder cover will ensure every document has been filed. The Registrar is responsible
for keeping this folder complete and available for the Title III audit after receiving it from
the ESOL Team as well as for filing the new test report and accommodations plan provided
by the ESOL Team every new school year. Guidance/Registrar will hand out the copy of the
new ACCESS or Language Proficiency Test mailed by SCDE State to the Title III Coordinator
for the ESOL files. Itis highly recommended that the Registrar makes sure every
permanent record has a HLS and that red folders contain the current assessment report
and the accommodations plan.

ESOL Files

A copy of the red folder for new students will be filed in the ESOL file cabinet and will be
kept locked at all times when not in use. All current students’ ESOL folder will be checked
by the Title III Coordinator in the beginning of the year and at the end of the year. The
checklist on the folder’s cover helps make sure documentation has been updated and kept
during the year. In addition to the documents above, we keep in the ESOL files:

e NWEA report for each school year
e Student Sample writing for the year

Folders’ Responsibilities

Guidance/Registrar is responsible for collecting and revising that the Home Language
Survey, the Written/Spoken Language Request for School Communication and the State
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Language Proficiency Test is handed out to the Title III Coordinator in a timely manner as
explained on pages 9 and 10.

The Parent Liaison/Title III Assistant will create the red folder for the permanent record
for Guidance and will keep the ESOL file cabinet organized and complete. She will keep a
checklist to ensure all documents are added for new students in a timely manner.

Parental Notification

The Title III Coordinator will create parental notifications for all parents of ESOL students
to be aware of the program their children enrolled. This notification must take place:

(1) no later than 30 calendar days after the beginning of the school term or
(2) for pupils who enroll mid-term, within two weeks of being placed in a program.

The Parent Liaison/Title III Assistant will mail the letters to every home in the language
required by parents for school written communication.

An Exit Letter will be mailed for those students who complete their two years of
monitoring. See Appendix N.

Waiver Request

If a parent wishes to decline or withdraw a student from the ESOL program:

1. The Title III Coordinator will provide the parent with the South Carolina Public Charter
School District Waiver of ESOL Services Form.

2. Guidance/Registrar will place a copy of the signed form in the student’s permanent
record and the Parent Liaison/Title III Coordinator will place a copy in the ESOL student’s
folder. “Do not purge” should be indicated in this document.

3. The Title III Coordinator will ensure that students who are waived from services are
entered in Power School’s ESL field as A to E.

4. The Parent Liaison/Title III Assistant will disseminate and collect the waiver form each
year if the parent/guardian wishes to waive English language instruction educational
services. A new waiver must be completed and signed each year until the student achieves
full proficiency on the state English language proficiency test.

5. A designated ESOL teacher will monitor waivered students and will make sure those
students are receiving appropriate accommodations provided in the ESOL Individualized
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Plan. The progress in learning English and understanding of the core curriculum of
waivered students must be monitored. If the student is struggling, a parent conference will
be held to include a discussion about the child’s academic difficulties and the possible need
to allow the student to receive direct ESOL services in order to assist their child with
developing greater English proficiency.6. The student MUST take the state English language
proficiency test until the make full proficient on the state English language proficiency test.

ESOL Individualized Learning Plan

Accommodations may be included for students and are noted on the district’s Student
Accommodations Plan for ESOL students. It includes appropriate instructional objectives
and needed accommodations for ESOL students’ instruction and assessments. In the
summer, the Title III Coordinator will recommend accommodations based on the Language
Development and other state assessments from the spring. The ESOL teacher and the
regular classroom teacher along with other members of the ELL committee will collaborate
to recommend modifications and/or to approve the plan. The ESOL committee or work
group includes an administrator, teachers (both English language instruction educational
program teachers and regular classroom teachers), instructional assistants, school
counselors, and others who work with the ELL population. A variety of classroom
modifications are permitted for ELLs in the ESOL Individualized Learning Plan according to
the ELP Level and individualized educational needs. See ESOL Learning Plan template in
Appendix I.

Documentation for the Title III Audit

Other documentation for the Title III audit will be gathered by the corresponding school
department as follows:

IDENTIFICATION AND ASSESSMENT EVIDENCE RESPONSIBLE
1.Share English Language Program with staff August PD Title 11l Coordinator
Webinars 1,2,3
Webinar Attendance Follow-up APs
2.Share legal requirements for identification Emails sent to RET and Register staff | Title Ill Coordinator

and placement of ELs with school
administration

3. Everyone should have a HLS on file Permanent Records Guidance Secretary

4. All EL students have been assessed with Individualized ACCESS and LAS Title lll Coordinator, Guidance and
LAS or WIDA scores ESOL Team

5. Administrators are aware of needs and Emails sent to RET, Webinar, RET Title Il Coordinator and RET
requirements to help EL students meetings Agenda attendance to webinars
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6. EL students have Individualized
Accommodation Plans

Accommodations Plan in Permanent
Records

Title Il Coordintor (handing out each
plan)

ESOL Team (getting signatures from
teachers)

Guidance Secretary and Title IlI
Assistant (Permanent Records)

7. The school is using formative and
summative data to guide instruction

Data Notebooks

Mainstream teachers

ESOL, RTI, SPED

PROGRAMMING AND EDUCATIONAL
APPROACHES

EVIDENCE

RESPONSIBLE

1. The program is addressing needs
within each content area

Lesson Plans

ESOL Staff

2. The entire faculty and administration is
aware of EL students and their needs.

Webinars
Webinars Attendance
PD Attendance

Title Il Coordinator

3. All teachers are using WIDA standards as a
tool and entry point in teaching EL Students

Lesson Plans

K-11 Teachers
ESOL, RTI, SPED teachers

4. ESOL students are placed in pull out ESOL
classes and learning content area vocabulary
and skill

ESOL Lesson Plans

ESOL Team

5. EL students are being served within the
regular classroom if they are not being pulled
out?

ESOL Schedule

Title Il Coordinator

6. EL students are learning content knowledge
and skills and making progress in English

Lesson Plans

Mainstream Teachers
ESOL Team

7. The curriculum for EL students is
challenging and academically based

Lesson Plans

K-11 Teachers
ESOL Team

8. There is a plan for content instruction for EL
students and EL students learn throughout
their content classes.

ESOL Plan
Lesson Plans

ESOL Coordinator
ESOL Team
Mainstream Teachers

9. There is a before/after summer school
program

Saturday School is provided as
needed.

Summer School Coordinator
ESOL Saturday-School Instructors

10. Funding allocation to serve EL students is | Budget School Accountant
a priority
STAFFING AND PROFESSIONAL EVIDENCE RESPONSIBLE

DEVELOPMENT
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1. Classroom teachers and ESOL
teachers have the resources, skills
and knowledge to address the needs
of EL students in their classroom

Staff qualifications

Instructional Resources

Human Resources Officer

School Accountant

2. Content teachers are trained in specific
methodologies to target EL students.

Webinars

PD Power Points

ESOL Resources in Google Drive
Attendance sheets

Webinar attendance record

Title Il Coordinators
Mainstream Teachers

3. ESOL teachers have certification in the
specific content area and ESOL certification.

ESOL Teacher qualifications

Human Resources Officer

4. Middle and High School EL students are
receiving specific attention in each class.

Lesson plans with accommodations
and modifications

Monitoring Instruments
Paraprofessionals and
Interventionists schedules

Middle and High School teachers
ESOL Team

RTI Coordinator

5. There is an accountability plan in place for Accountability plan APs
all teachers to take ownership of the EL TO BE SHARED WITH TITLE Il

students in their classroom and serve them Coordinator

with effective instructional practices.

6. The administration of the school is Grade Level Meeting Agendas APs

encouraging all teachers to implement effective
teaching practices for EL students

Instructional Couches

7. Mainly certified personnel is serving EL
students

ESOL Staff qualifications

Human Resources Officer

PARENTAL INVOLVEMENT

EVIDENCE

RESPONSIBLE

1. Parents of EL students are given
notifications in their home language.

Translation folder

Parent Liaison

2. Parents of EL students are included in
decisions within the school.

PTO Attendance
SIC Attendance

PTO and SIC secretaries

3. Parents are informed and given educational
information regarding the school system and
how to help their children at home.

Parent Nights Attendance
MAP Meeting Attendance
Orientation Meeting Attendance

APs
Guidance Counselor

4. Parental involvement activities are
conducted by the school

Parent Nights Attendance
MAP Meeting Attendance
Orientation Meeting Attendance

APs
Guidance Counselor
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PROGRAM EVALUATION AND REVIEW EVIDENCE RESPONSIBLE
1. The school is keeping data for each student | ESOL Data Book ESOL Team

in order to calculate growth in language

proficiency year to year.

2. The school is evaluating the programs Teacher Observations Dr. Wicks

Paraprofessional Observations
ESOL Data Book

Title 1l Coordinator

3. The district is evaluating the services and
making changes

Assessment Data

Coordinator Position created last
year

ESOL Program Description
2015-2015

District

Title 1l Coordinator

DESCRIPTION OF PROGRESS MADE BY EVIDENCE RESPONSIBLE
ELLS
EL students are making enough progress in ACCESS 2015 Title 11l Coordinator

learning English and meeting academic
standards

ACT ASPIRE 2015
MAP 2015-2015
PASS 2015

Are exited students making adequate
progress for each of the two years?

SECOND MONITORING DOCUMENT:

MATERIALS

Provide inventory of materials and monitoring
of its implementation.

ESOL PROGRAM

ACCESS 2015
ACT ASPIRE 2015
MAP 2015-2015
PASS 2015

EVIDENCE

ESOL Lesson Plans

EVIDENCE

Title Il Coordinator

RESPONSIBLE

ESOL Teachers

RESPONSIBLE

Provide scientifically based research activities
provided for the LEP subgroup and effective
implementation.

Each activity is measure effectively.

ESOL PROGRAM 2015-2016

Title 1l Coordinator and ESOL Team

ESOL AND SPED Students

EVIDENCE

RESPONSIBLE

ELs with disabilities needs are met. Who is
involved in writing Linguistically appropriate
goals and objectives?

If determined by the IEP Team, how are
English language Special Education Services
provided?

ESOL/SPED Meetings Attendance
copies

ESOL Schedule

ESOL Lesson Plans

Special Education Coordinator
Title 11l Coordinator
Mrs. Adesso
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PROFESSIONAL DEVELOPMENT EVIDENCE RESPONSIBLE
What professional development have Webinar Attendance Classroom teachers, principals,
classroom teachers, principals, administrators, administrators, paraprofessionals and
paraprofessionals and other support staff interventionists completing webinars.
received in curricula, assessment measures,
instructional strategies and method of Title 11l Coordinator shared the
instruction to address the needs of ESOL webinars.
students?
OUTREACH EVIDENCE RESPONSIBLE
Involvement and outreach activities have been | ESOL Parents Night ESOL Team
offered to parents/guardians to help them
actively support the education of their children School Literacy Night APs

Parent Knight Academy Title I-Title Il Coordinator

SCHOOL-PARENTS COMMUNICATION

Parents can be limited English proficient even if their child is proficient in English. Global
Interpreting has been hired by our district to provide oral and written communication in
the home language of preference when it is other than English. Out school has sponsored
Interpreting Certifications for staff members who act as in-house authorized translators.
Our parent liaison is one of them. When a limited English proficiency hinders
communication at the moment of registration, our parent liaison assists the office staff and
the parents..

The registration form requests parents information regarding their language preference for
school-home communication. will be provided to the parent or guardian with the
registration package (See appendix K) .

The Guidance secretary will share a copy of this form with the Title III Coordinator. The
information on the form will be added by the Title III Coordinator to the ESOL spreadsheet
for Power School. This information will be added in PowerSchool by the PowerSchool
Administrator and a hard copy will be filed in each ESOL folder by the Parent Liason/Title
[1I Assistant.

Our school communicates information to limited English proficient parents in a language
they can understand about any program, service, or activity that is called to the attention of
parents who are proficient in English. This includes, but is not limited to, information

related to:

e Registration and enrollment in school and school programs
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Grievance procedures and notices of nondiscrimination

Language assistance programs

Parent handbooks

Report cards

Gifted and talented programs

Student discipline policies and procedures

Special education and related services, and meetings to discuss special education
Parent-teacher conferences

Requests for parent permission for student participation in school activities

At RLOA, we understand that schools must provide translation or interpretation from
appropriate and competent individuals and may not rely on or ask students, siblings,
friends, or untrained school staff to translate or interpret for parents.
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JOB DESCRIPTIONS
ESOL Teachers:

e Reports to the Academy Executive Director and the Title [1I/ESOL Coordinator.
Holds a South Carolina teaching certificate and an ESOL endorsement.

Follows professional practices consistent with school policies in working with
students, students’ records, parents, and colleagues.

e Demonstrates communication and interpersonal skills as they relate to interaction
with students, parents, other teachers, administrators, and other school personnel.
Checks and respond emails sent by the school administrators daily.

[s available to students and parents for conferences according to school policies.
Ensures that instruction is aligned with ESOL Curriculum Plan under the
supervision of the Title III Coordinator

e Facilitates home-school communication by such means as holding conferences,

telephoning, sending written communications, and providing updates for web

postings as directed, following all communications policies as set forth by the
administration.

Maintains confidentiality of students and students’ records.

Works cooperatively with school administrators, colleagues, and parents.

Complies with rules, regulations, and policies of governing agencies and supervisory

personnel.

Complies with state administrative regulations and RLOACS Board policies.

Adheres to school procedures and rules.

Conducts assigned classes at the times scheduled.

Enforces regulations concerning student conduct and discipline.

Demonstrates timeliness and attendance for assigned responsibilities.

Keeps ESOL lesson plans for instruction and submits them quarterly for Title III

purposes.
e Maintains accurate, complete, and appropriate attendance and monitoring records
and submits reports promptly.
e Attends and participates in assigned meetings and activities as directed by the Title
[II Coordinator.
Complies with conditions as stated in the Employee Handbook.
Demonstrates professional practices in teaching.
Models correct use of language, oral and written.
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Demonstrates accurate and up-to-date knowledge of content.

Participates in professional development opportunities and applies the concepts to
classroom and school activities.

Acts in a professional manner and assumes responsibility for the total school
program, its safety and good order.

Takes precautions to protect records, equipment, materials, and facilities.
Assumes responsibility for supervising students in out-of-class settings.
Demonstrates appropriate personal contact while in performance of school duties.
Assumes a role in meeting the school’s student achievement goals, including
academic gains of students determined in SLOs.

Maintains a positive attitude about, and complies with, school policy regarding
observations by administrators or consultants.

Other duties and responsibilities prescribed by the administration such as, but not
limited to: lunchroom, homeroom, sidewalk, hall, playground, and other advisory
duties.

ESOL Para-Professionals:

Reports to Title III/ESOL Coordinator for Instruction for assigned students and the
Executive Director.

Has 60 college credits or a passing score on the ETS Paraprofessional Test.

Has the aptitude for the work to be performed and displays an interest in children
and education.

Has a desire to assist students with special needs in a learning environment.

Has the emotional maturity and stability necessary for the specialized work
involved.

Assists, supports, and works closely with teachers, administrators, and other team
members in providing educational benefit for students.

Serves and protects the confidentiality of student records and school matters.
Works with assigned individual students or small groups of students to reinforce
learning of materials or skills initially introduced and outlined by certified staff.
Assists the certified staff in devising special strategies for reinforcing learning
materials and skills based on a sympathetic understanding of individual students,
their needs, interests, and abilities.

Serves as the chief source of information and help to any guest teacher assigned
in the absence of the regular certified staff.

Performs classroom maintenance, and instructional duties as assigned by the
certified staff.

Alerts the certified staff to any problem or special information about an individual
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student.

Performs assigned supervision of students during transitions and testing .
Performs assigned monitoring classroom duties.

When requested, serves as a resource person to the Title 1.

Maintains a professional image of the school.

Follows professional practices consistent with school policies in working with
students, students' documents, parents, and colleagues.

Demonstrates communication and interpersonal skills as they relate to interaction
with students, parents, and colleagues.

Works cooperatively with school administrators, colleagues, and parents.
Helps enforce the rules and regulations outlined in the Student Handbook.
Other duties and responsibilities prescribed by the Title III Coordinator and/or
Executive Director.

Parent Liaison/Title III Assistant:

Reports to Title I-III Coordinator/Assistant Director and the Executive Director of
the Academy.

Holds a high school diploma and is working on 60 college credits

Has previous experience working with school age children.

Possesses effective communication skills.

[s bilingual - Spanish preferred

Acts as a liaison between school and home.

[s responsible for the management of community involvement and a comprehensive
school and community relations program as it relates to Title | parents and Title I
schools.

Establishes and maintains a good rapport with students, employees, and the
community.

Supports classroom teachers with the translation for parental communication as
needed.

Strengthens Title I families and their involvement in the education of Title I students
by encouraging these parents to form a strong school-family partnership to support
student learning.

Keeps a written log of hourly activities to share with the Title I-III Coordinator on a
weekly basis. This documentation must be kept on file and submitted to district
office with end of year packet.
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Contacts Title I parents to remind them about conferences and parent night
activities. If necessary, provides Spanish translations for both meetings and
paperwork to parents.

Organizes and helps distribute any Title [-III parent/student learning materials to
be sent home. This includes photocopying of the parent newsletters provided by
district office.

Organizes and distributes any letters to Title I-III parents.

Distributes the yearly Title I parent survey.

Reviews and evaluates Title I Parent Involvement Policy.

Informs parents about after school, summer school, and extended-day programs.
May assist with program evaluation procedures.

May assist with Parent-Teacher conferences and PTO Meetings.

Prepares and implements parenting activities for parent education.

Translates documents to Spanish.

Must be proficient in the English language.

Maintains a professional image of school and smooth operating procedures at the
Front Desk.

Follows professional practices consistent with school policies in working with
students, students' records, parents, and colleagues.

Demonstrates communication and interpersonal skills as they relate to interaction
with students, parents, and colleagues.

Works cooperatively with school administrators, colleagues, and parents.

Helps enforce the rules and regulations outlined in the Student Handbook.

Other duties and responsibilities prescribed by the Title I-11I/Executive Director.

ESOL Coordinator

Reports to the Executive Director of the Academy

Serves and protects the Executive Director’s confidentiality

Serves and protects the confidentiality of student records, employee records, and
school matters.

Coordinates the work of the ESOL Department and staff.

Maintains accurate a complete records in accordance with customary practices,
under the supervision of the Executive Director.

Gathers and maintains Title III records, the reporting of Title III information to the
SCPCSD and the SCDE, and the implementation of the Title III Plan.

Serves as liaison with parent organizations such as PTO, under the supervision of
the Executive Director.

34



Serves as coordinator of special projects, under the supervision of the Executive
Director of the Academy.

Follows professional practices consistent with school policies in working with
students, students’ records, parents and colleagues.

Demonstrates communication and interpersonal skills as they relate to interaction
with students, parents and colleagues.

Works cooperatively with school administrators, colleagues and parents.

Helps enforce the rules and regulations outlined in the Student Handbook.
Provides training and/or in-service for staff in meeting the needs of ELL students.
Other duties and responsibilities prescribed by the Executive Director.
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POWER SCHOOL CODING

As new students are registered or are transferred during the year, the spreadsheet will be
updated and changes will be shared with the PowerSchool Administrator. The
PowerSchool Administrator will inform the Title III Coordinator when an ESOL student
transfers. Queries will be run per request of the Title Il Coordinator for cross-checking.

ESOL/SPECIAL EDUCATION

Under Section SEC. 3102 and Title VI, ELLs enrolled in public schools, including charter
schools, are entitled to a Free Appropriate Public Education (FAPE).

When a parent or school personnel has reason to suspect that an LEP student may have a
disability, the team must plan and carry out an evaluation within the guidelines and
timelines specified in the State Board of Education regulation 43-243. The evaluation team
must keep in mind that there must also be evidence of the disability in the student’s native
language and not only in the English language. It is crucial that the evaluation team make
the distinction between a language difference and a disability.

ESOL Department Participation

ESEA: Section 9101 (25) defines the term LEP. Sec. 300.324 regarding development,
review and revision of IEP states:

(ii) In the case of a child with limited English proficiency, consider the language needs of
the child as those needs relate to the child’s IEP;

At RLOA, the Special Education Coordinator and the Title III Coordinator will exchange
information to ensure that a student who has an LEP level 1-7 is timely identified before
the evaluation team meets at any stage of the referral revision process, developing, review
or revision of IEP in order to ensure that a member of the ESOL Department becomes part
of the evaluation team.
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Parent Participation and Translation Services
IDEA Sec. 300.322, section requires the use of interpreters or other action, as appropriate:

The public agency must take whatever action is necessary to ensure that the
parent understands the proceedings of the IEP Team meeting, including
arranging for an interpreter for parents with deafness or whose native
language is other than English.

See section on Parental Communication on page 14 for details on how to ensure translation
services.

PowerSchool indicates parents preferred language for school-home communication for
written or oral means. Both considerations will be effective for before, during or post IEP
meetings information including but not limited to: Invitation, during meeting, any
paperwork that results from meeting, and Parental Rights as applicable.

Standard Practices

At RLOA, an Individualized Education Program (IEP) will be developed in accordance with
standard practices for each ESOL student with disabilities by team including:

parent or guardian;

the student, where appropriate;

the ESOL teacher

at least one of the student’s general education teachers;

a school psychologist if evaluation results are discussed or if a re-evaluation plan is

developed by RLOA; and

e Other individuals who have knowledge or special expertise regarding the student,
including related or specialized services personnel as appropriate.

e A translator as indicated in Power School by parental request in registration forms.

The ESOL/IEP team will be responsible for the development of Individualized Education
Plans. Further, the ESOL/IEP team will determine appropriate services to be provided for
students to include transition services, assistive technology services, and related supports.

Implementation of Special Education Requirements

The student’s IEP will reflect all the elements required by the Title III Act. The services will
include intense elements:

e Student’s present levels of functioning and academic performance;
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Measurable annual goals and, where appropriate, short-term objectives;

Title Il related services;

A statement of program modifications and/or supports to be provided for the
student (accommodations page);

The extent (if any) to which the student must participate with mainstreamed
students in all and extracurricular, GT, and or special education activities;

Any individual accommodations in the administration of state or other required
assessments of student achievement needed for the student to participate in the
assessments;

Projected date for the beginning of services and accommodations and anticipated
frequency, location, and duration of services and accommodations;

How progress toward annual goals will be measured;

Documentation that the student has been informed of his/her rights that will be
transferred to the student upon reaching the age of majority;

Documentation of the parents’ right to waive services.

Evaluation procedures will be administered in accordance with federal regulations to

determine whether a student is an ELL and the nature and extent of the ELL services that

the student needs. The use of this term means procedures are used selectively with an

individual student and does not include basic tests administered to or procedures used

with all students in a school, grade, or class.

Prior to conducting any school-initiated evaluation for Special Education, RLOA will

provide parental/guardian the proposed action through written notification, which will

include the following information:

reasons for the requested evaluation and the name of the person who initiated the
process;

proposed evaluation procedures;

statement that guardian’s permission for evaluation, the evaluation will be
completed and that the parent/guardian will be informed of the evaluation
schedule;

description of the areas that are being assessed;

description of how the findings of the evaluation will be used;

statement that the parent/guardian will be informed of the results of the evaluation;
description of all procedural safeguards available;

explanation of other rights pertaining to the evaluation process;

declaration that the student will not be placed in the ESOL program without the
knowledge and written approval of the parent/guardian; and

Statement of any other factors relevant to the proposed action.
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After obtaining parent/guardian permission for evaluation or following a decision through
the official hearing (subject only to State Educational Agency appeal), the evaluation must
be completed.

Following the evaluation, RLOA will notify the parent/guardian that the evaluation has
been completed. The notice shall include the following, with the exception of the items
specified which are pertinent to both permission for evaluation and placement;

Results of the evaluation and the educational implications;

Statement of the parent’s/guardian’s rights to attend a meeting of the IEP team;

A statement of the parent’s/guardian’s right of refusal of permission for placement;
An explanation of other rights pertaining to the placement process;

A full description of all procedural safeguards available;

A declaration that the student will not be placed in ESOL without the knowledge and
written approval of the parent/guardian;

e A statement of any other factors relevant to the proposed action.

RLOA will comply with all federal and state laws regarding accommodations for ELL
students with/without impairments and will not discriminate against individuals who are
believed to be undocumented/handicapped or who were handicapped at one time. The
school will adhere to the criteria for eligibility, reporting, and official records for
accommodations. RLOA staff will receive professional development on an on-going basis to
assure that students who may qualify are identified in a timely manner and instructional
delivery as well as other interactions is conducted appropriately and effectively.

See Appendix K for State Memo to Directors of Special Education and ESOL Coordinators
for further directions.

Kattia Chaves Herrera

ESOL and Title III Coordinator

ROYAL LIVE OAKS ACADEMY

PO Box 528 | Hardeeville SC 29927

Tel PO Box 528 | Hardeeville SC 29927 | 843-784-2630 (Phone) |
Fax 843-784-2623 (Fax)

http:/www.rloacs.org
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ESOL-TEAM Contact Information

Mrs. Kattia Chaves-Herrera,
Title III Coordinator

kattia.chaves@rloacs.org

Ms. Rita Ana Couch

RitaAna.couch@rloacs.org

ESOL Paraprofessional

Ms. Joyce Dalton
jovce.dalton@rloacs.org
Interventionist

Mrs. Roxane Adesso

ESOL Math and ESOL-Sped
Teacher

Roxane.adesso@rloacs.org,

Ms. Trish Fallon

trish.fallon@rloacs.org

ESOL Paraprofessional

Origaima Padilla

origaima.padilla@rloacs.org

ESOL Newcomers and HS Teacher

Mr. Brian Barry

ESOL Reading and Writing
Teacher

Brian.barry@rloacs.org

Ms. Jordan Harvey

jordan.harvey@rloacs.org

Newcomers Teacher

Luisa Rivera
Luisa.Rivera@rloacs.org

Bilingual Parent Liasion

P.O. Box 528, 1398 Church Road, Hardeeville, SC 29927-0525
Ph.: 843-784-26630 - Fax: 843-784-2623. www.rloacs.org
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English Learners Enrollment Process

J/

Failure to Attaln Records from Previous Sebool
After documenting theee sttempls of requesting
records from that the previous school, a new home
language survey must be completed. I the parent
or guardian responded o one of more of the three
questions with a language other than English, the
student should be screened 1o identify the English
language proficiency.

Schools must assess students” English languape
proficiency within 30 days of enrollment at the
begrnning of the year and within ten days afler the
beginning of the year,




APPENDIX B: Home Language Survey

South Carolina Public Charter School District

Home Language Survey

The home language survey must be completed for all students at initial enrollment in school. This form
must be signed and dated by the parent or guardian. It must be kept in the student’s permanent file. This
form will be used only for determining whether the student needs English Leamner services and will not be
used for immigration matters or reported to immigration authorities. The purpose of collecting home
language survey 1s to make sure that all students receive the education services they need, the law requires

us to ask questions about student’s language backgrounds.

School Name:

Students Name (Last, First, Middle):

Date of Birth: Grade Level:
ENGLISH
l. Is a language other than English spoken in your home? | 'No Yes

(specify language)

2. Does your child communicate in a language other than English? | No

Yes
(specify language)

3. Which language did your child learn first?

(specify language)

ESPANOL (SPANISH)

I. ;. Se habla otro idioma que no sea el inglés en su casa? | No Si

(especifique idioma)

2. Habla el estudiante un idioma que no sea el inglés? ' No Si

(especifique idioma)

3. (Cual fueé el pnmer idioma que aprendio su hijo/a?

(especifique idioma)

Signature of the Parent/Guardian:

Date:
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Request for School Records/Transcript
ABC Charter School

215 Records Street
Compliance, SC 29620
Phone: (864) 418-0000

Fax: (B64) 418-0000

www records. org

Principal: ABC
Assistant Principal/Guidance Counselor: DEF

Dwees this student have an TEP, 304, or ESOL plan or in the process of being evaluated?  Yes  No

Date:

School Withdrawing From:
School Address:

School Telephone Number:

Please forward a copy of the official record forthe following student:

Name:
Grade: Date of Birth: SS#:
Parent/Guardian Signature:

Accordmg to the final regulatons of the Buckley Amendment, written parental consent o release stdeat secords betwesn schools 1
no longer requred. The Buckley Amendment states that school effscials and officials m school systems m which a stodent may mtend
to enroll may receive a student’s record without a written consent for the release.

Please release the followmg records:

Curmulative School Records Enghsh Languags Leamer{(ELL) Initial Placemant Screaner
Withdrawal Gradesto Date Home Language Survey
State Wational Standardized Test Scores ELL State Language Proficiancy Test Scores

_ Attendance Information ELL Accommodation Plan
_ Digcipline Information

__ Buth Certificate & Social Secunty Card

_ Health/Tnemurization Records

_ Gifted and Talented Pro file Sheet (f applicable)

__ Psychological Records (if apphcable)

__ Special Education Records (if applicable)

17 Request
Thanks for vour assistance,
Name 2Request_______
Assistant Principal/Guidance Counsclor
Email- Records Rec'd
Phomne:




South Carolina Public Charter School Districe

Parental Motification Form

Student Placerent in the English for Speakers of Other Languages Program

Wear: 2016-17

Smdest Mame: Click or tap here to enter texi. Date: Chick or tap to enter & date,

School districts must hove procedures in place to accurately and timely adentify potential EL students, Most schaool
districts use a home language survey @ the time of enrolliment 1o gather information sbout a student’s language
background and identify soudenis whose promary or home language is other than English,

School districts must then determine if polential EL students are i fuct EL throogh a valad and relable test that asscases

Enghsh larguage proficicency i speakimg, listening, reading and writing,

| Current WeAPT Rrsulis W-APT Scorc/Smic AUCESS Smac
Li ing Level [ hosse i i [ hosse e i
Speaking Level Chespss an 1"
Hc.p]i,rm Level s ¢ [ hosies aey jhen,
Winilng Livel Chosnss a6 (b Chonss a6 (ko
sl {Thasiice o ibom {Thasiige am ibom

Profiviiney Level Description

1.0-1.9 Entering Knows and uscd minimal social language and minimal academic language sill visae] sod graphic sappan.
10-29 Emerging Knows and wses some social English and gencral scadensic lanpuage with visus] and graphic support
3.0-3.9 Developing Knows and uses social Enghish amnd some speeific scademic language with visual and graphic support.
4.0-4.9 Expanding Krows and uses social English and some technscal academic langusge.

5.0-5.9 Hridging Knows and uses wocial amd academic nguage working with grade level material,

60 Reaching Knows amd wsis social and academic language al the highest level misssuned by this tes)

English for Speakers of Other Languages (ESOL) Program Instnectional Models

Wour child will receive the type of instruction cheched below:

ESCEL PullaCat i Smdents are grouped sceording t lnguage Seency Level and grcdes are
pulled-cut from mamstream (regular) clessmooms, ESOL tcachers
O cillaborate with mainstrenm teachers to teach language and skills so that
they succeed i their regulbar clisses, Studenis are md penalized G work
miiksed in ther remilar classes
ESOL Push-In Smdents reccive ESOL services in the regular classroom. Push-In is
O designed to teach English te LEP students as well as provide academic
content suppor withoul pelling students oul of the mainstream ¢lassroom.
ESOL Elective Students attend an ESOL Elective class peniod. They ore not pulled out of
O | Course for Credit any other clagsss. A1 high school they receive lelective credit which count
tovwards graduation.
L1 | ESOL Acadernic ESOL students receive academie support 1o assist with core academie needs.
Sugpart
O ] sronitored Students do nod receive direct services bul are monitored by ES0L 1zacher.
@] | Cther Description: Click ar tap here to enter fext.

ESOL classes provide insinuction appropeiote to the child™s needs and abilities. ESOL classes integrate language skills




South Carolina Public Charter School Districs
Parental Motification Foarm
Student Placement in the English Tor Speakers of Oiher Languoges Program

Year: 201517
with content-based leamning so that studenis leam academic information proficiency level, English skills, and l=arming

strategies that will enable them to be successful in mainstream clisses, Most students exit the ESOL program within three
o fivie years, and are expecred o gradaate from high sclwool at the same mie 5 mamstream students. Sosdents who
quulify for special education or other special services receive thoss services in addition 1o ESOL as sppropriste. ESOL
teachers will coardinats with special sducation instructors to fully implenzent Individual Education Plans (1EPs),

When your child®s test results on the Assessing Compechension and Communication in English Siate-o-State for English
Language Leamers (Stae English Praficiency Test) are “Muent,”” and other Gctors such as school grades and work
sarnpled inducate that be or she s able o achicve scademically without ESOL support, your chald will be fully
mainstreamed and monitored by the ESOL program for pwo years before being exived, Your child’s English profickency
will be pssessed every year, Multiple eritenia are used to determine whwen your child is ready to exit the ESOL Program,
The following measures will be used: Swie English Proficiency Test, MAFS Testing, State 123t scores, teacher
recommendalions, and classroom performance.

o, as parcmtis) have the right 1o immediately waive ESOL service. Wour chibd will be rermoved from the ESOL program
upen receipt of the waiver form, Flease note that waiving Services docs not waive students from participating in State
English Proficiency testing in the spring. While mainstream teachers will strivie to meet the necds of your child, they msy
nol be able 1o fully meet Bis or ber scademie nesds without ESOL suppoest

11 wou would like more information. please contact *place your name contsct informazion here 10 amange an appointment.

If woun have questions or concerns about your child s placersent in ESOL, please contact the building principal or the
Dhstrict ERCL contact, Wamshi Rodrapati at BDE-734-1 105
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South Caroling Public Charler School District

_ﬂ English Language Leamers Educational and Accommodation Plan
| a5
General Information Section1_|
Student Name: Chek heee 10 enber teit Grade: Click bexe to entet leal

Schook: Click here to enter text

[Pregra=m Placement Section. 11|

Diate Stusdent erwolied: Check hev= fo enter 2 date
Cobert Crowp (ES0L) Gudance: Cheosean item
ESOL Instructional Medels (ELL) (dance (Multple options canbe selected)

Choose an ifem. Chooseaniem.  Choosean dem

Wairer Section LI

ot Appheable
Date parent elzcted to withdree the student from Enghsh Languages Leansrs Services: Choods an item

Note: 4 mew warvermust be complated md sigmed sacf vear wrntl tie studenr golifeves sofinll Engleh profie ey on tha mane ELP
i

Exly Sectian- IV
Dute Student Frted: Clhick here to enter 2 date.

The student willl be monitored. O Monthiy 045 days 0 20 days

Individual Education Flam/S04 Section- V
IEF status:[] Yes O No or 54 Statos: 00 Yes O No
-E Accemmedanens: CIRCk eiire 1o gnier tEKL

P Moddicahons: Click here to enber et

304 Accommedations: Click here b eqter teat

Cugtomze histenal
O Sign inguage O Brafle Olargepont, O loosedesf version:

Nate: Ary accomngdation for o ndh idual mur be spae fed dalors the 1rudend fake: the arsesrmend aved must b documated i e
Stuuchioti's [EF or 304 Plon

Clasyreom Accommodstions Section- V]

Clasvroen Instruction Accommodtion
O Preferential textingan the mdde, bt towards the front i uiualy best

O Allow wse of bikmpual dictonary for asmemments and teats
O Remforce mstruction with pictures, maps, charts, graphs, vidéos, demonstrations, and ether visual aids

[ Gave mstructions or complex explanations i small segments; Repeat ond rephmase key questons
O Prortite class objectives-reduce the amount of material to be assessed

Pagel of3
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O Teach formats that are uneque to content area (lab reports for sciemce, bibliographies. ebc}
O Oher: Chck heie B0 snler teal

Tmmam
O Reduce smount of reading required; Alkst sxtra e for completmg readeng assigraments; Divide long resding selections nto
shertened segments
O Use bugh-wsterest, lower level reading materals; Use pienues, stomes, read floud, gesnmes, denms
O Teach ey vocabulsry aisesd of topss to beresd; Introduce tex selections tweugh ey vocabulany snd discussen
O U'se story maps, ouilmes, and graphuc organizers to 2ssit text comprehension
O Oxher: Chek hiere 1o snter 12

O Focus on sight word vocaknlary, Free Writes

O Reduced note-taking. Stadent recerves 2 copy of teacher's notes ahead of tene

DO Usa chanis, diagrams, puthnes, snd graphse orgassrers to guide note-mking

O Vocalndery matchung. Fillin-the-bilenk evercizes with word Bst. Questions with shor anywers
D Ot Clicks hare 0o snter taxt

Classroem Terting, Evaluation and Grading

O Reduced manber of test questions Fillin the blank test with vecabulbary bst provided. Reduced chosces on multgple-chonce tests
O Use project based asses sovents as approprate

O Extended time fos tests

O Verbal response m place of'm addition o written tests; Open book

0 Aflow: comections o tests and sssignments for pareal cradit

O Comment onRepart cord *Crades reflect ability level (i needed)

D Owbuer Click here 0o #rstei text

Seate Teating Exempe Section- VI
State Testmg Exempt: O Yes O No Thas onby apphes for PASS ELA and Wintmg test and HEAP ELA

M ves, check sne section below:

[ Stadents srwollied in US. schools for less than one vear snd the student scored Jess than “Tritully Proficient” (PowarSchool Enghish
Prof 1— 4 and A-D) based upon the scores on én English profisiency test

CStudents who were bormm the Unsted States or its termtones, but who enter U8, schoels for the fint tome and who have less than
one yearm U5 schoals end scored less than “imtially Proficent” (FowsrSchool English Prof 1- 4 and A~ based upon thesr scones

o an English profcency tet

Noaw: [ el srucfenis toke the ELA awador wrirtvg tezs I thair frzs par. thetr soors will ot b cowmsafr frdoral or peate
caloulations o long o thay hova takan on Eeglich proflclancy ot tn ploce of the EI4 sub-sest

wmnﬂm Section- VIO

Page2 of 3
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wlﬂntﬂm Secthon- VI

Page2 ol

Chch st 10 enled teit

Chel hers to eiitef 1ol

Chck hatiw 1o embed (ont

Chick here to ented Dot

Chck here 1o epber texi

Chck hese to ender fexi

Click here 10 enter text

Chek here to enter fext

Cheli Tie 10 emied tend

Chek hve 0 e et

Chck here 1o enter bext

Click here to enter text

Chck here 10 entes tert

Ck lvewe to enter bext

Clhecli Tutre 10 eriber bend

Chck hete 1o cober test

Cl
Click_here to enber teat
Chick here o ety 1ext

(el here 19 enaled bent

Chek here to enler femt

Chek hae 1o enibey toxt

Chck here o snter text

Cick here 1o enber text

Chck bere to enter text

(lck here 10 ember test

Check here to enter text
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A South Carolina Public Charter School District
; Waiver of Services

To: Parents or Guardians of Limited English Proficiency Students

Date-

Student's Name:

The English for Speakers of Other Languages Program is recommended for students who have
been identified as Limited Englich Proficient and whose first language is not English The
program helps smdents develop listening, speaking, reading, and writing skills in English The
ultimate goal of the program is to enable students to become fully finctional in English and to
perform successfully at school.

By signing this form, you are removing your child from the program, and your child will not
receive English language mstruction from an ESOL teacher. I also understand that my child
must still participate in the annual state ESOL assessment in the spring. A waiver of
services does not exempt a child from testing until s'he is successfully exited from the

program.
If you would like for your chid to recenve services m the future, please call

1 have been informed of the English for Speakers of Other Languages Pragram services offered
by Seuth Carolina Public Charter Schoel District. [realize that without these services my child
may have academic difficulties in school. I do not want my child to participate in the ESOL
Program at this time and hereby release the South Carolinag Public Charter School District
Sfrom providing said service.

Signature:

Parent or Guardian
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STATE OF SOUTH CAROLINA
DEPARTMENT OF EDUCATION

1429 Senate Street
Columbia, South Carslina 29201

MEMORANDUM

T Directors of Special Education
ESOL Coordinators

FROM: John Payne, Interim Director
Office of Exceptional Children

Crystal Fields
Title II, ESOL

DATE: January 15, 2014
RE: Children Who Are Both LEP and Special Education Students

The number of limited English proficient { LEP) students continues to increase in South Carolina.
Some of these students may also be identified as a student with a disability. In an effort to
provide information concerning the referral, evaluation, and identification process, please review
the following:

#» 'When a parent or school personnel has reason to suspect that an LEP student may have a
disability, the team must plan and carry out an evaluation within the suidelines and
timelines specified in the State Board of Education regulation 43-243. The evaluation
team must keep in mind that there must also be evidence of the disability in the student’s
native language and not only in the English language. [t is crucial that the evaluation
team make the distinction between a language difference and a disability.

# The use of translated tests 15 generally discouraged because test item difficulty ofien
changes with translation, and because many tests may have been normed using small
student samples that may not be representative of the student’s language background.
However, the use of norm-referenced tests in the student’s native language may be
appropriate and useful in certain cases such as when the student has received formal
education in the native language. Non-verbal tests can provide useful information as well,

phone: B03-734-8492 & fasc: BO3-T34-3389 &  edoscogov



Children Who Are Both LEP and Special Education

Page 2

January 15, 2014

Assessment data must be collected using a variety of assessment tools and strategies to
gather relevant functional, developmental, and academic information about the child,
including information provided by the parent. The services of translators may be
appropriate and useful in collecting these data.

The instruction related to English language acquisition may vary based upon the
accommaodations and modifications recommended by the IEP team. While this instruction
may not always involve direct services from an ESOL teacher, the instruction may take
the form of collaboration among the ESOL teacher, the special education teacher, and the
general education teacher. In cases involving LEP students, the IEP team should include
a member with knowledgze and expertise in the acquisition of English as a second

language.

The following information should be helpful in coding LEP students who also have a disability:

Onee an LEP student has been identified as needing special education services, the
student will continue to be coded as ESL based on the same definitional/langlage
proficiency categories, as are all other ELL students without disabilities.

If an LEP student with a disability who is identified on the Home Language Survey as
coming from a family who speaks a lanpuage other than English, but who, due to a
disability, cannot be tested for an English proficiency level on the diagnostic tests used
for this purpose, the student will be coded as an ESL 1 (Pre-functional ) in the state data
collection systemis). This student and all other ESOL/Special Education students will
continue o be coded as ESL AND Special Education as appropriate in the state data
collection system(s). In addition to the documentation required for Special Education, the
Parent Notification Letter will continue to be used as required by Title 11 law. Checking
the “Other” box in the services section and referring to the student’s IEP will be
sufficient when no direct ESOL services are provided to the student.

LEP students with disabilities must also take the SC English proficiency test, ELDA,
every year. This test may not be waived by the student’s IEP team. At the very least, the
school must attempt to administer the speaking test to those students. The test is also
available in loose-leaf format and the ELDA writing test may be administered orally. A
score of “no response™ in this section of the test will indicate that the test was artempted
for these students. If students with disabilities can take other parts of ELDA, they should
do so. This test is available in Braille and large print formats; signing of the listening and
speaking parts of this test is also allowed by the ELDA Test Administration Manual.
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Children Who Are Both LEP and Special Education
Page 3
January 15, 2014

« LEP/fSpecial education students will not be coded “ESL Mainstream,”™ “Exited,” or
“English Speaker I"" until they meet the same criteria for these codes as all other LEP
students. These criteria are as follows: ESL Mainstream—aone year fully English
proficient (FEP) on the English language development assessment in grades K through 2;
Exited—sconng FEP on the English language development assessment once in grades 3
through 12; and English Speaker l—two yvears in exited status then mowves to this
designation. In no case will such students be coded English Speaker 11, the designation
for students whose first language is English.

For further information on these issues, please contact Bill Rynn, School Psychology, Office of
Exceptional Children, at 803-734-8212, or Wernvnn'@ed.sc.gov, or Crystal Fields, Title IIFESOL,
at B03-T34-8306, or CFieldsiied sc oov .

JPICF
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APPENDIX H: Monitoring Form

Kindergs

COMMENT S

OBSERVER INITIALS

nvohving feelings)

READING

make shor

WRITING

e Conieni-Dassd

» Make “story books™ with

GRWINgS a
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STUDENT; |
FIRST-SECOND GRAD MOMITORING FORM ATE COMMENT S
LISTENING = Use context clues to gain
mezning from gradedeve
text read orally
» Apply ideas fom om

ER INITIALS,

QISCUSSIONS 0 New

» |dentify ideas/concepts

sed with grade-level

ING

= | nitia sation with

pEars

n
=

EADING

WRITING

» Produce content-related

SEniantes

- Compose stones




MOMITORING FORM

COMME

OBSERVER IMITIALS

Justifyidefend opinions or

LISTENING

1o problem-sohed based on

from mult

» |dentfy, expiain and give

VWRITING

Apply content-based

nformation to

personal X peETEnses Wil

fheraiune content

“Creale grade-sve Siones or

Other Comments:




MONITORING FORM 6-8 for

COMMENTS

DBSERVERICLASS PERIC DATE

LISTENING

Use oral information 1o accomplish grade-level tasks
Evaluate intent of speach and act accordingly

Make inferences from grade-level text read aloud
Discriminate among mukiple genres read orally

|SPEAKING
|

* Defend a pointof view and give reasons

Negatiate meaning in group discussions

Use and explain metaphors and similes

Communicate wih fuency in socialand academic contexls

+ Discuss and give examples of abstract, content-based ideas (e.g., democracy, ustice)

READING

Differentiate and apply muliple meanings of words/ phrases
Apply strategies to new stuatons

Infer meaning frem modified grade-level iext

Cribgue material and support argument

Sort grade-level teat by genre

Creale exposiony text lo explain graphsicharts

Produce research reports using multiple sources/ ctations
Begin using anaiog s

Cribque literary essays or anc ks

|Other Comments:
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B-12 Manitoring COMMENT 5 DESERVER INTIALS

LISTEMIMNG

SarCasim, or WmoT

» |dentify and react
differences in speech and

t of speech

and act accondingly

SPEAKING Give muliimedia oral

presentahons on grade-lavel

READING

EXposhon Exl

= Drawr conclsions from
different soures o

nformational text

= |nfer significance of data or
nformation in grade-level

material

= |dentify evidence of bias and

credibility of sou

WRITING = Produce mssarch mports

57



RLOACS-ESOL Department
6-12 Vocabulary LESSON PLAN

Appendix I. Lesson Plan Templates

Start Date Finish Date:
Grade Level______ Passage Title:
ELD Standard:;
STEPS PRESENTATION PRACTICE PRODUCTION
(Teacher) (Students and (Student with no
Teacher) help)
1. PICTURE IT! Vocabularyis Vocabulany is Words are matched
pronounced, read, pronounced, read, to pictures.
and illustrated and searched on
using Google Google Images.
Images.
2, WORDS IN Guided reading of Students create Students write a
COMNTEXT sentences *(see their own sentence sentence per word

steps below)

orally.

an their journal.
Students write
comrected sentences
as indicated

by the teacher

3. WORD SMART

Vocabulary review.
Meaning of
synonym, antonym
and definition.
Dictionary usage.

Students determine
alphabetical order
of the words and
then write each
word using

writing strategies.

Students illustrate
two words, find a
synonym, antonym
and the definition of
these two words
using a thesaurus
and a dictionary.
Students rewrite
corrections
indicated by the

teacher.

4. WORD-
DEFINITION
MATCHING

(Cards must be cut

out by teacher in

advance)

Guided reading of
definitions and

words.

Word-Definition
matching in pairs.

Waord-Definition
matching
individually in

joumal. Students
rewrte comections
indicated by the

teacher.
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RLOACS-ESOL Department 2014-2015
VOCABULARY A-ZLESSON PLAM

STEPS PRESENTATION PRACTICE PRODUCTION
(Teacher) (Students and (Student with no
Teacher) help)
Students complete
5. ANALOGIES Concept of The relationship of individually
analogies. each pairis their analogy-
Samples determined worksheet
students with
discussion. teachers' support. Students make
corrections as
indicated by the
teacher
Students complete
6. Cloze Guided reading of Guided reading of individually
sentences vocabulary words cloze sentences their cloze sentences.

and
sentences.*(see
steps below)
Concept of “Cloze
sentences’ is

and group
discussion of

ANIWers.

Students make
corrections as
indicated by the
teacher

7. Exploration

Presented.

Guided reading
and clarification of
Exploration choices.

Teacher keeps

record of activity

chosen by student to

procure variety.

Students choose
an activity and write

the date next to it

on the Exploration
handout. A

different activity must
be chosen per each
book.

Students complete
their project and

make corrections as
indicated by the

teacher.

8. Concept

completion

Guided reading of
vocabulary words

and
sentences.*(see

steps below)

Students complete

the sentences

orally with teacher's

help.

Students write the

words to complete
Carrectly the
sentences. Students
write corrections as
indicated by the

teacher.

g,

Vocabulary Quiz

Teacher makes
sure students

respond
independently.

Students will corect their

Mistakes ontheirjoumal
If results are F or below,
students will repeatthe
steps above.
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RLOACS-ESOL Department
1-5. Mocabulary LESSON PLAN

Start Date Finish Date:
Grade Level . Passage Title:
ELD Standard: |
STEPS PRESENTATION PRACTICE PRODUCTION
(Teacher) {Students and (Student with no
Teacher) help)
1 PICTURE IT! Vocabulary1s Vocabularyis Words are matched
pronounced, read, pronounced, read, to pictures.
and illustrated and searched on
using Google Google Images.
Images.
2. WORDS IN Guided reading of Students create Students write a
CONTEXT sentences.*(see their own sentence sentence per word

steps below)

orally.

an their journal.
Students write
corected sentences
as indicated

by the teacher

3. WORD SMART

Vocabulary review.
Meaning of
synonym, antanym
and definition.
Dictionary usage.

Students determine
alphabetical order
of the words and
then write each
word using

writing strategies.

Students illustrate
two words, find a
synonym, antonym
and the definition of
these two words
using a thesaurus
and a dictionary.
Students rewnte
corrections
indicated by the

teacher.

4. WORD-
DEFINITION
MATCHING

(Cards must be cut

out by teacher in

advance)

Guided reading of
definitions and

words.

Word-Definition
matching in pairs.

Word-Definition
matching
individually in
journal. Students
rewrite comections
indicated by the

teacher,
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RLOACS-ESOL Department 2014-2015
VOCABULARY A-Z LESS0N PLAN

STEPS PRESENTATION PRACTICE PRODUCTION
(Teacher) (Students and (Student with no
Teacher) help)
Students complete
5. ANALOGIES Concept of The relationship of | individually
analogies. each pairis their analogy-
Samples determined worksheet
students with
discussion. teachers' support. Students make
comections as
indicated by the
teacher
Students complete
6. Cloze Guided reading of Guided reading of individually
sentences vocabulary words cloze sentences their cloze sentences.

and
sentences.*(see
steps below)
Concept of “Cloze
sentences’ is

and group
discussion of

ANSWErs.

Students make
comections as
indicated by the
teacher

7. Exploration

Presented.

Guided reading
and clanfication of
Exploration choices.

Teacher keeps

record of activity

chosen by student to

procure variety.

Students choose
an activity and write

the date next to it

on the Exploration
handout. A

different activity must
be chosen per each
book.

Students complete
their project and

make comections as
indicated by the

teacher.

8. Concept Guided reading of Students complete | Students write the
completion vocabulary words the sentences words to complete
Correctly the
and orally with teacher's | sentences. Students
sentences.*(see help. write corrections as
indicated by the
steps below) teacher.
9. Vocabulary Quiz | Teacher makes Students will comect their

sure students

respond
independently.

Mistakes ontheirjoumal
If results are F or below,
students will repeatthe
steps above.

61



Guided Reading Lesson Plan (Levels A-L)

Title: Level: I5BN: Publisher:

Teaching Foint:
WIDA Standard-
Absent:

Familiar Read. (3 mun)

Familiar Writing: (3 min ) Waord Building (3 men )
1

i

il

Before Reading: (5-7 mn.)

# Book Imtroduction: (include meamng, structe, visual)

* Difficult WordsVocabulary

» Intentional Teaching Point: (sefer to flip chart)

During Reading: (3-10 mun ) Listen 1 to students wile they read. Reinforce the teachung point, help wath
decoding, check for understanding and provide specific feedback

After Reading: (37 min.)

* Retumto Teaching Pount

o Discussion Questions

Wnting Commection. (3 min)
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ESOL-Guided Reading Lesson Plan (Levels M-Z)

Title: Lewvel:
Teaching Point

WIDA Standards

Week of Teacher

Before Reading: (5-7 min.)

*Summanze plot (W) *Driscuss pictures (M)
*Unfamaliar book language: character names (5] *Drraw upon students’ expenences (M)
Words/Text Layout:

& New or important words (V)

& Umnswal aspect of texx layout (V)

Intentional Teaching Point (refer to flip chart ).

During Reading: (10-15 min.)

Listen in to students while they read. Reinforee the teaching point, help with decoding, check i understanding
and provide specific feedback

After Reading: (8-10 min.)
& Comect discussion to the teaching poant and'or a comprehension strategy {see above)

& [hzenssion Cpestions

Writing Connection:
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ES0L DEPARTMENT

WEHITING-ONMLY LESSOMN PLAN

GRADES FROM TD

TEACHER

Date and ST student PrecenTaTion Pracrice [with peer help | Production
whio need 1o make up of teacher’s assisiance) | [Indegendently)
the class

Day 1: PRE-WRITING It Fres togec: Students shoukd choose B Checklist:

Present and hnish

Meed 1o finish:

Mesd 1o make-up tirme:

Firnd Yousr [dea

ldess ore ol around youo
Worl raghtt OrEw iInsperetion
froem A rowbine, an evenydey
siugion o & cheldhood
POy, AEETEL ey,
keip 8 notebook
specificnlly devoled to
cariciung your ieas @s thoy
oot Yo, Yiour own
imaginaton is the only lmd
to finding your sowrce of
rspiralion - Ses more &t
Pl e Tifienchpuldehin
groomy funhorResooroes! G
eneml’5-Step-Wting-Froce
55 msmcrsthoch opTalmok
dpud

Faor Assigned perompl

[ See list of prompi=s by
grade level)

1] ¥hatare the main points |
arm tying 1o make i this pieos
of writng®

21 WWhan backgraund
informason wal my readers
nead o undersasd each
T Vo vl none
readert Vs Bammnmenosd
readers need o know?®

3} v what order do [ waniia
presen] my ideas™ Mot

i o least Enporiand o
BT MR IO e
ROt

Mol el s o e
oomplex? fnother codes?

Do nol stop to edil
your mstakes, just

let the eas flow. -
Jesmore at. _
et s ifenc hpunkzhing
ol AuthorRe-foU e s
adalfS- Step-iWiling-Process.

different stralegy & maorth
in order Lo ExpErEEncE
which one = moane
effecthive.

Bragnsborm: List &l the
ideas 1hat you wanl 1o
include = your paper.

Crganize Group relsiad
R e

1o speedic O thom bstract
Lo conerete.

Labed: Create e me
sub headings

Freswriting: & time il is
aiso useful in Phis exsiciss
Using o blork piece of
paper o your wond -
ProCessang program,
SLONMANTS Vour topic g
GERENDE BNl HeRD WTEng
WAEe srything that cres

often b= surpised by whsl
Yo eomne up with.

Li=stireg: In thes exercise,
you'll sirmpéy It alf of your
wees. Thes will heldp you
wiher you Bre mMapmng o
LI YOLF MRS,

1) Fre the main poirts | am
irying o make in Thie pesos
of wertang Stated i nry
pre-vwritrg®

3} In whot order do | wont
o present my ideas? Moss
mnportst 1o keast
nportan, o kst
P 10 ]
nporian T Chronglogicely T
WEDS] comphax bO s
complex T Another order™
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ESCL DEPARTMENT

WRITING-OMNLY LESE0ON FLAN

GRADES

FROMN O

TEACHER:

L emia NG R e CERNGs
Torali5- Eop Writing- Pro-ceas
fﬂﬂlﬂﬂmﬂﬂ

Listing: |m this exsmise,
youll sirply It all of
your aas. This will help
¥ when you ars
mapping of cullining your
ideas, because as you
UGS 3N dea, you can
eness € of your st

Clustering: This is
anather way 1o necond
your Thougsis and
obsenvations for 8
paragraph or essay after
wou have chosen a topic
First @raw 3 crele neat
the cemter of & blank
pieoe of papes, and in
thead crpks, wrte the
Subsect of your 553y o
parsgraph. Thes in a ring
arcund the main cicle,
wiite down the e pars
o Bubtopess within the
i bapic. Ciecle each of
these, and then draw a
Ine conmecting them to
1he main crle in the
mihdie. Then think ol
olker ideas, facts, or
meues thai relate 1o esch
ol 182 ran
paris/sublopics, cincle
these, and draer lines
connsecling them o the
refoyan partsubbopes
Repeat this process wih
each new cirche unld you
neeout of ibeas, Thic &5 2
areat way of Banifying
1he parts withan your
topi, which il prouide
content for the paper
and 1 350 helps you
discoyer Bowr Lhese parls
refabe bo each otber

Day 2: WRITE

Mow jou Binde pour plan
and you'ne ready 1o start
wnting. Bemember, this 5
your firsl nough dralt
Forgel aboat wond cowt
and grameae Don't woery
i your stray off topic n
plases. ewen the graates
wrilers produce mubiple
drafts bedoon they

Srudant write the
amaurt a quality

expected for their
Erade level

1: 3 sentencas
2-3: 1 paragraph [5
sentences)

Fronnde the edinng lists
below for

seif-assezsment.
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ESOL DEFARTMIENT

WRITING-ONLY LESSON PLAN

GRADES

FRON] T

TEACHER:

preduce 1hew FitsPed
manuscripl. Think of this
stage as a froe writing
exersiss, just with more
divection, |deniily ihe
best tive and locatios to
wmite and elimnase

i dsiracthons
Make wetling 2 reguiar
part of your day. - See
marne at
hitepe e i gric hpubdis hi
b AuthorRestusces)
General E-Saep-Wiiting-Pir
ocess aspeEsthach ogla
Btk dpuf

4- 3 paragraphs
|introduction,
Supparting Ideas,
conclusion)

B-11: 1 emay (G
paragrapha: 3 1)

DAY 3. REVISION

AFRFF AEPRSRH

Pkl The auetage nawel
has beiween 50,000 and
100,000 words. Does
your book Bave enough
words 10 be considensd a
novel? Hive you givnen
your readers af the
Elormaton they need =0
make sense of yoe

stomy T 1F mol, go back to
;.H:'n?mnbmt':n:ym
kept for addronal soenes
and any addtional
delais.

Rearranga: Congider the
Tiowi pacing asd
sequencing of your stony.
\Vibuld the plct be better
sereed £ some of the
EVEMS SEEuF i &
different order™

Remaove: AMer raiing
BOdons 10 your slany
how 8 your woad Sount
now? Are yoar readers
expariencing néormation
overkaad? You may meed
1o efiminabe pas

that don't quite fi

Replace: The most
effective way Lo revite
your work & to ask for 2
second opmion. Do you
need mere vivid delads to
help clarify your work? I3

one soeme cosiradicling

Students uze linking
'wordgs and Transinonal
phrases during the
ARRR Approach.

Students ask fara
secand opinion (pear
reading)

Studant add, remove or
replaca according to
peer input and self
reflection.

Uze checklist below.
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B304 DEPARTMENT
WRITING-ONLY LESSON PLAN
GRADES FROM TGO

TEACHER:

ansiher? Ash frends o
Tedow writers to take a
look and gae you
lesdback and
somelhing mnl worieg
rewrite it and replace i. -
Sop moee at
(0 b T AL e T T hi
i A i)
General S-Step-Viming-Fr
ocess. asprEsthash ogla

Emlk dpul

MTRODUCTION: The

L ETON BRGUI [R eERea
i3 Fiiract e resder's Jlerlor
and give ner an loea of e
AR E R
1.Begin il an alenfian
e

ZThe stenion rabber pou ubs
& upio o, bl here e some
A

InTcematizn
':I'-:':mﬂ:l'mamrruslmm
Nl eERe, & N dess
mesed 10 b iotally new i your
TeaceE . ooulkd Smply e 3
perinent o] Ml Epicily
Bsraies o poim you wish i
gt T
Fpou e i plisce or
Imiormaton, tlow /et a
TG O il OF SLaer #n
Anecdote

A anecdoie 15 3 Ly T

o aies b painl

B SUPR FOUF oanie i Ehard,
132 pown, 300 Faisam 12 e
fapic. THES £ Be 4 very
aflecivg opaner T O SRE,
P Rl ] Canehy

Celalosgue

A Appeopna AAORE K06
o v 1 kel e
RS, IS e reaciar musk
nadenELaE e el o s




ESOH DERARTMIENT
WRITING-ONLY LESSON PLAN
GRADES FROM T

TEACHER:

1. e atienlan grabiber wae
SN A BATISNICE O fARD, S0 one
o Nl Tl S St sl ws
aad e reader from your
AR 10 O RIS
Slalement.

2 I T ST A
o i BFErar

CONERan

T SOneiusian INnGe. Sare
12 T PESET, BLITEmiNG up your
PR OF pronadhng A Bl
PErEDECEE 4N your Kopes.

S i DORCHURRDT PESOE B
s o Bur Sieing) SRt

FRE PORE. | B el ol i
izl inam axachy) or briely

EGCTINE I RSINGE. ADILE e
fopic. Twen an Seciis canendi
O EREIY BN 3 LSl Wy

hitp-flklivingston tripo
docomfessayfintro.ktml

DAY 4. Editing Review the editing
marks below and
provide sxamples for
Each.

Promate pear edting,

Step 1. Complement:
Studars showdd find
something positeee and
begin with a
compEment. Model
this step.  Ask students
o brainstorm
compEmenss.

Exarmplas ar

hanp - wweaewiT e eNEina
£5.com fcomplid?. kit

httg: s rvnwe . readwriteto
fk SrRSe IASSFGaim-Tetiis
cosf | eson plans/peer-ed
{t-with-pertection-Fho b
mi Frabi=-4

Sludents will averhaul
their stone IS lime Lo
firve tume thei
manuscipl Ae by Gne.
Dire-cl them 1o cheok
Tor repetilion, clarity,
grammat speling and
puncluation. - Ses
mare all

hitp wwew Blerichpubls.
g comlauthaFesag
oes/Genemih-Slen- W
g -Process sspxisth
ash.cq TeBak dpwf

Al aditng conferenda
takes place with the
teacher
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ES0L DEFARTMENT

WRITING-ONLY LERFON FLAN
GRAES FROM Ta
TEACHER:

Step2: sk students L
thenk of suggestion
thesy wiould rmake to the
suthor. Students should
remember Lhat
"put-dowre” are not
lbowesd. Rerming
stupdents thal they ressd
Lo b spicific when
giving suggestion. For
exarnple, The wetonhd
sEberce in the third
paragraph is confizing
Lo me. Maybe wou could
break it ugp into b

s ke deriberices "
Record studeras’
aggestion on the
board.

Stap 2 Lastly, have
ST ents maks
correction: on the
sample by Checiong for
speiling, grammar, and
PANCTUATION SITars

hirpo wwnd readwirilet
hink preldasiroom.res
ourcas/leison-plans o

or-pdit-with-aerfaction-

JEE b Frab=4

3y 5 Publishing Demonstrate the Students will upload Students will share
creation of an EDMODO | their work on Word thair publicatsion with
Atoount. Office. their clatsmates,

parents, teachers or
frionds. Irvite Mg
{havas to your Edmodo
Graup.
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ESOL DEPARTMENT
WRITING-ONLY LESSON PLAN
GRADES_ _ FROM.
[EACHER:

EDITING MARKS

‘ﬂ__ [SAELEY

== Cepiiniins

A Changs 1o lewer Cass
-E'p Insart pavisd

A Inmerl cormma

Wi inasrt B0 EpDEtroph s
¥ inwer] menledicn parhs
A Frrper] space

[SEE LT T T

Timhapose lniless o words

Simrl m rew paragaph

H=250

Churr b sgaibmg

] e wigiet
[ movs iuee

T Insert & waord, lettern, oF pheass

r il
-1
]
.I""""
Fa
Fis
i~
W

woesiniza

ooy @
b T Fili

e L
cad i fedariid
Elrs ramee
ol 0w
ol 0 T

P el OF
P

i o apstivaphe Tha el b et red

‘ﬂ"ﬂ':.:""" | P
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ES0L DEPARTMENT

WRITING-OMLY LESS0ON PLAN

GRADES FROM T
TEACHER:

Editing and Revising Checklist- Expository
Edfing 1
L | ramambarad to indant ol of my pardgraphs.

— B_All of my santences start with 4 capitdl latter.

2 | ugad capitil laftars on proper nouns

—— % | bive punctustion 4f the and of adeh sanfance [, | 7)
— 5 | chackad my words for correct spaling

-
—

-
L]
]

r----------------------- - -

— s

L whe will rasd my work? Will thay find # mteresting?

4 Did | start my story with an inferestmg introduction that
will mitles tha raddar wdrd to rasd more?

2 [id | uge transMon worde on my body pdrd g daphs and
my conclusion pardgr 4ph?

% will my sertancas “paint 4 pleture® in the resder's mind
go thet thay cdn visudize whet | have written dbout?

S Did my sanfances ctay focuced on tha tople?

6 Do dll of my santances maba canza?

____ 7 Heve | used interacting words thet the redder will anjoy?
— B Have | overused any words o phrases?

— 1 s my conclusion affectiva®™ Doas # and the stery?

R —————

- -

™~




ESOL DEPARTMENT

WRITING-OHLY LESS0ON FLAN

GRADES FRLIM o
TEACHER:

Questions to Consider:

Yes

1} Does my eway --q:mindusp-:iﬂ-:puupt?

2} Doss my resporse and Laoguapge show megand for aucence?
Drd [ use only formal language?

3) Have | captured the reader’s attention 1n the mévoductory
paragraph vith encuph mfcrmaton that he'she can tell the
AATHEDT S pATpose |

Have | included my thesis?

Have | used specific examples o mupport te thess logcally?

Have ] crexted topsc sentences to support each mun idea?

P RE N Bl

Have | thoroughly developed sach man wdea by a afficent
rumber of well slaborated supporting detals? Have [ used
detuls in the proper order to support ssch moin wdea logeally?

E) Have | mchuded any unnecessary detals, whach [ should
dalete now?

%) Have ] conustently used exther first or third person powt of

e

10} Have | mehaded sppropnate and parpesefial voeabulary™ Have
I lasted weirds or phrases wnth acourate Dty or sensory
dietasl="

11 Have | used transitional phrases o connect oy 1deas
coherently T

1YyHave | daem a reazonable conclemon as 2 summaton of the
details | have used?

15y Have | used a vanety of senience patterns, L& umple,
compound, complex, or compound-complex?

14)Have | uzed correct spellng. pramamar, mnd puschuton”

15y Have | wrstten a8 least five divhnet paragraphs, wath a cleas
beginning, muddle, and end?
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ULE. Department of Justice U5, Department of Education
Ciwvil Aights Division Office far Civil Rights
Office of the General Counsel

Fact Sheet: Information on the Rights of All Children to Enrall in School

All children in the United States are entithed to equal access to a basie public elementary and secaondary
education regardless of their actual or perceived race, color, national origin, citizenship, immigration
status, or the status of their parents/guardians. School districts that efther prohibit or discourage, or
maintain policies that have the effect of prohibiting or discouraging, children frorm enralling in schools
because they or their parentgfguardians are not U5 citirens or are undocumented may be in violation
of Federal law,

Below are saome examphes of acceptable enrollment policies, such as requesting proof of residency in the
school district, as well as policies that may not be used by schools to deny enroflment to your child.

Proaf of Residency in the School District.

= School officials may request proof that you Free within the boundaries of the school district. School districts
typacally apoept a variety of documents for this purpese, swdh & cogies ol phone and water bills, kease
agreements, affidavits, or other documents. A school district’s requirements to establish residenoy must be
applied in the same way for all children.

= A school district may not ask about your or your child’s citisenship or immigration status to establish residency
within the districe, nar may a schoal district deny a hemeless child (ncluding & hameless child wha is
undocurnented] enroliment because he or she cannot provide the reguired documents to establish residency.

= While 3 schood district may chooze to include a parent’s state-issued identihcation or driver's license among
the docurnents that can be used to establish residency, a school district may not require such dooumentation
ta e<tablich residency or for ather purposes where such a requirement wauld unlawfully bar a student whese
parents are undocumented from enrolling in school,

Eroof of Age,

= School affidals may reguest documentation to show that o student falls within the school district’'s minimum
and maximum age requEremants. School districts ty pically accept a variety of documents for this purposa,
such g2 o religious, hosgitad, or physician's certificate showing date of birth; an ertry in & family bible; an
adoption record; an affidavit from a parent; a birth certificate; or previoushy vesified schoal records.

&  although a school district might request documents such 25 thase Bsted above to venify your child's age, 3
school district may nof prevent or dscourage your child from enrolling in or attending school because he or
she Lacks a birth certificate or has reconds that indicate a foreign place of birth, such as a foreign birth
certificate.
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.5, Department of Justice LLE, Department of Education
Chuil Rights Division Dffice for Crvil Rights
Office of the General Counsel

Soclol Security Numbers.

s Some school districts request a student’s social securty number duning enroliment to use as a studient
identification number. If a school dstrict requests a student’s social security number, it must: |1} inform
you and your child that prowiding it it voluntary and that refusing to provide it will not bar your child
from enrclling in o attending schood, and [2] explain for what purpoese the number will be used

e A school district may not prevent your child frem enrolling in or attending schoal if you choose nat o
provide your child's social security number.

® A school district may nol require you to provide your own social security number in erder Tor wour child
to enroll in or attend school,

Race or Ethnicity Dato,

#  School districts hawe some Federal and state obligations to report race and ethnicity data sbout the
students in their schoots. A schoal district may request that you provide your child's race or ethnicity for

this purpase.

*  Howeves, 3 school distiicl may not bar your child from encolling if you chixose not to peovide your child's
race or ethnicity.

If ywoui want to learn more about your rights and the rights of your chald when enrolling in public school, or if
you believe that a schoal district & violating Federal law, you may contact the following powermment
AEPOCIES

«  Department of Justice, Civil Rights Division, Educational Dppomunities Seition
Telephone: (E77) 292.2804 (tallk-free)
Fam; (302) 5148337
Email: educationBusdnjgov

= [Department of Education, Office for Chal Rights
Telaphone: (800) 421-3481 {1olk-fres)
Email: ocrifled pov
If sy wish o fill cut a complaint form online with the Department of Education, you may do so at
hittp:!fweww.ed povfocrcamplaintintro. html

»  Department of Education, Office of the General Counsel
Telephene: (202) 401-6000
Fax: (302) 205-2685

Page kol 2
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ESOL Language and Birth Information

Student's Name per Birth Certificata:

Last Name

Student's Birth Country

Middle Nome

(Ex: Mexico; Puerto Rico)

Student's Birth Place

Student's U.S. School Entry Date

Student's First Language Spaken

Student's Primary La nguage

Parent Language for Oral Communication

(Ex: Guadalajara, Mexico)

(Ex: August 17, 2015)

(Ex: English; Spanish; Thai)

(Ex: English, Spanish, Thai)

(Ex: English, Spanish, Thai)

Parent Language for Written Communication

(Ex: English, Spanish, Thai)
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English Language Learners Enrollment Process

Failure to Artain Recerds from Previons School
After documenting three atempls of requesting
recceds from tkat the previous schoal, 2 mew home
|anguage survey musi he completed. [Fthe parest
or paardmn responsded o one or more of the theee
questions with & lusgusge other than Engglish, the
student should be saeened 1o identify the English
langusge proficiency.

Sl it Easess mudents” Engleh language
pendficiency within 30 days of enrollment at the
beginning of the year and withan len days after the
begirning of the year,

.....
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M.. Exit Letter

South Carolina Public Charter School District

_ “ Exit Letter
. -

Date

Dear Parents or Guardians of

When vour child emrolled in the Sonth Carolina Public Charter School District,
the registration form indicated that a language other than English is spoken i yow home.
Your child has recerved English for Speakers of Other Lanmuages (E50L) instruction and his'her
academic propgress has been monitored by an ESOL teacher for at least one vear. Fesults from
lanmuage proficiency tests, along with hisher performance i hisher academic classes, indicate
that your child should be able to perform successfully in hisher classes without additional
monitoring by the English for Speakers of Other Languages program.

We have enjoved “'ﬁfr.hing your chald pProgress i s her EnEJi.‘ih language ]rrn'ﬁ.c'jrnt:].' and are
very pleased that he/she has the language ab]‘]il}' to progress at the same rate as hishes Fmgﬁsh-

speaking pesrs

If you have any questions, please call me

smeerely,

ESOL Teacher

i’rinn:h:&]'s Signature Curriculum  Coordinator/Instructional Lead
Teacher's Signature Teacher's ‘:tlgnahm:

Teacher s Signature Teacher s Signature

Teacher’s Signature Teacher's Signahme
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SOUTH CAROLINA PUBLIC CHARTER SCHOOL DISTRICT
ESOL Student Retention and/or Failure of Course

Tos

Date:
School:
Re: ESOL Student Retention and/or Failure of Course

Elease complete the following information:
Student Mame:

Grade Level:

School:

Previous Retentions:

SIT/RTI Referral Conference-Dates and Notes:

Parent/Teacher/ESOL Teacher Conferences-Dates and MNotes:

MNotification to Parents of Possible Retention and/or Failure of Course:

Flease list all interventions and accommodations used with the above named student:
Determining factors in retention/failure:

Verification/Authorization

Signature of Teacherand Date  Signature of Principal and Date Signature of ES0OL
Teacher and Date

Send a copy of this form te Vamshi Rudrapati, Direct of Federal Frograms, atthe District Office.
A copy of this information will be shared with the Director of Academic Programs.

State Guidance—“An LEP/migrant student should be advanced along withage-level peers. INo
advancemnent must be documented with evidence that indicates the determining factors ane

other than English language proficiency. All LEF and migrant students are eligible to participase
in all age-appropriate school programs and to receive all available services.”
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