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ourse overview:
Tenth-grade students typically are taught World History through a Eurocentric lens. Leaving most students to question where
they see themselves in world history. In this World Cultures course, students will examine world history through a purposeful
lens of the world cultures that helped shape the modern world.the major turning points that shaped the modern world. The
time frame for this course will be from the late eighteenth century (1700s) to the present day (2000s). This includes the rise of
democratic ideas and their inﬂuence on the development of government and the relationship between it and the individual.
Students will trace the ideas and develop their understanding of the historical roots of current world issues. The essential
historical question/year-long inquiry will pivot around the relationship between the individual and the state. Students will
extrapolate from the global experience that democratic ideals are often achieved at a high price – bloody revolutions with a
high human toll. They too can conclude that democracies are vulnerable, fragile, and at-risk. Likewise, the global perspective
will demonstrate the absence of Western, political values in many places worldwide. Moreover, through an in-depth study of
individual events and people, students can trace the development of even larger themes, such as the quest for liberty and
justice, the inﬂuence and redeﬁnition of national identity, and the rights and responsibilities of individual citizens.

ourse content:
Unit 1: Revolutions Reshape the World

How were most societies organized in the 1700s?
Students explore the underlying commonalities that are found around the world, that is, that most societies function inside
a hierarchy. The states and empires were ruled by one leader, called a king, tsar, sultan, emperor, shah, or prince. Under the
leader were the elite groups who had political, military, or religious power, who owned wealth and land. These elite groups
went by diﬀerent names in each state or empire, such as nobles and scholars, but they had privileges—that is, special rights
that ordinary people did not have. Elite status was often based on birth. Below the elite groups, there was a small middle
class. But the majority of people in the world worked as farmers and had little wealth or material possessions, no
education, and no political power. The dynasties and elite groups usually resisted giving power to lower social groups for
fear that the nobles or other elites would lose their wealth and privileges. In all societies, customs of social order were
hierarchical, meaning that people were unequal. Some people were higher and considered better than ordinary people.
How were enlightened ideas a break from the past?
The question will study the ideas that gave rise to these revolutions: Glorious, American, French, Haitian, and Latin
American. Students will learn that the social contract, especially the notion of natural rights, gave rise to newer ideas
about the purpose of government. In addition, students will learn how the dangers of tyranny led to a separation of powers
and embracement of representative governments with limited power as the ideal form of government.
Why did civic reformers argue for representative governments?
With an understanding of revolutionary political ideas, students will begin to learn about realities that developed from
them. Focusing on the political revolutions that erupted in North America, Europe, and Latin America in the eighteenth
century that inspired reforms and revolutions across the globe. During this period, the middle-class challenged the power

of monarchs and in some instances resulting in the overthrow of monarchs, establishing representative governments
whose purpose is to protect natural rights.
What were the consequences of trying to implement political revolutionary ideas in Europe, Latin America, and North
America?
Their post-revolutionary constitutions were explicitly written to limit executive power and protect the rights of citizens.
Many new leaders established constitutional governments that echoed principles from the Glorious Revolution,
Enlightenment ideas embodied in the English Bill of Rights, the French Declaration of the Rights of Man and the Citizen
and the United States Constitution. Liberal democratic principles replaced traditional aristocratic privileges.
Enlightenment texts were used as a tool for disenfranchised groups, but these principles were applied diﬀerently after
French, American, and Haitian Revolutions.

 Unit Assignment(s):
Students will be learning about the divine monarch by focusing on one key speech that King James I delivered in 1610 to
Parliament, “Speech to Parliament”. Students will read the selection starting with the phrase “The state of Monarchy is
the supremest thing upon Earth...” and continue for the next three paragraphs. The King James I's speech illustrates the
way in which kings were perceived to be divinely inspired, and thus their power was understood to be godlike.
Furthermore, this speech clearly lays out the central claim and supporting details of why King James I felt this way.
The speech will be read aloud once and then students will be asked to read through the speech a second time and complete
the graphic organizer. The graphic contains boxes in which students are directed to complete the following information: (1)
the central claim made by King James I; (2) the reasons for his central claim; (3) the evidence he provides to illustrate his
reasons; (4) the ﬂaw in his reasons.
After students complete the graphic, table discussions will be facilitated, then whole-class discussions, to conﬁrm that the
students understand the way in which King James I constructs his argument.

Unit 2: The Industrial Revolution

Should this era of industrialization be called an Industrial Revolution?
Why or why not? From a broad global perspective, industrialization has arguably been one of the most dramatic
transformations in human history, making available vast stores of underground coal, oil, and gas energy and altering
patterns of work, settlement, international relations, consumption, family relations, and values.
What were the results of the industrial revolutions? How was technology, and the environment transformed by
industrialization?
The Industrial Revolution was energized by coal and eventually by petroleum and natural gas. Fossil fuels that drive steam
and electrical engines made possible a huge increase in the amount of productive energy available to humans. These new
technologies and ways of understanding the world soon spread beyond Western Europe to the United States and Japan, so
that knowledge was shared worldwide.
Why did socialist ideologies emerge?

What were their key tenets? Students may evaluate the costs and beneﬁts of industrialization, as well as the rise of unions,
often inspired by new ideologies of socialism, particularly Marxist concepts of inherent class conﬂict between the proﬁt
interests of capitalists and the concerns of laborers. As students will learn later in the course, these industrial revolutions
facilitated the development of European imperialism in the late nineteenth century.
How did industrialization aﬀect ordinary people, families, and work? At that time, European and American workers often
protested the rigid time-discipline and poor conditions of factory work. In pre-industrial societies, family units working in
or near the home produced most goods. Industrialization separated home from work in function and location. Middle-class
families began to think of home as a separate sphere for women and children to be protected from the evils of the
industrial environment. Women were discouraged from paid labor, and children were sent to school. In many poorer
families, however, both women and children continued to work in the paid labor force. Although the mechanized
production of goods and crops dramatically changed life in industrial nations, most of the world continued to engage in
subsistence farming to meet basic needs.

 Unit Assignment(s):
Students will utilize the DBQ Project’s Mini-Q lesson, “Female Silk Workers in Japan: Did the costs outweigh the beneﬁts?”
In this four day lesson, students will learn about the working conditions of young female Japanese silk workers via seven
primary source documents. They will analyze the documents, use a graphic organizer (T-charts), outline their answer to the
prompt, and write a 5 paragraph essay explaining whether they believe the costs of industrialization outweighed the
beneﬁts.

Unit 3: Imperialism

Why did industrialized nations embark on imperial ventures?
In this unit students examine industrialized nation’s imperial expansion, fueled by demand for natural resources and
markets and aided by ideological motives of a “civilizing mission.” The economic strength of industrialized nations came
from their ability to manufacture goods at lower cost and an increased consumer demand from nations who still engaged in
manual production of goods. The increase in demand for goods paved the imperialism race between Europeans, Japanese,
and Americans to secure raw materials. Imperialization was justiﬁed to acquire natural resources, but also as way to uplift
other societies and political systems. In some instances, some countries retained their independence, such as, China,
Thailand, Iran, Ethiopia, and most Latin American countries.
How was imperialism similar and diﬀerent between colonies in Africa, Asia, and Latin America?
Imperialist nations not only sought natural resources, but they also introduce new infrastructures, medicines, educational
systems, and cultural norms. Print technology and more rapid transportation aided the growth of organized religion.
How did native people respond to colonization?
Students will also focus on the consequences of colonization. A result of colonization was the inequality between wealthy
and poor states that was mirrored by growing divisions between “haves” and “have nots” in many of these societies. As a
result, revolutions broke out in colonized nations to establish a new leader to deal with imperial powers. These
revolutions were led by leaders inspired by the Enlightenment ideals who sought to challenge the injustices of Western and
Japanese imperialism.
What were the causes and eﬀects of the Mexican Revolution?

After teachers brieﬂy review Spanish conquest, Mexican independence, and the decades-long leadership of Porﬁrio Diaz,
with an emphasis on race and land ownership, students should learn about the high percentage of land and resources that
were owned by foreign investors (mainly American) in the early twentieth century.

 Unit Assignment(s):
Students will examine 16 “Casta” paintings. Casta is an Iberian word (existing in Spanish, Portuguese and other Iberian
languages since the Middle Ages), meaning lineage, breed, or race, to describe as a whole, the mixed-race people which
appeared in the post-Conquest period. These paintings are part of the 18th century artistic tradition of Colonial Mexico.
These pictures generally appear in groups of sixteen portraits that trace the complex racial mixing or mestizaje of the
people in New Spain. Each painting depicts a couple along with one or two children. An inscription describing the ethnoracial makeup of the mother, the father, and the child(ren) appears in each picture. Students will select 6 paintings to
analyze and answer questions, assessing symbols, attitudes, and depictions of the mixed race families in the paintings.
Students will build upon this knowledge as they investigate and learn about the impending Mexican and Latin
American Revolutions, with a clearer understanding of the motivations behind the lower- and middle-class rebellions
against colonialism.

Unit 4: World War I

How was World War I a total war?
The Great War, later called World War I, began in 1914 as a result of nationalist tensions in Europe and the subsequent
militarization that resulted from clashes between these states over colonial resources and markets. Insecurity led these
powers to form alliances, which embroiled the great powers of Europe in a multiyear conﬂict that included soldiers from
many parts of the world. Students should learn about the complexity of why and how each state justiﬁed its entry into the
war. To this end, European governments created propaganda aimed at encouraging the civilian population to support total
war. Students will learn of the struggles faced by soldiers ﬁghting in the trenches. The advent of total war meant mobilizing
not only the soldiers, but also civilians on the home front and in colonial territories. Entire societies and economies were
focused on war.
How did World War I end? What were the consequences of the postwar agreement?
The end of WWI came at great costs to all involved and set the stage for the upcoming global economic collapse as well as
the next World War. Students will learn about the Treaty of Versailles as well as the new national boundaries that favored
the Allied Powers, including Japan.
What were the consequences of World War I for nations and people?
Collateral damage during this WWI time period includes the Armenian genocide, perpetrated by the Turkish government,
who slashed the population down to just 25% over the course of three years, seized historic Armenian lands, and either
forced assimilation or drove into exile those who refused to surrender. Students may examine the Red Cross’s ﬁrst
international aid project, aimed at helping the Armenian Genocide survivors.
Lastly, the colonized peoples who had fought for the British and French soon realized that they would not be granted selfdetermination as Eastern Europeans were. Consequently, nationalist leaders, including Mahatma Gandhi of India, began
organizing independence movements to resist the authority of colonial powers.

 Unit Assignment(s):
Using our textbook, students will jigsaw Chapter 9, Lesson 2, titled “World War I,” which covers much of the course
description above (paragraphs 1 & 2). In groups of 2 or 3, the students will read and reread their designated section, taking
notes on key details. They’ll create a shared powerpoint that they will use to teach the class their topic. As they present
their details, students will take notes on the presentations, covering all 12 topics of this section of the textbook. Each
presentation will be expected to include visuals, 3-5 key bullet points, and each student will take a speaking role in their
presentation. In order to help improve comprehension, and prevent gaps, the presenters will then read their section out
loud with the class. Students in the class will provide feedback and what they learned to the presenters through video
editing tools like Flipgrid.

Unit 5: The Rise of Totalitarianism

Why did the Russian Revolution develop, and how did it become popular? What were key ideas of communism? How were
the ideas translated on the ground?
This unit will begin with a brief overview of the Russian Revolution, where the ineﬀectual Russian Czarist leadership was
overthrown and the Communist Soviet Union was formed, under the leadership of the Bolsheviks and Lenin.
What was totalitarianism, and how was it implemented in similar and diﬀerent ways in Japan, Germany, Italy, and the
Soviet Union? How did Nazis come to power? Why did ordinary people support them?
With the collapse of the capitalist market system that caused the Great Depression, political alternatives to liberal
democracies emerged, particularly communism and fascism. Students will learn of Joseph Stalin’s rise, his methods of
leadership, industrialization and control, and continue on by comparing Stalin with Hitler, Mussolini, and Tojo. Fascism
provided a nationalist and militaristic alternative to both the individual rights privileged in liberal democracies and to
communism. The Fascists in Italy and the Nazis in Germany established state-directed economies, rearmed their militaries,
and imposed gender, religious, and racial hierarchies in the name of an ultrapatriotic nationalism, while the militaristic
control of Japan was beginning it’s quest of “Asia for Asians” by conquering Korea and looking towards China for future
domination.

 Unit Assignment(s):
Students will form groups of ﬁve or six and choose one of the totalitarian regimes discussed in the unit to create a OnePager. This project will have multiple elements that will require a variety of responses from the students. Students will
create a thesis statement and back it up with evidence that will take form of visuals, poems, and inquiry questions and
answers that use Costa's levels of questioning. The prompt will center on the following: What people were most adversely
aﬀected by the rise of nationalistic and totalitarian governments? When completed the students will present their
arguments and ﬁndings to the class.
Students will focus on developing skills on inquiry questioning, argumentative writing, document analysis, causation,
collaboration skills and presentation skills.

Unit 6: Causes and Consequences of World War II

What were the key goals of the Axis and Allied powers? How was the war mobilized on diﬀerent fronts?
The study of Nazism and Stalinism leads directly to an analysis of World War II and its causes and consequences. Students
will continue to learn about German, Italian, and Japanese attempts to expand their empires in the 1930s. The expansionist
goals of these nations led to instances of military aggression, ﬁrst in China, then in Europe, and ﬁnally, in the United States,
that drew it to the Allies into war with these Axis Powers.
How did technology aﬀect World War II?
In Germany, Hitler began to expand his empire into neighboring nations. Britain and France responded by employing a
policy of appeasement, while the United States Congress passed a series of “Neutrality Acts”. Appeasement of Hitler
ended when Germany invaded Poland with their blitzkrieg style of warfare, it also marked the beginning of World War II. In
the Paciﬁc aircraft carriers replaced battleships and became the most important naval apparatus, along with submarines, to
conduct warfare on a global scale. Students will see how military conﬂict today has been shaped by the technological and
philosophical evolutions of warfare brought about by the equipment and technology used in WWII.
How was World War II a total war? How did World War II’s actors, goals, and strategies compare with those of World War I?
Students will be able to explain the impact that the United States involvement had in World War II. The Allied campaigns in
North Africa, the Middle East, Italy, and occupied France all weakened the Axis Powers ultimately defeating them. The
United States involvement in the Paciﬁc forced the Japanese forces to retreat, culminating in a heavy bombing campaign
against the Japanese islands. Defeating the Japanese forces after the United States dropped two atomic bombs in August
1945 in Hiroshima and Nagasaki. The focus will show how whole countries were mobilized in every aspect to help the
nation win at war. These societal shifts help develop opportunities for women and minorities. It also had huge changes on
countries' economies. The end of the war created a geopolitical ripple eﬀect that we see as many of the problems that face
the world today in conﬂicts around the globe.
How was the Holocaust carried out?
Finally, students will learn about the Nazi implementation of racial policies across the portions of Europe they controlled.
Students will explore the magnitude, terror, and loss of life caused by Nazi policies. The Holocaust is a foundational piece
of history for understanding hate and intolerance that leads to mass genocide.

 Unit Assignment(s):
For students to have a better understanding of the Holocaust, they will be participating in an activity from TCI, Recounting
Stories of Resistance from the Holocaust. First, students will be given an overview of the Holocaust through a power point
presentation. After the overview, students will be divided into groups of 4-5. Each group will be assigned a diﬀerent stage
of the Holocaust and its corresponding act of resistance. After reading their assigned reading, students will then conduct
their own research on the resistance at their assigned Holocaust stage. After, the students will write a journal entry
recounting their own story of resistance, as if they were a victim of the Holocaust. Aside from the story, the group will also
need to come up with a visual element that will help the class understand their Holocaust stage and its corresponding
resistance movement.
After all the presentations, groups will submit proposals for a community engagement activity, to be conducted in their
city that would focus on educating the community on a issue of hate that might be negatively aﬀecting the community.
This is a project that if done well could be submitted to local community agencies to be actually conducted in the city.

Unit 7: The Cold War

How did the Cold War develop?
One of the most signiﬁcant eﬀects of World War II was the emergence of the Cold War, which ultimately aﬀected much of
the world, including the developing world in Asia, Africa, the Middle East, and Latin America. Students should explore the
diﬀerences between the capitalist-democratic United States and the communist-authoritarian Soviet Union. They
will examine the two superpowers’ diﬀerent plans for Europe after the war and how the presence of communist China
complicated the earlier bipolar Cold War world. Students should learn about the unrest and disorder in China during these
years.
How was the Cold War waged all over the world?
Throughout the Cold War, the United States and the Soviet Union intervened politically, militarily, and economically in
dozens of nations in Asia, Africa, Latin America, the Middle East, and the Caribbean in an eﬀort to protect their strategic
interests. Students should consider the varied perspectives of the people on the ground in each nation, as well as the
American and Soviet interests. These “Third World” interventions intersected with movements for independence and
nation-building, creating opportunities for nationalist leaders to improve their political position by playing superpowers
against each other.
How and why did the Cold War end?
After nearly half a century of proxy wars and worldwide tensions related to the Cold War, the Soviet Union collapsed from
both internal and external weaknesses. The end of the Cold War provides an opportunity to help students identify change
over time and the cause-and-eﬀect events that brought about the end of the Cold War, including themes such
as détente, pressures on the Soviet Union such as the ongoing war in Afghanistan and dissidents, and political and
cultural developments in the United States. These complex interconnected causes help students to navigate the web of
worldwide relations through the late 1980s.

 Unit Assignment(s):
A research project in which students, in pairs or groups of 4, will study in depth one “hot spot” in the Cold War, learning
about the intense conﬂicts outside of the Soviet Union and the United States. The Cold War Blueprint lesson provides
detailed instructions and sources for these ten hot spots: Algerian War of Independence 1954–1962), Afghanistan (1979–
1989), Cambodia (speciﬁcally the Cambodian genocide), Angola, Nicaragua, Guatemala, the Congo, Iran, Hungary, and
Cuba. The Blueprint is a curriculum developed by the California History–Social Science project and available for download
free of charge ( http://chssp.ucdavis.edu ). Additional locations students may research could include nations of the Middle
East--namely, the newly formed Israel and the subsequent tensions with the Palestinians; the newly independent nations
of Syria, Lebanon, Jordan, Iraq and parts of Turkey; and/or Iran and the CIA-led coup d'etat in 1953. Students will fully
research their topic in groups, focusing on following objectives: the lived experiences of the people on that land,
the intentions of the political powers of that country, and the Superpowers’ use of this place for their Cold War proxy
war(s). Each student will create a “One-Pagers,” an artistic representation of what they learned about their portion of their
topic; they will then create a large poster, compiling each of their “one pagers” under a clear title. A gallery/museum walk
will follow, students will take notes as they examine each group’s project.

Unit 8: The Contemporary World (2000s)

What motivates political change? How can economic and social changes aﬀect a country?
Newly independent nations faced many challenges in the postcolonial era. These new countries inherited colonial borders
that artiﬁcially divided some ethnic groups into multiple states. The opposite process was equally destructive: new
governments used coercive and authoritarian means in attempts to unify multiple ethnic groups within their inherited
colonial borders into nation-states where loyalty centered on the state. In this unit, students can engage in a comparative
analysis of postcolonial developments in at least three of the following regions: Africa, the Middle East, Latin America, or
China.
How has globalization aﬀected people, nations, and capital?
Students will explore the eﬀects of globalization and the formation of international organizations such as the United
Nations. Focusing on the United Nations and their development of the universal standards for human rights and the spread
of scientiﬁc and medical breakthroughs has spread worldwide through international eﬀorts to address problems of disease,
natural disasters, and environmental degradation. Students will learn how economic globalization is a result of the
formation of multinational corporations, international ﬁnancial institutions, and the development of regional trading blocs
and communications technology. In addition, students will also explore the positive and negative eﬀects of globalization.

 Unit Assignment(s):
To culminate this year long course, students will individually investigate a current event of their choosing (for example,
Cuba’s leadership changes; mass migration from Central America; Venezuela's struggles; AIDS epidemic; climate change’s
impacts on impoverished communities; exploitation of labor; Israel and Palestine conﬂict; present day territories of the
USA; Russia’s continued dominance in Eastern Europe; trade wars; borders; Hong Kong; etc.). Each student will prepare a
2:00-3:00 video via Adobe Spark or YouTube, where they will be the narrator, reporting their ﬁndings in their video,
present the video to the class, and participate in follow up discussions will occur via Canvas.
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